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Abstract. The purpose of this study is to discuss strategies for developing integrated e-
learning (IEL) courseware based on instructional design and technology (IDT) models and
approaches as well as new discussions of e-learning. For this purpose, the study begins with the
selection of one or more IDT models to conduct an e-courseware design including IEL modules
based on instructional strategies and improvements. The authors discuss the strategies and steps
that a design team should follow in designing integrated e-courseware, which gives way to effective
e-learning with new variables such as job performance and learning. The steps include the
development of content, units and modules for an IEL course. To recap, our purpose is to combine
the necessary IDT models’ strategies for the pedagogical design of an IEL. Powerful IDT models are
also discussed so as to meet the very high expectations of IEL with new ideas and new
responsibilities in the e-learning process. To develop high quality IEL courseware, we will explain
the integrated e-courseware design steps and their practice in order to improve learning tasks,
complex cognitive skills, attitudes and competences in the e-learning process, as well as defining
job performance and the business environment. At the end of the study, the IEL dimensions,
including pedagogical, technological and organizational dimensions, and the main barriers to
implementation, including perspectives such as student, teacher-designer, learning materials, job

* This paper has been recommended for acceptance by Rushan Ziatdinov.
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performance, the next generation of e-learning in business and social learning, and context setting,
will be discussed and presented.

Keywords: E-learning; integrated e-learning; e-courseware design; instructional design
models; variables in next generation of e-learning for business and learning.

Introduction

Over the last four decades, computers and new technologies have been used extensively to
teach students with different learning characteristics (Alessi & Trollip, 1991; Gagne, 1985; Gagne,
Wager & Rojas, 1981; Galitz, 1989; Grabinger, 1989; Hannafin, 1989; Hannafin & Hooper, 1989;
Heines, 1984; Ipek, 2001; Jonassen, 1989; Mechling, Gast & Krupa, 2007; Merrill, 1983, 2002;
Price, 1991). Today, new learning projects and learning technologies have emerged for use with
educational technologies and learning as well as for developing multimedia-based instructional
design. Multimedia-based instructional design includes several stages, namely analysis, design,
development, implementation and evaluation levels, as well as a generic ADDIE model for
designers and educators (Lee & Owens, 2005). In addition to these activities, new instructional
applications have been used in learning and teaching with new instructional technologies and
computers. One of them is e-learning (or IEL), which teaches and presents information by
integrating other technologies as well as distance education tools, such as computers, boards and
projectors, as part of an interactive whiteboard (IWB), a CD-ROM, a DVD, an e-mail, blogs and
chatting, all used together in learning environments. Currently, distance education tools such as e-
learning and IWBs are used in many schools as replacements for traditional instruction and
whiteboards (Ipek & Sozcii, 2012; Sozcii & Ipek, 2012). They provide ways to show students
anything that can be presented on a computer' desktop (instructional software, websites, blogs,
visual-audio materials and others). In addition, new technologies such as computers and
interactive whiteboards allow teachers to record their instructions and post the material for review
by students at a later time. It also offers new opportunities for all types of users to develop new
learning and presentation materials, as well as e-learning courseware design. To develop e-learning
courseware, we should choose an instructional design (ID) model (or models) to develop effective
teaching and learning materials based on aspects of the next generation of e-learning.

The next generation of e-learning can serve as a very effective instructional strategy for
students who benefit from repetition and need to see the material presented again, for students
who are absent from school, for highly motivated learners, and for the review of examinations. E-
learning is also defined as a part of distance education because all e-learning technologies and
methods can be used for presenting information in two ways, such as by synchronous or
asynchronous communication or mind tools (Jonassen, 2001). Nowadays, multimedia involves the
integration of more than one medium into some form of communication. Multimedia, such as
slide/type presentations, interactive video and video productions, has been used in education for
many years. Today, modern multimedia workstations include high-resolution monitors, sound,
removable storage devices and, naturally, text documents as well. Hypermedia is simply the
marriage of multimedia and hypertext. Hypermedia represents a part of technology in multimedia.
Hypertext is based on two terms, such as links and nodes, which means information resources with
nonlinear text. In brief, instructional activities can be recorded by students and users who want to
see, create and change any lessons with high level interaction for improving learning and teaching
and presentation materials. As a result, learning management systems provide online and e-
learning statements with students and teachers.

History of the E-learning Process

A new area of corporate e-learning is emerging - one in which e-learning is used to support
job performance first, and first-time learning second. In today’s fast-paced business environment,
the flow of information is growing so fast that the relevance of learning programmes is based as
much on speed and timeliness as it is on rigor. E-learning can be defined in two ways, such as by
proving information about technologies, learning and teaching in schools and by using new
technologies. One part indicates technologies, while another part indicates learning or developing
knowledge through the educational process. E-learning is ‘learning’ via computers (including CD-
ROMs, the Internet and intranets) and ID tools. In recent years, rapid advances in computing and
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other digital technology, including the Internet, have led rapidly to an increasing interest in the use
of these media for instructional purposes, particularly for training in business and industry (Ipek,
Izciler & Baturay, 2008). In the late 1970s and early 1980s, computer-based instruction began to be
used and many of the questions raised then have a familiar ring to those raised today, such as
learner control, questioning techniques and screen design. 24% of the total amount of training
hours during 2003 was presented via technology, as compared to less than 10% in 1999. During the
same period, the percentage of education hours delivered by instructors in classrooms decreased
from 80% in 1999 to 68% in 2003 (Sugrue & Kim, 2004). E-learning has become to be widely used
in a relatively short period of time. According to Kaplan-Leirson (2002), e-learning is: “...a wide set
of applications and processes, such as web-based learning, virtual classrooms, and digital
collaboration. It includes the delivery of content via [the] Internet, intranet/extranet (LAN/WAN),
audio and video type, satellite broadcast, interactive TV, CD-ROM and more” (p. 7).

E-learning seems to cover almost everything but conventional face-to-face lecture style
instruction and other teaching styles. E-learning is most commonly associated with computer-
based instruction, and especially internet-based instruction. E-learning has been widely used in
corporate and government training. However, nowadays it is used effectively in K-12 and in higher
education (Irvine, 2002; Simonson, Smaldino, Albright and Zvacek, 2006). E-learning has the
potential to improve teaching and learning. Brief descriptions of e-learning’s potential follow. E-
learning facilitates student-centred learning. Learning is possible at any time and at any place,
which provides student interaction with the content. It makes collaboration, communication, and
administration easier. E-learning can reduce the delivery cost of instruction because of distance
learning strategies and tools. It also adds worldwide dimensions to courses (Waterhouse, 2005).
E—learning can also be considered to be an instructional tool or mind tool and a part of distance
education. Distance learning technologies include all the new technologies indicated above as well
as printed materials and electronic materials. This is because distance learning effectively uses all
e-learning technologies and computer tools used for delivering instruction and developing e-
courseware with ID models. At this time, several technologies have been integrated to develop
courseware, which indicates using an IEL approach.

IEL and its Domains

E-learning initially appealed to corporate training managers primarily for its ability to reduce
the costs associated with travel and instructor-led training and improve the scalability of training
programmes. Today’s interactive, collaborative and social web shifts the practice of delivering or
pushing training to learners - often in the form of traditional self-based e-learning. Instead,
learners pull the information that they need any time they need it. Over the years, a variety of
different terms have been used as the label of the field, and a variety of different definitions of the
ID field have been put forth. Many articles or books in the IDT field focus on the skills required by
instructional designers and technologists (Ipek, Izciler & Baturay, 2008). However, we believe that
professionals in the field should be able to do more than just perform the skills associated with it.
They should also be able to clearly describe the nature of the field, be familiar with the field’s
history and its current status, and be able to describe the trends and issues that have affected it and
those that are likely to affect it in the future (Reiser & Dempsey, 2007).

Today, there is a need for new approaches for solving individual problems in the field of ICT
and a clear definition and organization of IEL systems. In the instructional process, e-learning
tasks such as complex cognitive skills, flexible concept learning skills and dual learning skills, have
a relationship with IEL. These relations are important in providing changes in workplaces. The
links among them provide valuable instructional strategies with future designers and students,
such as using learning management systems in instructional environments and organizations.

The term ‘complex learning’ indicates a view that another type of skill, sometimes referred to
as ‘new skills for the new age’, is needed for the future (Van Merriénboer, Clark & De Crook, 2002).
The main concepts behind complex skills are based on the coordination of constituent skills, the
integration of skills, knowledge and attitudes of professional competences, and different types of
learning competencies. Coordination focuses on the ability to solve problems for new situations.
Integration indicates that teaching should not be directed at discrete skills, knowledge elements or
attitudes. There are certain goals and competencies involved in integrated learning. Some
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competencies are insufficient, according to the differences in learning situations; therefore,
problem-solving, critical thinking and metacognitive skills such as learning to learn, self-regulation
and the evaluation of the procedures in instruction, are becoming more important for teaching
higher education. New instructional approaches and materials are developed and discussed to
support complex learning processes. There are several ID models and strategies. These strategies
use problem-based learning, case-based learning, project-based learning, and so forth. These
methods present the use of rich, meaningful, realistic learning tasks for learning (Merrill, 2002).
‘Flexible learning’ is a term that points out the need for flexibility of time and place for students.
There is no fixed time or place for the learner or the learning environment. This approach is also
defined as ‘just-in time learning’. Both complex learning and flexible learning meet in the field of
dual learning.

Complex learning and flexible learning meet in the field of dual learning. On the other hand,
dual learning stresses the importance of realistic learning tasks. Learning provides the
coordination of skills, knowledge and attitudes, as well as the development of social and career
skills. At present, the gap between instruction and practice can be closed by high level flexibility.
IEL is another important process for higher education. The term ‘e-learning’ is relatively new. It
indicates technology-enhanced learning via the web and Internet-based learning through the
Intranet, CDs, DVDs and so forth.

The basic e-learning design concepts are pedagogy, technology and organization. Three
terms, namely pedagogy, andragogy and e-learning pedagogy, are often used in the discussion of
learning. Their definitions are the art of or professional teaching, helping adult learning and
pedagogical strategies for an e-learning environment, respectively (Waterhouse, 2005). IEL
indicates pedagogical, organizational and technical levels for the meaningful implementation of e-
learning in combination with traditional methods. IEL tries to combine elements in the
instructional process from face-to-face teaching, distance learning, web-based learning and
Internet-based learning. From this perspective, IEL is understood as a media mix. This is because,
at the same time, different e-learning tools can be used in the instructional process. The situation
requires a systematic design procedure and an ID model approach to provide the sustainability,
security and quality of the user interfaces, as well as to bridge the gap between disciplines (Ipek,
Izciler & Baturay, 2008). For the IEL setting, a single media is not enough to reach the aspired to
goals, and new technologies are necessary to give flexibility and richness to the instruction. Every
instructional designer and developer should use different types of technologies in their design
processes, including both old and new technologies, materials and tools. The components of e-
learning’s implementation from competency models as an input to benefit or profit as an output
may be followed. The procedures are shown in figure 1 (Lee & Owens, 2005).
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Figure 1. The Components of E-learning’s Implementation

IEL and E-courseware Design

IEL tries to combine elements such as face-to-face teaching, distance education and training
on the job. Thus, it is media mix - that is to say, a mix of methods - each has its own characteristics
in terms of costs, availability, effectiveness and efficiency (Ipek, Izciler & Baturay, 2008). The
specific combination of methods is a result of a systematic design procedure. IEL requires new
pedagogical aspects and organizational and technical levels for the successful implementation of e-
learning in combination with more conventional systems. IEL is becoming more and more
important for lifelong learning as well as e-learning. The field of ID is discussed in consideration of
ID as an engineering discipline (Seel, 2004). Information technology is getting richer, with new
statements and situations in technological development. New technologies are being developed and
these are increasing its popularity in work settings, in daily life and in education. Depending upon
the type of multimedia project, it may be necessary to add to the design specifications that are
suggested, such as with schedules, project teams, media, lesson structures and configuration
control and review cycles (Lee & Owens, 2005). For example, a distance learning project might
require a more detailed scheduling component.

There are new considerations, such as the Searchable Content Object Reference Model
(SCORM) and learning management systems (LMSs) that need to be taken into account. Both
activities are shown as components of e-learning in figure 1. The history of SCORM began in 1997,
when the Department of Defence (DoD) and the White House Office of Science and Technology
established Advanced Distributed Learning initiative (ADL). The DoD uses multiple courseware
vendors in all branches of the military. In addition, LMSs are increasingly appearing on the e-
learning scene. There is an interaction between LMSs and Learning Content Management Systems
(LCMSs) (Lee & Owens, 2005). Internet and Internet applications, such as the web, e-mail,
teleconferencing and other distance learning tools, computer-supported collaborative learning, and
class management and learning management systems, are rapidly gaining ground in the field of
higher education. A redesign of educational systems is needed in order to provide added learning
value to the instructional process (Jochems, van Merrienboer & Koper, 2005). The relationships
between educational systems and IEL are given in Figure 2 (Ipek, Izciler & Baturay, 2008).
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The IDT Approach and the Next Generation of E-learning

The web and other interactive technologies have necessitated a rethinking of how solutions
are designed. Much discussion has been generated as to whether objectivism or constructivism is
the best approach to designing e-learning. The constructivist approach is a discovery learning
method that John Dewey first wrote about. He described how all learning must be approached
from the standpoint of trial and error. In other words, learning by doing — and, yes - making
mistakes. It was probably the result of you doing something and making mistake. There is no best
approach - it depends upon the situation, the content and the learner. We also learn from our
mistakes while using CBI and e-learning technologies in education.

ID is a systematic process that is employed to develop education and training programmes in
a consistent and reliable fashion. It is a complex process that is creative, active and iterative
(Gustafson & Branch, 2007). In addition, it is a process for solving instructional problems by the
systematic analysis of the conditions of learning. To do this, one makes decisions relating to each
step in the Instructional Systems Design (ISD) process (Seels & Glasgow, 1998). However, there are
many definitions of the field - recently, instructional design and instructional technology have been
labelled IDT (Reiser, 2007). This categorization contains instructional technology as instructional
media and human performance with instructional design practices. ISD is based on the premise
that learning should not occur in a haphazard manner and should instead be developed in
accordance with orderly processes and have outcomes that can be measured. Basically, 1SD
determines what is to be learned, plans an intervention that will allow learning to occur, measures
learning to determine if the objectives are met, and repeats the intervention until the objectives are
met. ISD procedures and their application have evolved through practice as well as the research
into and expansion of the theory.

Many models of ISD processes have been developed. Although there are many ISD models, a
generic model can be extracted from their common features. The choice of model for an instruction
changes according to the learning environment, the subject matter and the strategies to be applied,
etc. ISD models can be used with different learning and teaching approaches and theories if there is
no strict rejection of them. For example, a 4C/ID model can be used while supported by a
constructivist theory for teaching complex technical skills. Whatever model a designer chooses,
most of them will follow the processes of analysis, design, development, implementation and
evaluation. These steps are also used for designing e-learning courses. The e-courseware covers
more than one course lesson in its capacity. A design model for an e-learning course is
characterized as the “VPODDDA” e-learning planning cycle, which initiates vision, profile,
objective, design, development, delivery and assessment phases for the e-learning planning process
(Ipek, Izciler & Baturay, 2008; Waterhouse, 2005). The process can be integrated with the IDT
models’ strategies for designing e-courseware or its modules (see in figure 3).

The core of this next generation of e-learning is centred on the interest of the learner and is
often generated by the learner. In short, e-learning is no longer a traditional self-paced alternative
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to classroom learning. It resembles employees’ experiences in accessing the web, as well as their
online and offline social networks. Today’s workers need availability in a learning environment, in
which they can find information, collaborate and build their own learning plans. E-learning and
IEL design procedures should focus on IDT models’ strategies or ISD approaches. To get high-level
value for teaching with e-learning, IDT strategies present very important ways to make the design
clear and the steps easier for learners and developers in the e-learning process. Generally, the IDT
process begins with a needs assessment and a definition of the problem or its objectives. These
processes for designing e-learning have been discussed and redefined to explain the next
generation of e-learning lessons (Ipek, Izciler & Baturay, 2008). These steps are as follows.
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Step 1. As vision phase-problem analysis as a needs assessment

The needs assessment (problem analysis) process, according to Seels and Glasgow (1998) and
the ID model, consists of a needs analysis, a performance analysis, a written problem statement, a
context analysis, design notes and a problem analysis for e-learning. Data gathering continues
during the problem analysis process and the project itself. Each planning point has a clear
beginning and end, with an output that feeds into the next stage. An IEL course should have these
strategies for learners and their learning environments for lifelong learning.

Step 2. Problem analysis and tasks with instructional analysis-profile

After the problem analysis, there follows a task analysis, an instructional analysis and an
identification of the goals/objectives explaining how to design the IEL modules for the course.
Instructional analysis is a process by which task areas are classified according to the types of
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learning required to acquire a given task or knowledge. At this stage, the various types of learning,
tasks and content analysis will be completed. An IDT model — basically, the taxonomy developed
by Gagne and Briggs - or else an integrated IDT model will be used to reach this objective.
Instructional analysis provides the entry requirements for different learning conditions, the type of
learning - such as verbal, cognitive, case- or project-based and audio-visual - sequencing
instruction, and the construction of hierarchies for IEL modules in technology training with
different social-economic groups (Gagne, 1985).

Step 3. Instructional strategies - e-course content design and development
materials

In the next stage, instructional strategies for IEL environments are planned (Wileman, 1983).
A designer must respond to the following questions: (a) What must happen for learning to occur?
(b) How will the course content be presented? (c) What instructional strategies are preferred for
the type(s) of e-learning involved? (d) How much practice and feedback are needed? (e¢) How
should the content be presented for IEL?

Step 4. Developing and selecting delivery systems

Delivery systems for instructional materials are a means for carrying information from
source to a receiver, or vice versa, for the purpose of instruction. The term can be used to describe
older technologies, such as traditional media, or newer technologies. Selection should be based on
the ISD model developed for delivery system selection. The learners’ characteristics, objectives,
resources and constraints must be identified before the delivery system is selected.

Step 5. Assessment and Evaluation

Assessment is a process for gathering information and data and returning results rather than
a process providing opportunities for learning. Cognitive tests and performance tests can be used to
clarify learners’ performances during the courses. In order to develop assessment plans that
include testing instruments, we need to understand the concepts of criterion-referenced testing,
reliability and validity. Tests that measure what a person has learned to do are called ‘achievement
tests’. There are two types of achievement tests: criterion-referenced tests and norm-referenced
tests. Furthermore, there are four approaches to measuring users’ performances (Ipek, Izciler &
Baturay, 2008). They are:
Testing
Portfolio assessment
Student participation
Self- and peer-evaluation

There is also performance assessment, which is considered to be weak in e-learning systems.
E-learning designers have relied on tools that are directed towards and which address the
construction of test items. Authors use these newly available resources to produce fast and cheap e-
learning products. When these products are facilitated into courses, facilitators can insert
themselves to fill the content voids, correct inaccurate information or address functionality issues
(Sales, 2010). Successful evaluation turns out to be difficult to develop. During the design process
for any e-course, the developer should create a guide and do the following:

Define the purpose of the assessment

Define the performance of the assessment tasks
Define the performance criteria

Create performance rubrics

Is it possible to blend the best of modern and traditional approaches to create more powerful
e-learning products? For this reason, the e-learning design process could be created based on IDT
models. The process would be one that requires more discipline than is often involved in modern
course development. According to Sales (2010), to encourage quality in e-learning in the modern
environment, five critical concepts must be recognized and accepted. These concepts are: 1)
instructional design principles can positively affect the quality of e-learning products; 2) not all
subject matter experts are instructional designers, and so they should be partnered with someone
who has expertise in designing e-learning; 3) saving money on development through the use of free
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content elements may ultimately cost even more money if the learners become disengaged or if the
desired learning outcomes are not achieved; 4) a systematic approach to design and development is
needed to ensure that an accurate and thorough learning environment is created, such that a
balance of quality, efficiency and economy is achievable through the implementation of a cost
analysis (Sales, 2010, p. 94). At the end of the design process, IEL courseware will be developed
that is effectively based on integrated IDT systems approaches. The evaluation and implementation
are the final stages of the project management of instructional problem-solving based on ID
models. The project management ends with a diffusion process to explain all the procedures.

Conclusions

In general, evaluation is a basic component of IEL design and implementation. IEL design
begins with a profile that indicates a problem analysis and needs assessment, including the
analysis, design, development, implementation and evaluation of the educational systems. Its
design includes pedagogical, technological and organizational levels. In addition, the main
concepts defined by Sales (2010) are important steps for creating the next generation of e-learning
lessons. These may be used for developing future e-learning courseware.

As a result, teaching e-learning remains a novel activity for most teachers, although
thousands have mastered the art over the past decade. E-learning course design should involve IDT
strategies as integrated ID models for designing IEL courseware. IEL should be more accessible,
more flexible, more productive and more attractive for lifelong learners. The second point is that
IEL environments have to be considered from a wider, organizational, systemic perspective.
Finally, it is necessary to adopt a more balanced IDT approach towards IEL on several dimensions
at the same time. IEL design strategies provide certain sustainable contributions with lifelong
learners and teachers. Eventually, the next generation of e-learning and the teaching employing it
will require extra performance and practice in terms of training, support and assessment, as well as
integrated e-learning in schools. Today, learning and development organizations are increasingly
integrating the use of mobile, video and virtual classrooms.
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AnHOTamusA. 1{espI0 JAHHOTO UCCIIE/IOBAHUA SIBJISETCS PACCMOTPEHUE CTPATETU PA3BUTHS
IIPOTPAMMHOT0 0OecIieueH!sI HHTErPUPOBAHHOTO JucTaHIIMOHHOTO 00yuenus (11/]0), ocHOBaHHOE
Ha MOJIeJISIX U Toaxozax obpasoBaresbHbIX TexHosiorudl (OT), a Takke HOBBIX HAIpaBJIEHUAX
JIUCTAaHIITMOHHOTO 00y4yeHHs. JIJIA JOCTHKEHUsl JTAaHHOUW 1meau obydyeHre HauyWHaeTcs ¢ BbIOOpa
OTHOTO WJIN HEeCKOJIbKuX mozenerr MJIO aa ocymiecTBiIeHUs JUCTAHIIMOHHOTO ITPOTPaAaMMHOTO
obecrieuenusi, Bkiawuas wMozenu HMJIO, ocHOBaHHBIE Ha 00pa30BaTEJbHBIX CTPATETHUSIX U
paspaboTkax. ABTOpPBI OOCY?KZIal0T CTPaTeruy W IIard, KOTOPhIE JIOJIPKHA MPEAIPUHATh KOMaH/Ia
JIN3aiHEPOB TPU IPOEKTUPOBAaHWUM WHTETPUPOBAHHOTO JJUCTAHIIMOHHOTO IPOTPAMMHOTO
obecrieyeHuss, Kotopoe obeciieunBaeT 3(QGEKTUBHOE IUCTAHIIMOHHOE OOydYeHHe C HOBBIMU
MMOKa3aTe/IAMU, TAKUMH KaK pe3yJIbTaThl JesATeIbHOCTH U oOyueHue. [Ilaru BKIIOYAIOT pa3BUTHE
coiepkaHus, djeMeHToB B MoAaysed mia kypca MJ1O. [ToaBoasa uToru, HaIled IEJIbI0 ABJISETCS
o0beTuHEeHE HEOOX0TMMBIX MOZEIbHBIX cTpaTteruii /1O nis memaroruyeckoit pazpaborku MJ10.
AddextuBubie Mosienu NJIO paccmaTpuBaioTes ¢ no3unuu coorBeTcTBus M/1O HOBBIM uziesiM U
HOBBIM 00s3aTesibeTBaM B mporecce oboydenus MJ1O. Mbl paccMOTpUM HWHTETPUPOBAHHbBIE IIaru
pa3pabOTKU AMCTAHIIMOHHOTO IMPOrPAaMMHOTO O0ecCIleueHUs] U UX MPAKTUUeCKOe IIPUMEHEHUE C
IIeJTBI0 pa3pabOTKH BHICOKOKAYECTBEHHOT'O IMCTAHIITMOHHOTO IIPOTPAMMHOTO OOecrieueHusl, YTOObI
VAy4dIIuTh 0Opa3oBaTesibHbIE 33/1a4d, KOMILJIEKCHbIE KOTHUTHBHBIE HABBIKH, IIOJIXOJBI H
KOMIIETEHIINN B IIpOIlecce AUCTAHIMOHHOTO OOy4YeHUs, a TaK¥Ke JJIs ONpe/esIeHUus pe3yIbTaToOB
JIeSITEJIbHOCTH YW SKOHOMUYECKOUW CHTyaluu. B 3aBepmieHnu o0y4yeHus, mnokazatenu W10,
BKJIFOYAsi IIe/IarTOTUYECKUE, TEXHOJIOTUYECKHEe W OpraHM3allMOHHbIE ITOKA3aTeJId W OCHOBHBIE
Mperpajibl JiyIsi BHEAPEHWs, BKIIOUAS IIEPCIIEKTHUBBI, TaKHEe KaK CTY/IeHT, YJYUTeb-JIu3aiHep,
y4ueOHbIe MaTEPUAIbI, PE3YJIHTATHI EATETBHOCTH, HOBOE ITOKOJIEHUE INCTAHIIMOHHOTO 00yUYeHUs B
Ou3HeC U COIUAIPHOM OOYyUYEHHH U OIpeJIeJIEHHE COIYTCTBYIONIUX (PaKTOPOB, OYAyT PacCMOTPEHBI
Y TIP€e/ICTABJIEHBI.

KiaroueBble cJjoBa: IUCTAaHIMOHHOE OOy4YeHHWE; WHTErPUPOBAHHOE JAUCTAHIIMOHHOE
oOyueHMe; AMCTAHIMOHHOE IPOrpaMMHOe obOeclieueHre; o0Opa3oBaTe/IbHbIE JAU3alH MOJIENIH;
II0KAa3aTeId B HOBOM ITOKOJIEHUHU JUCTAHIIMOHHOTO 00yJYeHus JJjisd OusHeca 1 00yUeHUs.
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Abstract. The article is concerned with the issues of gastroenterology training in terms of
already employed or primary retraining gastroenterologists’ skills improvement (certification
cycles), discusses methodological issues of lecture course materials gathering, discussion sessions,
considering age peculiarities, professional background, students’ contingent.
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clinical analysis.

BBeaenue. /lunamuueckoe paspurue MmequnuHbl B XX| Beke NpeabABiIAeT NMOBBIIIEHHBIE
TpebOBaHUSA K KOMIIETEHTHOCTH Bpada, oOyCJIOBJIMBAaeT HeOOXOAUMOCTh HEIPEPHIBHOTO
COBEPIIIEHCTBOBAHUS CBOMX NPO(ECcCHOHATbHBIX HaBBHIKOB. (OOydeHHe Bpayed B paMKax
MIOCJIETUIVIOMHOTO OOpa30BaHMs HMeET IeJIbIH psiji OCOOEHHOCTEH B CBSI3U CO CHEIU(PUKOU
KOHTHUHTEHTAa 00y4Jaromuxcs.

Marepuajabl M1 MeTOAbI. MaTepruajioM HACTOAIIEH CTaTbU IOCTYKHUJIU MOHOTpaduu,
yueOHble TocoOUusA M MyOJIMKAIUM, OTpakalolyue TeopeTUYecKHe aCIeKThl IOCTAUIIJIOMHOIO
oOpa3oBaHUs C TOYKHU 3PEHUS Uil HEIPEepPBIBHOTO 00pa30BaHUA U 0COOEHHOCTEH 0Opa3oBaHUA
B3pocibix (A.A. Bepburkuii, C.I'. Bepuutosckuii, C.11. 3meeB, M.T. 'pomkoBa, M.A. KostecHuKOBa,
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B.I'. Onymikun, E.A. Coxomnoscko#, I'.C. Cyxobckas, E.Il. Toukonoras, T.B. Illagpuna,
M.S. Knowles, S.B. Merriam, J.A. Sandlin). HMcmoap30BaHsl METOABI CHUCTEMHOIO IIOAXOAA U
aHAJIUTUYECKOro 0630pa.

Pesyabrarhl u ux oo0cy:xkaeHue. CyTb o0ydeHUs B3POCJIOTO UeIOBEKA 3aKJIIOUYEHO B
npeBHel opmye (BbickazpiBaHuM): Non scholae, sed vitae discimus — yuumcs He /11 HIKOJIBL, a
JUta ku3HU [1]. PazpaboTkoil MeToAuK oOyueHHs B3POCJIBIX 3aHUMAaeTCsA aHZparoruka (ot rpeu.
andros — B3pOCJBIA MY}KUYHHA, 3peJbld My WM ago — Beay) [2, 3]. I[71aBHOW 0COOGEHHOCTBIO
OpraHm3anuu 1mporecca OOydeHHs B aHJIPATOTHKE fABJIAETCS COBMECTHAA JEeATEIbHOCTD
obOyuatoierocsi 1 00yJaloIero Ha Bcex dTanax ooydeHus. B mporiecce 3Toro B3auMoieiCTBUSA OHU
OCYIIIECTBJISIOT CJIEIYIOIIHE JIEUCTBUA:

1. BrigBiieHHe 00pa3oBaTebHBIX ITOTPEOHOCTEN B3POCJIOTO ISl PEIIeHUs er0 JKU3HEHHBIX
1 TpodecCHOHATBHBIX 33Jia4, OIpe/leJIeHHE €ro COIIUATbHO-IICUXOJOTUYECKHMX U KOTHUTHBHBIX
0COOEHHOCTEM.

2. IlnanmpoBaHue mpolecca oOydeHUsA B BU/le YIeOHON MPOrpaMMbl, UHAUBU/IyaTbHOTO
y4eOHOTO IJIaHa, B KOTOPOM OIIPEJIEJISIOT Cojlep:KaHue 00y4YeH!sl, ODUEHTHPOBAHHOE Ha pelleHne
JKU3HEHHBIX MPo0JieM M MpodeCcCHOHANBHBIX 33J1a4, UCTOYHHUKHU, CPENCTBA, (DOPMBI M METOMbBI
obyueHust.

3. Cospganme HeQOPMaJIBPHOrO, OCHOBAaHHOTO Ha B3aUMHOM YBaXKeHUM, JOBepUU U
SMIATHH, IICUXOJIOTUYECKOTO KJIMMaTa COBMECTHOHN PabOTHI.

4. OcymecTBieHue mporecca o0ydyeHHs B 3aBUCHMOCTH OT TOTOBHOCTH OOydJaloIerocs K
00y4YeHHIO, €ro WHAWBHU/IYyIbHBIX CIIOCOOHOCTEH M BO3MOXKHOCTEH. YdueOHAs eATeTbHOCTb
00yJarOIINXCS OCYIIECTBIISIETCS B OCHOBHOM B BH/IE IPOIIECCa PEIIeHUs IPOOJIEMHBIX, TBOPYECKUX,
TTOMCKOBBIX 33/1a4.

5. OneHuBaHHe mpoliecca 00ydeHus: B ¢GopMe BbIABIEHHS 00pa30BaTeIbHBIX TOCTHIKEHUH
U Ompe/iesieHUs] HOBBIX 00pa30BaTeIbHBIX MOTPEOHOCTEH OOYJaIONUXCs, a TaK¥Ke OIpeesIeHUs
MMO3UTHUBHBIX ¥ HETATUBHBIX aCIIEKTOB IIPOrpaMM O0yUeHU .

6. KoppekTupoBka yueOHBIX IPOrpaMM, IIpoIecca UX peain3alui U OlleHuBaHus [3-7].

®dyHKITUY TperoiaBaTeisl, Kak 00yJaloIero, CBOJISTCS K CJIETYIOIIM:

— opra"Husamnus mporecca OOy4YeHHs, a TakXe COBMECTHOH [IeSITEJIbHOCTHU BCEX
00yJarommxcs;

—  IPOEKTUPOBAHUE MHUBUAYATbHON IPOTPaAaMMBbI O0OyUEHUS;

—  cozzaHue KoM(pOPTHHIX IICHUXOJIOTO-IIe/IarOTHYECKUX YCJIOBUH 00yueHus [4, 6, 8].

B mporecce o6ydenus PyHKIUAMU 00YUIaOIIEr0Cs IBJISTIOTCS:

— yJacThe B COBMECTHOH Yy4eOHOU JeATEeSbHOCTH C IpeloJiaBaTesIeM II0 JHarHOCTHUKE,
IUIAHUPOBAHUIO, peaJTU3alliH, OIIEHUBAHUIO U KOPPEKIUHU IIpoIecca 00yUeHusd;

—  COABTOPCTBO B peaIM3alliy WHIUBU/IyJIBHBIX IIPOTpaMM 00ydeHus [2, 9, 10].

[Tcuxodu3UOIOTHUECKHE, COTUATBHO-TICUX0JIOTHIECKHE, MPO¢deCCHOHATbHBIE 0COOEHHOCTH
MOBBIIAIONINX CBOI0 KBAJIM(MUKAIIUIO Bpadell MPEmbsABJIAIOT WHble TPeOOBAHUSA K OpPraHU3AINU
IIeJIarTOTUYECKOTO IIpOIlecca y B3POCJIBIX B CPAaBHEHHWHU C JIETbMH U IOApOCTKamMu. Iy yxke
COCTOSIBIIIETOCS CIIEIIUAJINCTA, TOBBIIIAOIIETO CBOIO KBUTH(PUKALIHNIO, IPKO BEIPA’KEHO CTPEMJIEHUE
K camopeasu3anuy. Ype3BbIYaltHO Ba’KHA CAMOCTOATETIHHOCTD B IIporiecce 00yueHus. CirymaTess,
obJyiaiafouii, Kak IIPAaBHUJIO, MHOTOJIETHHUM OITBITOM IPOGECCUOHATBHON IeATeJTbHOCTH, HE
V/IOBJIETBOPEH JIOMHHHUPOBAHUEM IIpENoJiaBaTesisA, a WINET PaBHOIPABHBIX, IMapTHEPCKUX
OTHOIIIEHUH [5, 11, 12]. ITO AeaeT aKTyaIbHON amesUIAINUI0 K IPOodecCHOHATHPHOMY OIBITY B
JIEKITUOHHOM MaTepuaJie, UCI0JIb30BaHHE KOHKPETHBIX KINHUYECKUX CIIyYaeB JJIsd UJUTIOCTPAIIUHN
MIPEJICTABJIIEMOTO0 TEOPETUUECKOTO Marepuasia. B To ke Bpems Oonbmuil 3DEHEKT MPUHOCUT
WHTEPAKTUBHOE B3aMMOJIECTBHUE C 3aJI0M, KOI/Ia JIEKTOP 3a/JaeT BOIPOCHI, a oOydaronuecs,
BBIOMPAIOT IMPABWIbHBIA OTBET W3 IIPE/JIOKEHHBIX BAPUAHTOB, C HCIIOJIb30BAaHHEM I[BETHBIX
KapTOYeK WM UHTEPAKTUBHBIX CPEICTB CBA3H. TakuM 0O0pa3oM, 0OyJaIOIINNACSI UTPAeT aKTHBHYIO
POJIb Aa’ke BO BpeMs JIEKITMOHHBIX 3aHATHIH [7, 8, 13-15].

[IpodeccoHAIBHBIN OMBIT CJIyIIATeIed MOXKET WCIOJIb30BaThCA IIPENoaBaTeleM B
KauyecTBe HMCTOYHHMKa 00ydyeHus. [Ipu mMpoBeAeHWN CEMUHAPCKUX 3aHATHU Pa300p KOHKPETHOU
HO30JIOTMYECKOH  eIWHMIIBI  (ITaTOJIOTHHM)  MOXKET  CONPOBOXKAAThCS  KJIUHUYECKUMU
WUTIOCTPAIIUsAMM U3 TMPAKTUKU CcJIyliaTesied. B3pocsblii yesoBek oOydaeTcs I JIOCTHIKEHUS
KOHKPETHOU IeJIU — IIOBBIIIEHUs] YPOBHA NPOMECCHOHATPHON KOMIIETEHTHOCTH, a 3HAYHUT, U
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KadecTBa IMOMOINM O60apHOMY. Pa3b0p KOHKDETHBIX KIWHHYECKHX CUTYallUd aKTyaJIu3upyeT
TEOPEeTUYEeCKUH MaTepuasl, WUIIOCTPUPYET IyTh NPAKTUYECKOTO IIPHMEHEHUSA TeOpPeTHYEeCKUX
3HaHUN, GOpMHUpPYeT JIOTUKYy NpUHATHA pelneHuil. Takum oOpa3oM, HaaWuuve MPAKTUYECKUX
HABBIKOB W YMEHHUH Bpada CTAaHOBUTCA 0a30W /A JajbHEHIero oOpa30BaHUS CaMOTO
00yJaroerocsi, UICTOUHUKOM OOYYEHHs €ro KOJUIET, a TakKKe OOBEKTOM CHCTEMATHU3AIUHN U
TEOPETUYECKOTO 000CHOBAHUA /I (POPMUPOBAHUSA I[€JIOCTHOTO BpaueOHOTO MUPOBO33peHus [6,
10, 15, 16].

Upe3BbIUyaifHO BaXKHOU TEMOU IPEACTABIAETCS MOTHUBAIUA K OOYUEHHIO, TaK KAaK TOJIBKO
MOTHUBHUPOBAHHBIN OOyJaIOIIUNACA OTJIMYAETCS OTBETCTBEHHBIM OTHOIIEHWEM K Y4YeOHOU
JIeSITEIbHOCTH, I1eJIEyCTPEMJIEHHOCThIO [12, 14, 17]. Hepeako mokTopa ¢ OOJIBIIMM OIBITOM
MIPAKTUYECKOH pabOThI HEJIOCTATOYHO MOTHBUPOBAHbBI K OCBOEHHUIO HOBBIX TEOPETHUYECKUX 3HAHUH,
CUHMTasl, YTO HIUYETO HOBOTO B CIIEIIUAIIBHOCTH OHH YK€ He Y3HAIT. B 3TOM ciiyyae «BbIpydaeT»
JIEMOHCTPAIUA PEAKUX KJIMHUUECKUX CIyIaeB, IIPEICTABJIEHHBIX B BU/I€ KIMHUYECKOH 3a/1a9H.

Ciymarenam IpeabABJAIOTCA >KaJI00bI M aHaMHe3 3a0ojieBaHUsA NalleHTa, a 3aTeM
WHTEPAKTUBHO 00OCyKAaeTcs IJIaH JabopaTOPHO-UHCTPYMEHTAJIIBHOTO 00ciieloBaHusA. B oTBeT Ha
Ipe/JIOKEHU ayAUTOPUN IIperojiaBaTesib IIPeJICTABJAET Ppe3yabTaThl JIAOOPAaTOPHBIX U
MHCTPYMEHTAJIbHBIX UCC/IeI0BAHUM, TIpeiaras chopMyIUpOBaTh JUArHO3 U HA3HAYUTH JIeUEeHUE,
OTIPEZIeJINTD MPOTHO3 TeueHHA 3aboseBaHudA. Tak Kak AMAarHOCTHKA CJIOXKHBIX CJIyIa€eB SIBJISAETCSA
MHOTOCTYIIEHYaTBIM  IIPOIIECCOM, HANIOMHUHAEeT paccjeloBaHHe, IoJYac COIpsDKeHa C
JIONYIIIEHHBIMU KJIMHUYECKUMH OIMUOKAMHU, TO AyAUTOPUS HHOTZA 3aXOAUT B TYHUK. Takum
00pa3oM, pa3BeBaeTcs MPeJICTAaBJIEHNE O «BCE3HAWCTBE» OMBITHBIX Bpauell. He3aHaHue, «Heycrex»,
KOTOPBIE TOJICITY/THO CTaBAT IIO7, COMHEHHE NMPO(ECCHOHATBHBINA CTaTyCc, MOTUBUPYIOT K OoJiee
aKTUBHOMY y4YacTHI0O B 00pa3oBaTeJbHOM Iiporiecce [11, 12, 16, 18]. Ilpu pazbope CIIOKHBIX
KIMHUYECKUX 33/1a4 CTAHOBUTCA OCOOEHHO OCO3HAHHOU Iiesib OOyYeHHsA, BO3MOXKHOCTb
JlaJIbHeIIlero NpPUMeHEHUs II0JydyaeMblX 3HaHUW, yMeHUH U HaBbIKOB. Ilo BBIpakeHHIO
BbIfatolerocs kiauHuIucera E.M. TapeeBa «W3BecTeH TOJIBKO OJIVH IIyTh (POPMHUPOBAHUA Bpaya:
00JIbBHOU — KHUTa, KHUTa — OOJIbHOM». JTO JIEeMOHCTPUPYET BA*KHOCTh KJIMHUYECKHUX pa300poB
CHa0’KeHHBIX ITyDOKUMU TeOPEeTUYEeCKIMU KOMMEHTAPUAMU.

NsyueHre KIMHUYECKUX AUCIUIUIMH HauyuHaeTcsa Ha |l kypce MeguUIIMHCKHUX BY30B C
MPONEZIEBTUKA BHYTPeHHUX Oosie3Hel. OCHOBHasg I1eJb OTOW JUCHUIUIUHBI — OOYYUTH
panroHaIbHOMY MIOAXO0/y K OCMOTPY IAIlEeHTA U OIleHKE OCHOBHBIX IIPOSIBJIEHUH 3a00JIEBaHUSA.

B pamMkax UMKJIQ IOCJEIUIUIOMHOH TIOJITOTOBKHA TaCTPOIHTEPOJIOTOB  BAKHBIMHU
MIPEICTABJISAIOTCS 3aHATHUS IIPOIIE/IEBTUKON, TO3BOJIAIOIIEH 0OpaTUTh BHUMAHUE OIBITHOTO Bpaya K
JIeTJISIM KJIACCHYECKOTO OCMOTPA OPIOIITHOM IOJIOCTH, IIPABUJI MTAJIBIIAIINHU U ayCKYJIbTAI[HH.

Hedunur BpemeHn — 6ud coBpeMeHHOCTU. [103TOMY HEpeaKo Bpayu ¢ OOJIBIIIUM CTaKeM
MMOJTUKJINHUYECKOH paboThl y»Ke WpPHU BXOJe IMAIMeHTa COCTABJISIIOT BIIEYATJIEHHE O €ro
3a00JieBaHUM, aKTUBHO 33/1aBas BOIIPOCHI M, TEM CaMbIM, Hampasifas xoj Oecenpl. Ho B sTOM
cJlydae Bpad HeJIOCTaTOYHO OIleHMBaeT cOOCTBEHHBIE »KaIO0bI MMaleHTa. AKTUBHO 33JlaBaeMble, a
He YTOUHSAIOIINE BOIPOCHI HallpaBJjeHbl Ha IOATBEPXKJEHHe TUIIOTe3bl Bpaya, IoJ4ac YBOJAT
MalnueHTa OT €ero CyOBEeKTUBHOTO BOCIPUATUS CBOEro COCTOAHUA. HemocTaTOuHO IOJTHO
cobupaerca anamMHe3 3a001eBaHUA alMeHTa. B 5TOM MOKeT KpBIThbCA IPUYMHA THATHOCTUYECKUX
omuO0K. ATO COTJIacyeTcsl U C MHEHHEM Bbiziatonerocss kiauHuicera E.M. TapeeBa, cumTaBIiero,
YTO «OBLIO OBI OITUOKOU YMAaTh, UTO TEXHUYECKHUU ITPOTPECC KaK TAKOBOU 00eCIieunBaeT JIETKOCTh
JIMaTHO3a».

BaxkHO¥ cocTaBiisoIIei 00yueHus sIBJIsIETCS COBEPIIIEHCTBOBAHME ITPAKTUUECKUX HABBIKOB Y
nocresn mnamueHta. Tak kak mo MbIcau akajemMuka H.A. MyxuHa «HMMEHHO TpaJIUIMOHHbIE
MeTO/1bl, HA KOTOPHIX OCHOBBIBAJIACh KJIMHUYECKAA MeUIMHA MIPOIIJIOTO MO-IIPeKHEMY OCTAIOTCA
He3bpIOsIeMbIMu». [lo3TOMYy [171A TpemoziaBaresis Ype3BBHIYAHHO Ba)KHO JEJMKATHO BBIABUTH
CTeIleHb BJIQJIeHUs o0ydaromerocs MeTO/aMU OCMOTpa OOJBPHOTO U IOJKOPPEKTHPOBATH
BBIAIBJIEHHBIE HEJIOCTATKH.

CoBpemMeHHass MeAUIIUHA IIIUPOKO HCIOJIB3YET MHOTOYHCIEHHbIE WHCTPYMEHTAJIbHbIE U
slabopaTopHblE METOJbl HCCIIEZJOBAHUA, W OT MPAaBWIBHOTO BbIOOpa (Ha3HAueHUs) MeToza
JINAaTHOCTUKH 3aBUCUT €€ TOYHOCTh, JIEKIINU TIIOCBAIIEHHBbIE WCIOJIb30BAHUIO JIyYEBBIX U
SHZIOCKOTINYECKUX METO0B UCCIEOBAHNUE COCTABJIAIOTCS COBMECTHO C «Y3KHUMU» CIIEI[UAJIICTAMU
COOTBeTCTByIOIUX Kadenp. [Insa Bpadeil, He 3aHUMAIONIUXCA STUMHU BUJAMH J€ATETHHOCTU
HEIOCPe/ICTBEHHO, BAYKHA WJIFOCTPATUBHOCTH IIPEJICTAaBIIsIEMOTO MaTepHaa.
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3HaHUs HOPMAJIbHONW M IIATOJIOTHYECKOH aHAaTOMHU, HOPMAJIPHOM H IIaTOJIOTHYECKOUN
(pu3HoIOrNH TTO3BOJISIOT HE TOJIBKO O0JIee IIy0OKO IIOHUMATh CyTh paCCMaTPHUBAEMOU MATOJIOTHH,
HO U BBISBJIATDH (PaKTOPBHI, IIpeApaciosaraIinie K GopMupoBaHHIo 3a0osieBaHusA. Tak KaK yCHUIIHSA
MPAKTUKYIOIIETO Bpadya HaIpaBJIEHbl B OCHOBHOM Ha BBISBJIEHHE U JIEYEHHE YK€ BO3HHKIIIETO
3abo0sieBaHUsA, MeTOAbl NPOMHUIAKTHUKH YaCTO OCTAIOTCA BHE IMOJisI 3peHHsA. HemocTtaToyHO
BHUMaHUA yaeslseTcsi u OecemaM ¢ MalnpeHTaMH, HANPaBJIEHHBIMU Ha BbIABIIEHUE (HAKTOPOB
pHUCKa W TIpeaymnpelk/ieHue pas3BUTHsA 3a0osieBaHUM. OCBAIIEHWIO BOIMPOCOB MPOQPUIAKTUKH
yaensiercsi 00JIbIlIoe BHUMaHHEe NMpU (QOPMUPOBAaHHU MaTepHasia JIEKITUOHHBIX U CEMUHApPCKUX
3aHATHH.

3axsouenre. Takum o0pas3oM, MOKHO C/ieJlaTh BBIBOJI, UTO COBPEMEHHBIE YCIOBUS
TpeOyIOT OT 4YesjloBeKa CIOCOOHOCTH K OBICTPOMY NPHHATHIO OTBETCTBEHHBIX W OOOCHOBAHHBIX
pellleHN#, HAaBBIKOB aJalTallid K OBICTPO H3MeHSomUMCcS ycaoBUsAM. COOTBETCTBOBATH 3THM
TpebOBaHUAM BO3MOKHO JIHIIh IIPU KaA4YeCTBEHHOM MPo¢eCCUOHAIbHOM 00pa30BaHUH,
CTPEMJIEHUM K IIeJIEHAIIPaBJIeHHOMY caMopa3BUTHIO. OpraHusanus Ipoliecca MOC/IeAUIIOMHOTO
0Opa3oBaHUs raCTPOIHTEPOJIOTOB /I0JKHA YIUTHIBATh BO3PACTHBIE, COITUATBHO-TIEaTOTUYECKUE U
npogeccuoHaIbHbIE 0COOEHHOCTH Bpayei.
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5 mabopaHT

AnHOTanmu#A. B craTbe ocBemamTcs BOIPOCH OpraHU3anuu, 00ydeHus racTpOIHTEPOJIOTHU
B paMKax Kypca IOBBIIIEHHUS KBUIN(HUKAIUU I yKe PabOTalIINX TacCTPOIHTEPOJIOTOB
(cepTuduKaOHHBIE ITUKJIBI), JUOO TOJIyJalol[Ue NEPBUYHYI0 IEPENOJITOTOBKY IO 3TOU
crenuaJbHOCTU. PaccmarpuBaioTcd MeTOAWYECKHE BOIPOCHl (POpPMHUPOBAHUS MaTepUaJIOB
JIEKIIMIOHHOTO ~ Kypca, CEeMHHApCKUX 3aHATHH, YYWUTHIBasSA BO3PACTHBIE  OCOOEHHOCTH,
PO eCCHOHAIBHBIH OIIBIT, 00YJAIOIErocs KOHTHHTEHTA.

KirroueBbie cjioBa: MOC/IEIUIUIOMHOE 0Opa3oBaHUeE; TaCTPOIHTEPOJIOTHS; aHJIPAroruka;
KJIMHUYECKUe 33/]a4Ul; KJINHUYEeCKUe pa30opshl.
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Social and Pedagogic Support of Senior Schoolchildren’s Self-
determination
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Abstract. The authors of the article, using the concept of existential pedagogy, justify the
theory of social and pedagogic support of senior schoolchildren’s self-determination, the model of
this support, present the results of the study of children’s attitude to events in their lives.

Keywords: social and pedagogic support; self-determination; life event; self-development.

BBeagenue. Muccueli o011e00pa30BaTeTbHBIX IITKOJI CTAHOBHUTCS BOCIIUTAHUE YeEIOBEKA,
YMEIOIIETO ONTUMAJIBHO MPOXKUTD KU3Hb, MAKCUMAIBHO HCIOJIb3YsI CBOU MOTEHIHA U PeaTU3ys
cebs1 B COIMAJIbHO 3HAYUMOU AeATesbHOCTH. OJIHAKO TPEThs CTyIEeHb COBPEMEHHOTO OOIIEro
obpazoBaHuss B Poccuu TNpW MHOTOYHCIIEHHBIX IIOMBITKAX MOJEPHU3AIMUN COAEPIKAHUSA U
IeJIarOTUYeCKUX TEXHOJIOTHU B OOJIBIIEH CTElleHW HallpaBJieHa Ha IOJATOTOBKY BBIIMYCKHUKOB K
BBIOOPY TMpodeccur U TMOJIYYEHHI0 MMM IIPO(ecCHOHAJIbHOTO0 00pa30BaHHsA, UTO, 0OE3yCIOBHO,
Ba’KHO, HO HEZIOCTATOYHO JJIsI }JKU3HEHHOTO CaMOOTIpeIeIeH .

Bo-BTOpBIX, HEOOXOAWMO WOMUYEPKHYTb, UTO IIOMCKOBAas aKTUBHOCTH, IIPOTHO3HUPOBAHUE
’KU3HEHHBIX IEPCIIEKTUB SIBJISIIOTCA BaKHOW COIMAJIBHOU MOTPEOHOCTHI0 PaHHEH I0HOCTH. B aTOT
[epuofi AaKTHUBHO (OpMHUpPYeTCA COIUAJBHBIA THUII JIMYHOCTH, OCYIIECTBJISIETCS BBIOOP
VH/INBU/IyaJTIbHON JKU3HEHHOU ITO3UIIMH, MPOSBJIAIONIENCA B OTHOIIEHUSX K cebe U OOIIECTRY,
PACKPBIBAIOIIENCA B JKU3HEHHBIX IEJIAX U CTOSAIIMMU 32 HEH MOTHBAMH, CIIOCOOAMH U CPEJCTBAMHU
HX JOCTHKEHUS.
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OueBH/IHO, YTO YeM INHpe TPAHUIBI IOJA SK3UCTEHIMAJIBHOrO BbIOOpa W Oorave ero
coziep;kaHue, TeEM pa3HOOOpa3Hee aJbTEPHATHBHI MTOMCKA U rubye TpaekTopusa. HecmoTps Ha 3TO,
cpenHsAsa oOmeoOpa3oBaresbHas IIIKOJIA, IIPOBO3IIAIIAs cebsg OTKPBITOH BOCIHUTATEIbHOMN
CUCTEMOMH, HEeZIOCTATOYHO BKJIIOUYAET CTAPIIEKJIACCHUKOB B CUCTEMY COLIMAJIBHBIX OTHOIIIEHUH, He B
IIOJTHON Mepe FOTOBUT K CAaMOCTOSATEbHOMY PEIIeHUI0 aKTyaJIbHBIX SK3UCTEHIIMATBHBIX ITPO0JIeM
¥ IPOTHO3WPOBAHUIO UX IIOCJIE/ICTBUM.

B-TpeTpux, IOHOIIECKHe II€HHOCTHM MOIYT CTaTh KakK OCHOBOM caMopeain3alud, Tak U
MCTOYHUKOM BO3PACTHBIX KPU3HUCOB.

[IpakTuka MOKa3bIBaeT, UTO OIpe/ieieHHAas YacTh YYaIllUXCs BBIMYCKHBIX KJIACCOB CPETHUX
0011e00pa30BaTENBHBIX IIIKOJI HCIBITHIBAET TPYAHOCTA B COIUIM3ALNH, YTO IPOSABJAETCA B
CHIDKEHUU CMBICJIOBOM aKTUBHOCTH; WPUBOJUT K JAedOpMAIid JIMYHOCTH H  BBIOODY
JIECTPYKTHUBHBIX MOJleJIed KU3HENEeSATEeIbHOCTA. B CBA3M C 3TUM Bce OoJiblllee 3HAYEHUE
npuoOpeTaeT KBaIU(pUIIMPOBAHHAs MOMOIIb IOHOIIAM U JIEBYIIIKAM B COIMAJIBLHOHN aJlalTalliH, B
BBIOOpE COITMAJIBHO 0/I00PSEMBIX POJIEH M CIIOCOOOB UX WCIIOJHEHUs, a TaAKXKe B HEHTpaIU3aIun
acOIMAJIbHBIX U JINYHOCTHO-/IECTPYKTHUBHBIX I1eJIell U IeHHOCTeH.

B-ueTBepTHIX,  I€JaTOTMYECKOE  CONPOBOXKZEHUWE  JKU3HEHHOTO  CaMOOIIpeJlesIeHus
CTApIIEKJIACCHUKOB JIEKJIADAaTUBHO IIPOBO3IJIAIIAETCS B KauecTBe IeJeBOM (PYHKIUH UX
COLIMAJIBHOTO BOCIIUTAHUSA, OJHAKO B CHCTEME AHTPOIOJOTMYECKUX 3HAHUN HET YeTKOro
IpeJicTaBJieHNuss O IpUpOJie, CYIIHOCTH U MeXaHHU3Me paccMaTpuBaeMoro ¢GeHoMeHa.
MHoroumncieHHble HCCAEJOBAHUA B 5TOM HAIpaBJIeHUW He CBeJIeHbl B €UHYI0 TeOpHIo,
OOBACHAIOIIYIO IEJIM, 33/a4H, COZEPKAHHE U CIOCOOBI OpraHW3aIUH IearoruyecKou
JIeSITETbHOCTH, COZIEUCTBYIOIIEH FOHOIIIAM U JIEBYIIIKAM B BBIOOPE CMBICIIA CBOETO CYIIECTBOBAHUS,
MIPOTHO3UPOBAHUHU KU3HEHHOU CTPATETUH U CAMOPEAIN3AI[UH B COOTBETCTBUH C HUMHU.

Ven 5K3UCTeHIIUAIBHOM Ie/JarOTHKY, IIpeJijIaraplye Me/JarorThieckoe COIPOBOK/IeHUE B
KauecTBe CPE/ICTBA, CTUMYJIMPYIOIIEr0 caMOpa3BUTHe pebeHKa Ha OCHOBE pedJIeKCUBHOHN OI€HKU
IIPDOUCXOMANINX JKU3HEHHBIX COOBITUH, HE HaUUIM CBOEro JIOJDKHOTO IIPUMEHEHHA B
paccMmaTpruBaeMoM Bolipoce [4].

B-nATHIX, OTJINYUSA B YPOBHAX IICUXOCOIIUAIBHOTO PAa3BUTHUA YUYaIIUXCA BBIILYCKHBIX KJIACCOB
cpefHUX  0011e00pa3oBaTeIbHBIX  IIKOJ  TPeOyIOT peanu3alii BapUAaTUBHOU  MOJIeNU
MeZJarOTUYECKOTO COJIEMCTBHUA IOHOIIAM W JIEBYIIKAM B CTAHOBJIEHUH CYOBEKTHOU KU3HEHHOU
MO3UIHNHN U (OPMHUPOBAHUH TOTOBHOCTH K SK3UCTEHIIMAIIBHOMY BBHIOOPY B YCJIOBUAX ILIETIOCTHOTO
IleJIaroruyecKoro mpoiecca. Bmecre ¢ TeM aHaIM3 MeZlaroruyecKux KOHLENIUN IT0Ka3bIBaeT, YTO
ellle He JIOCTUTHYTa IMOJIHOTA HAYYHOTO 3HAHUA O NePCOHU(MUIMPOBAHHOCTH PacCMaTPUBAEMOIO
mmporiecca.

Marepuajabl 1 METOABI UCCIEIOBAHUA.

JKuzHeHHOe caMooIIpe/ieJIeHNe — SK3UCTEHITNAIBHBIN BHIOODP UeIOBEKa, 3aKII0YAOIINICA B
IIPUHATUM peIleHUs O CMBICJIe JKU3HU U ee CTpaTernu Ha OCHOBe pedJIeKCUBHO-IIEHHOCTHOTO
OCMBICJIEHU S NTePEKUTHIX COOBITUH U caMopeann3alysa B COOTBETCTBUY C IPUHATHIM pellleHUeM.

T'oBopss 0 CcMBICIIE UYeJIOBEUECKOTO CyllecTBOBAaHUA, B. ®PpaHK/ yKa3bIBaeT Ha HaJnuue
CBEPXCMBICJIA, KOTOPHIY IPEBOCXOAUT IIO3HABATEIbHBIE CIIOCOOHOCTH U€eJIOBEKA, U KOTOPBIH BCE JKe
JIOCTYyIIEH W TIpe/CTaBjsAeT co00H HeaTbHbIE CMBICIBI U IEHHOCTH. VIMEHHO IO3TOMY CMBICI
HeJIb35 BbIyMaTh, & MOKHO TOJIPKO HAaUTH. CMBICJI TAK)Ke HETb3S JaTh, TAK KaK «IIPU BOCIPUATUU
CMBICJIa peuyb wuaer o0 OoOHapyKeHHM BO3MOXKHOCTH Ha (oHe jedcTBUTeNbHOCTH. U 3Ta
BO3MOJKHOCTH BCET/Ia MMPeXOAAIIa. ... CMBICI JIOJI?KeH ObITh HaliJIeH, HO He MOKeT OBbITh co371aH»[8].

YeJsioBeKy NPEACTOUT CAMOCTOATEIBHO OCYIIECTBUTH HMOMCK CMbBICJIA U HA TOM OCHOBAHWHU,
YTO CMBICJI — 3TO BCAKUM pa3 TakKe U KOHKPETHBIN CMbBICJI KOHKPETHOH cHUTyaluu. JTO Bcerza
«TpeboBaHE MOMEHTa», a/IpeCOBAaHHOE KOHKPETHOMY 4UesioBeKy. Kask/as cutyanus rmpearosaraer
HOBBIA CMBICJI, I KaXK/IOTO 4eJIOBeKa 0)KUJaeT CBOM cMbIcia. CMBIC/ JIOJI’KEH MEeHAThCA KaK OT
CUTYyallu! K CUTYalluH, TAK U OT YeJIOBeKa K UeJIOBEKY.

B.H. /IpykuHUH, B CBOell KHUTe «BapuaHThl KU3HU WU OUYEPKH SK3UCTEHIIUATbHOU
IICUXOJIOTUN» BBICKA3aJl BaJKHBIE 71 IOHUMAHUsA I€IarOrHYecKOro acleKTa SK3UCTeHI[HATIN3Ma
KOHIIENTYaJIbHBIE UJIEN.

PaccmarpuBas pa3sinuHble BADUAHTHI *KU3HHU YE€JI0BEKA, OH MOJUEPKUBAET, UYTO «UUCTHIE»
BAPUAHTHI KU3HU SABJIAIOTCS WUI€AIBHBIMU TUIIAMH U PEIKO PEATU3YIOTCA B pealbHOCTH. JKU3Hb
Ka’KJIOT'O CpeJHEero YeJI0BeKa MO3anyHa: B Hel IIpeJiCTaBJIeHbl PUTYaJIbl U «IIO/ITOTOBKA K JKU3HU»,
BBIMMBKAa U JIIOOOBb HA JIOHE NPHUPOJBI, paboume 00s3aHHOCTH M X000u. Kak w3 merasei
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KOHCTPYKTOpa, coOupaerci W3 pPa3HOIBETHBIX KYCOUKOB BpEMEHHM Hallla €/JIUHCTBEHHasd U
HeIOBTOpHMas KU3Hb»[3].

[Tegarornueckoe CONPOBOXKJEHHE >KU3HEHHOTO CaMOOIIpeZieJIeHUs CTaplIeKJIaCCHUKOB
CIOCOOHO COJIeMCTBOBATh OCO3HAHUIO MMM CMBICJIA CYIIECTBOBAHUSA, IOCTPOEHUIO >KU3HEHHBIX
IJIAHOB M CaMOpeaIM3allii B COOTBETCTBUM C HUMU. B mepuos paHHel I0OHOCTHU I1e€/JarOTUYecKoe
COIIPOBOXK/IEHUE JKU3HEHHOTO CaMOOIIpe/IeJIeHUs MOKET TeXHOJIOTHYECKH WHCTPYMEHTHPOBAThHCA
MIOAATOTOBKOM  CTApIIEKJIACCHUKOB K pedJIeKCMU U MPOTHO3UPOBAHHUIO KaK CIIOCOOHOCTH
JIeCTBOBATh U MPUHUMAThH PELIEHUs C ONpEeEeIEHHBIM YIPEXKAEHUEM OXKUIA€MBbIX >KHU3HEHHBIX
COOBITHHI HAa OCHOBE DPa3MBIIUIEHHUN HAJ[ COOCTBEHHBIMH IEPEKUBAHUIME, CAMOIIOHUMAHHUA U
MMOHUMAaHWUS APYTOTO YeIOBEKA.

[To cBoeir mnpuposie pedIeKCHBHO-IIPOTHOCTUYECKUH IOAXOJ K I€JarOruYecKOMy
COIIPOBOXKIEHUIO KU3HEHHOTO CaMOOIIPE/IEJIEHUsI CTapIIEKJIACCHUKOB — DK3UCTEHIIMAIbHBIH, 110
CYIITHOCTHBIM XapaKTEPUCTHKAM OH CTPOUTCS Ha SMOIIMOHAIIPHOM M PaIlHOHAJIBHOM Havasax.[9]

B kauecTBe METOJIOB AMIIMPUYECKOI'O HCC/IEIOBAHNA HaMH ObLIM BBIOpaHBI: HaOJIO/IeHUE,
aHKeTHPOBaHUe, PAaHKMPOBaHUeE, JUATHOCTUKA LIEHHOCTHBIX opueHTanuii M.Pokuua, CTpyKTypbl
y4eOHON MOTHUBAIIMM IIKOJIPHUKA, MOTHUBAIMU JOCTHKeHUs A.MexpabuaHa, caMOOTHOIIEHUS
B.B.Cronuna, onpesiesieHre UHANBUIyaIbHON Mepbl pediekcuBHOCTH A.B.Kapnosa, Auarsoctuka
BOJIEBOTO TOTEHIMAJa JIMYHOCTH, CTUJIEBBIX OCOOEHHOCTEN CaMOPETryJIAIUU IOBEJeHUA
B.l1.MopocaHOBO#, u3yuyeHHE COIUAJBHOM aKTUBHOCTH, AaKa/JIeMUYECKOH YCIeBaeMOCTH,
SKCIIEPTHasA OLEHKA YCIIENTHOCTU >KHU3HEHHOTO CaMOOIPEEIEHUs CTapIIEKJIACCHUKOB, OIBITHO-
SKCIIEpUMEHTaIbHAsA paboTa; CTUMYJIMPYIOIIAas IMarHocTHKa camopassutus M. M. Poxxkosa.

C omopoil Ha pe3yJbTaThl 3SMIIUPUYECKOTO HCCIENOBAHUS YPOBHEH TOTOBHOCTH
CTApIIEKJIACCHUKOB K JKHU3HEHHOMY CaMOOIPEJEJIEHUI0 B TEXHOJIOTHH I1€JarOTHUYECKOTrO
COIIPOBOXK/IEHUA KU3HEHHOT'O CaMOOIIPe/leJIeHUsl CTapIIeKJIaCCHUKOB Bbl/leJIeHbl NHBADUAHTHBIM,
BapUaTUBHBIN U IEPCOHAIBHBIN YPOBHU.

VHBapHaHTHAsA COCTABJAIONIASA COCTOUT W3 IPOIEEeBTUYECKOro, aKTyaJbHOTO U
pedeKCUBHOTO 5TanoB, BO BpeMs KOTOPBIX IE€IAarordl I0CJIe/I0BATEIbHO PACIIUPSAIOT I'DAHUIIBI
pedeKCUBHO-ITPOTHOCTUYECKUX JIEHCTBUH CTapIIEKIACCHUKOB (TabI1. 1).

Tabauya 1
HNHBapuaHTHaA COCTABIAIONIAA MO/AEH MIEJATOTHIECKOT0 COIIPOBOXKAEHUS
KU3HEHHOTO CAMOOIIPeeIeHUS CTAPUIEKJIACCHUKOB

I'panuywt pegnexcusro-
nposHocmuueckux deticmeus
Imanwt 3adawu amana
CMapweKnaccHuUKo8
«I[eav-cpedcmeo-pe3yavmamy»: Cozpanue ycjoBUH 151
MPOSIBJIEHNE aKTUBHOCTHU U CTaHOBJIEHUS UHINUBU/IyaJIbHOCTH
[IpomeieBTUUECKUH | CAMOCTOATEIHFHOCTU B BEIOOpE CTapIIEKJIACCHUKOB,
CPEJICTB COIMAIBHOTO (bopMupoBaHusa y HUX KOMILIEKCA
B3aMMO/IENCTBUS, KOHTPOJIb HaJT KOMIIETEHTHOCTEH, HEOOXOAUMBIX
CBOMMH IOCTYIIKAMH JUIs DK3UCTEHIIMAJIBHOTO BhIOOpA
«3amvicen-pearuzayus- OxkazaHue ITOMOIIHN
pedaexcusn»: BHIOOP criocoba HETIOCPE/ICTBEHHO B MOMEHT
AXTyasIbHBIN TOBE/IEHUS YeJIOBEKA B MOMEHT 9K3UCTEHITUAJIBHOTO BHIOOpA
JKU3HEHHOTO COOBITHS Ha OCHOBE (Tmearormueckoe COIIPOBOXK/IEHE
[IEHHOCTHBIX OPUEHTAIIUHA U HOPM, JKU3HEHHOTO COOBITH)
0/100psieMbIX B O0IIECTBE
«CMbLCA HCUBHU - HCUBHEHHDBL naaH | CTUMyIHpoBaHUe pedIeKCHBHO-
- 0IMBemMCcmMeeHHOCMb»: IIEHHOCTHOT'O OTHOIIIEHUS K
ZT0OPOBOJILHOE M OCO3HAHHOE JKU3HEHHOMY COOBITHIO, TPUHATHS
PedekcuBHBIH MIPUHATHE Ha ce0s onpe/iesIeHHbIX SK3UCTEHIIMAILHOTO PelleH s,
00s13aTEILCTB 3a CBOIO JKU3HD IIepe]] | BHECEHHE KOPPEKTHUB B paHee
caMUM cOOOU U 0OIIECTBOM MPUHSATHIE YKU3HEHHBIE TIJIaHbI
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BapuaTuBHBI ypPOBEHb TEXHOJIOTHHU II€/IaTOTHYECKOTO COMPOBOXKIAEHUS JKU3HEHHOTO
CaMOOTIPe/ieJIEHUs CTAPIIEKJIACCHUKOB OTPasKaeT CIelUu(UKYy B3aMMOJEHCTBUS HACTaBHUKOB C
IOHOIIIaMH U JIEBYIIIKAMH C Pa3JIMYHBIMU YPOBHSIMH F'OTOBHOCTH K HeMy (B OOJIbIIIEH CTeleHU Ha
MPOTSKEHUU aKTyaJbHOTO 3Tama). OOImee 3akimdvaercs B COOJIOAEHHU OCHOBHBIX STaIlOB
pellleHus1 SK3UCTEHIINATIBHON 3a7laur; 0COOEHHOE — B IO3UIUH Tiesiarora («BIIEPEN», «PIAOM»
WIN «C33/IU»), CTUMYJUPYIOIIEH U peryaupymolleil creneHb CyOBEKTUBHOCTH YYaIl[UXCA B
BBITIOJTHSEMBIX JIEHCTBUSAX, B COAEPKAHUU U UCII0JIb3YEMBIX CPEJICTBAX.

[TepcoHasbHAS COCTABJIAIONIASA MIPEJIAraeT CIEKTP MeJarornuecKuX CPeICTB, YIUTHIBAIOIITUX
0COOEHHOCTH TICUXOCOIIMAJIBHOTO PA3BUTHUSA KOHKPETHOTO CTapIIEKJIACCHUKA, COOBITUHHBIN P
€ro JKU3HHU, YCJIOBUS COLNMAIBHOU CPebl, B KOTOPOU MPOXOAUT COIUAIH3ALNA, 4 TAKIKE PECYPCHI
CaMOTO Ie/larora ¥ KOHTPOJIMPYEMOTO UM COIUATbHO-TI€arOTHYECKOT0 ITPOCTPAHCTBA.

Ina obecnieyeHUs] WHTErpanyid y4eOHOTO, BOCIIHTATEIBHOTO IIPOIECCOB M IIpoIiecca
M1eJJarOTHUYECKOT0 COMPOBOXKAEHUS KU3HEHHOTO CaMOOIIPEeIe/IEHHST YIalIUXCs B IIKOJIE JOJDKHBI
OBITh HaJA’KEHBl MEXaHU3Mbl KOODJMHAIIMH CyOBEKTOB COI[MAJIBHOTO BOCIHTAHUS HA
BEPTUKAJIPHOM M TOPU30HTAJILHOM YPOBHSIX.

BepTuKasbHBIN YPOBEHb INPEAIOJIAraeT OPTaHU3ANUI0 JHUPEKTOPOM M €r0 3aMeCTUTEJISIMU
yIPaBIsAeMOr0 IeJarOTUYeCKOr0 B3aMMOJAEHCTBUA CyOBEKTOB COI[MAJIBHOTO BOCIUTAHUS,
HaIPaBJIEHHOTO HA JIOCTHKEHUE I[eJIOCTHOCTH, IeJIeHAIPaBIeHHOCTH, COTJIACOBAHHOCTH B paboTe
IIyTeM YCTAHOBJIEHUs pAIMOHAJIBHBIX KOMMYHUKAIHUH B COOTBETCTBHU (YHKIIMOHAIHHBIMU
0013aHHOCTSIMHU.

OCHOBY  TODU3OHTJIBHOTO  YPOBHA  KOOPAWHAIIMU  B3AaUMOJIEMCTBUA  KJIACCHBIX
PYKOBOJIUTEJIEH, YYUTEJIEH-TIPEAMETHUKOB, II€/IarOTOB-IICUX0JIOTOB, COIMAJIBHBIX II€1aroroB
IIIKOJIBI COCTABJISIOT:

— B3auMHasg HWH(POPMHUPOBAHHOCTh 00 ydYaluxcsi, OCOOEHHOCTAX HX IICHUXOCOIHAJIBHOTO
pa3BUTHSA;

— B3aWMOIIOMOINb, ¥ B3aWMOJIONIOJIHAEMOCT, B pPeEIIeHWH 3a7a4y  I1eJ[arOTUYecKOTo
COTIPOBOKIEHU S JKU3HEHHOTO CaMOOIIPeIe/IeHNs] BOCITUTAHHUKOB;

— ydYacTdhe B IPOIecce MOATOTOBKU K PEIIEHUI0 aKTyaJbHBIX 3a7lad CMbICJIOO0Opa30BaHUS,
MOJIEJTUPOBAHUSA CUTYAIlUH COIMAILHOTO Pa3BUTHSA yUYAIIUXCsA, BKJIIOUEHNE UX B Pa3HOOOpa3HbIE
BU/IBl JIESITEJIBHOCTH, IIpEJIIoJIaraeMble CIEeU(PUKON co/ep:KaHUsA y4eOHOrO mpeaMeTa W
TEXHOJIOTUSIMH €T0 IPETO0/IaBaHuS;

—  COBMECTHBIU aHAJIN3 MPOBEIEHHON PAabOTHI U €€ Pe3yJIbTaTOB, OTHOCUTEIHFHO TOTOBHOCTH K
YKU3HEHHOMY CaMOOTIPEEIEHUIO U YPOBHSI COITUATTLHOM 3PEJIOCTH OTAEIbHBIX YUAIIUXCH;

—  COBMECTHOE OIIpeZie/IeHUe IEPCIEeKTUB WHJIMBU/IyIBHBIX 00pa30BaTEIbHBIX MapIIPyTOB
IIIKOJIBHUKOB M CITIOCOOOB UX I1€/IarOTHYECKOTO COIIPOBOK/IEHUS.

B kauecTBe OCHOBOIIOJIAraloIero IPUHIMIIA OPTaHW3AIlUM B3aUMOJEHCTBUS IIKOJIBI C
COLIMAJIbHBIMU IMapTHEPAMM IIpeJjlaraeTcsi MIPUHIUII CBOOOHOTO BBIOOpA JIMYHOCTBIO CBOEH
JKU3HEHHOU CTPATeTuH, B YCJIOBUSIX OOBEKTHUBHO CYIIECTBYIOIIEN COITMOKYJIbTYPHOU cpenabl. Ero
CYTh 3aKJIIOYAeTCs B TOM, UTO COI[UQIbHbIE HHCTUTYTBI, paboTaloIye C YJal[UMHUCA CTapIIUX
KJIACCOB CpPEIHUX O00IIeo0pa30oBaTeIbHBIX IIKOJI, JOJKHBI CO3JaTh II€JIOCTHOE COIUAIBHO-
IeZJaroTUYecKoe IIPOCTPAHCTBO, obecreunBampinee (GOPMHUPOBAHHE COIUAIBHON TI'PaAaMOTHOCTH
BOCIIUTAHHUKOB ¥ CTUMYJIUPYIOIIlEE UX COITUAJIBHYIO aKTHBHOCTh B CUTYaIlH BHIOOPA.

Bropas ocobeHHOCTh TIpefjlaraeéMoOl  MOJI€JIU  B3aUMOJEWUCTBHUS  I1€JIarOTHYECKUX
KOJUIEKTHUBOB IIKOJI C CyO'beKTaMH COIIUATIBHOTO BOCITUTAHUS CTapIIEKJIACCHUKOB 3aKJII0OUaeTcs B
peayi3aluil TPUHIUNA (YHKIUOHAJIBHON  COIMAJIbHO-IIEJalrOTUYECKOH  JIOMHUHAHTBl —
MIPUOPUTETHOTO BOCITUTATEILHOTO pecypca (Tabi. 2).
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Tabauua 2

(I)yHKIlI/IOHaJIbeIe COIMAJIbHO-IIEJAarortayeCKMe J10MHHAHTbDI (l)OpMI/IpOBaHI/IH
COIIHaJIbHOﬁ KOMIIETEHTHOCTHA CTApIICK/JIAaCCHUKOB

CouuanvHblil
uHcmumym

PagHoMmowHble pyHKUUU
dopmuposarus
coyuanbHoll
KomnemexHmuocmu demeil

dyHKYUOHANBHAA
coyuanvHo-nedazoauveckasn
domuHaHma

O061eobpa3oBaTesibHAs IITKOJIA

MostozesxHoe 00IeCTBEHHOE
O6’beZ[I/IHeHI/Ie njin OpI‘aHI/ISElI_[I/IH

CoruabHO-peab TN TaIIMOHHBIHA
LEHTP /11 HECOBEPIIEHHOIETHUX

Yupesx/ieHus JOTIOJTHUTETBHOTO
obpasoBaHUs JleTel

CTuMyJIHpOBaHUE
COIIMAJIBHOW aKTUBHOCTH
IIIKOJIbHUKOB

CozpaHue 11015
camMmopeau3anun

CTuMyIUpOBaHUE U
COTIPOBOXK/IEHHE
CaMOIO3HAHUA
U OCMBICJICHUA
0CcoOeHHOCTEH COOCTBEHHO
JINYHOCTHU

ComnpoBox/ieHne
pedIeKCUBHO-TIEHHOCTHOTO
OCMBICJIEHUS TIpoIecca 1
pesysbTara y4acTus

®opMUpOBAHME CUCTEMBI
3HAaHUM, YMEHUW, HABBIKOB,
KOMIIETEHIINH,
CITOCOOCTBYIOIINX
COITHATHU3 AT

BxiroueHue B confajabHO
3HAYUMYIO JIeATEJILHOCTD C
1IeJIBI0 paCIINpPEHU
COIIMAJIBHOIO OITBITA

Cozpanue ycja0BUH JJIs1
pecoraan3anun

PaszButue motuBanuu
JINYHOCTHU K IIO3HAHUIO U
TBOPYECTBY, pean3aIus ¢
STOU LEeJIBIO0 IOMIOJTHUTEIHHBIX
00pa3oBaTeybHBIX IIPOTPAMM U

yeryr

[IpuoObineHue K onpeaeIeHHON
cHucTeMe IIeHHOCTEH,

CeMbs IIKOJIBHUKOB B COMATIBHO | hopMupoBaHwue eii
3HAYMMON JIEATENIBHOCTH | cooTBeTCTBYIONIEro 06pasa
JKU3HU
OO6cy:kaeHus.

B CcOOTBeTCTBUU C IIeJIBI0 UCC/IEIOBAHUA B paboTe IpesCTaBiIeHbl METOAUYecKHe OCHOBBI
¢opmupoBaHuA CyOBEKTHOU MO3UIINU U PA3BUTHUA PedIIEKCUBHO-IIPOTHOCTUYECKUX CITIOCOOHOCTEH
CTApPIIEKJIACCHUKOB, I1€IaTOTHYECKOTO CONMPOBOXKAEHUS KU3HEHHBIX COOBITUN M CTUMYJIIPOBAHUSA
pediekcum IPOUCXOSIIETO.

[To HameMy MHEHHIO, B YCJIOBUSIX WHTETPUPOBAHHOTO y4eOHO-BOCIIUTATEIBHOTO IIPOIECCa
dopmupoBanre CyOBEKTHON MO3HWIUM CTAPIIEKJIACCHUKOB W Pa3BUTHE HX pPedIEKCUBHBIX U
MIPOTHOCTUYECKUX  CIOCOOHOCTE  BO3MOMKHBI ~ Yepe3  pean3aluilo  WHAUBHAYATbHBIX
00pa30BaTeJIbHBIX MApIIPYTOB K NPUMEHEHUS TEXHOJIOTHU IMOPT(HOJIHNO; BKIIOUYEHUE B
coziep;kaHue y4yeOHBIX JUCHUIUINH (IIpeXkJe BCero r'yMaHHTAPHOTO IIHMKJIA) 5K3UCTEHITUATIbHBIX
JIWJIEMM U OpPTaHU3AIlUIO BOJIOHTEPCKOU /IeATeIbHOCTH IOHOIIEN U JIeBYIIeK.

Ocoboe 3HaueHue 1A }KU3HEHHOTO CaMOOIIpe/ieJIeHHs CTapIIeKJIaCCHUKOB UMEIOT COOBITH A,
K KOTOPBIM Y HUX UMeeTCs SMOLMOHAIIbHOE OTHOIIIEHUE.

[Tegarornueckoe COIMPOBOXKAEHUE COOBITHSA S5TO IIPOIECC, COAEPKAIIUM  KOMILJIEKC
I[eJICHATIPDABJIEHHBIX  IIOCJIEIOBATEIbHBIX  I€/JarOTUYECKUX  JIeUCTBUH, 00eCHeYrBaIONUX
BKJIIOUEHHOCTh peOeHKa B JIAHHOE COOBITHE W CTUMYJIMPYIOIIUX €r0 CaMOpPa3BUTHE HAa OCHOBE
pediekcun Ipoucxoasiero [4].

[TepBoii  ¢dyHKIHEN  IeAaroru4ecKoro
BKJIIOYEHHOCTHU B COOBITHE.

COIIPOBOXAECHUA ABJIAETCA obecrieueHue
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BK/IIOUEHHOCTh — JIMYHOCTHOE COCTOSIHHE II0 OTHOIIEHHI0 K COOBITHIO, Hecyllee B cebe
OOBEKTUBHBIN U CYOBEKTUBHBIA KOMIIOHEHTHI. OOBEKTHBHBIM KOMIIOHEHTOM SIBJISETCS yJacTHe
pebeHKa B COOBITHUU, CYOBEKTUBHBIM — OTHOIIIEHHE €r0 K COOBITHIO. UeM 60oJIbIlle BKIIOUYEHHOCTD
pebeHKa B cOOBITHE, TEM OOJIBIIIE €TO BOCITUTATETLHBIN TOTEHIIHAT.

BTopoii pyHKITHEN ABIAETCA CTUMYJIMPOBAHUE CAMOPA3BUTHS HAa OCHOBE pediekcuu. B aTom
IUIaHE JeATeJIbHOCTh Iefarora JOJKHA OBITh HampaBjeHa Ha (OpMHUPOBaHME MOTHBOB Kak
OCO3HAHMUSA MMPOUCXO/IAIIETO, ET0 OTPAYKEHU S, TaK U Ha ITOMCK IIyTeH caMOCOBEPIIIEHCTBOBAHUS.

JIJ1s1 cTUMYJTMPOBAHUS CAaMOPA3BUTHs HaMU ObLIa MPEAJIOKEHA METO/IMKA CTHMYJIUPYIOIIEN
JIMaTHOCTUKU. bBbUtm pas3paboTaHbl aHKETbI, KOTOPbIE CTHUMYJHUPOBAIA IPOEKTUPOBAHUE
caMOpa3BUTHSA JieTell. B HUX mpejitarasoch OTpa3uTh KauyecTBa, KOTOPhIE OHU XOTeJIH ObI Pa3BUTh y
cebs1 B mepuoy] mpeObIBaHUsA B Jyiarepe. IIpu 5TOM OHM MOIJIM yKa3aTh (aKTOPbI, KOTOPbIE MOTYT
MIOBJIUATD HA PeaTU3aIUI0 CO3/ITaHHOTO JIETHMH ITPOEKTA CAMOPa3BUTHS.

B pasnauuHBIX Tpymnmax AeTeld JOMHHUPOBAJIM pa3Hble KauecTBa, KOTOPBIE IITKOJbHUKH
XOTeJIU Pa3BUTh y cebsA. YUaCTHUKU cOOPOB XY0’KECTBEHHOI'O TBOPUYECTBA B OOJIBIIIEN CTEIEHH
XOTEJIM HAYYUTHhCA yBJEKAaTh HWHTEPECHBIM JIEJIOM JpYyruX, cGOpMUPOBATh JIMYHYIO
OpPraHU30BaHHOCTH, CTAaTh OoJiee HAOJIOAATEIbHBIMU. IIpu 5TOM pa3BUTHE KAaUeCTB CBSI3aHHBIX C
CBOMMH JIOCTH;KEHUSIMH B Xy/I0’KECTBEHHOM TBOPYECTBE JIJIsI HUX HE SBJISUTUCH IPUOPUTETHBIMH.

B cbopax uaepoB camMOyHpaBJIeHWSA M JETCKUX OpTraHH3aIuil IIpeobJiafilaeT CTpeMJIEHHE
HAYYUTHCS JOOUBATHCSA [IEJTU U TAKXKE YBJIEKATh CBOMMH JIeJIaMU JAPYTUX /leTedl. BhICOKUI peUTHHT
3aHUMAaET CTPEMJIEHHE Pa3BUTh OPTaHU3aTOPCKHE KAYECTBA.

B xauecTBe (haKTOPOB, MOBIUABIINX HA PeaTM3alMI0 33[lyMaHHOTO ITPOEKTa CAMOPa3BUTHS,
JIETH YKa3aJIl B KauyecTBe IIPUOPHUTETHBIX OOIEeHWEe ¢ pedsATaMH U ydJacTHe B JIaTePHBIX JeJIax.
K coxkanenuto, Takoil (haKTOp KaK CaMOCTOSATEIbHAsI OpraHW3aIus JieJl OKa3aJics Ha IOCIeTHEM
MeCTe, YTO CBUIETEJICTBYET O C/Ia00¥ BKIIOUEHHOCTH JIeTEN B OPraHU3aIHIO JJarepHOTro coopa.

Ba’KHBIM KOMIIOHEHTOM CTHUMYJUPOBAHHs CAMODPA3BUTHs  sBJISIETCS CO3JAaHUE ITOJISA
caMoOpeaJTu3aIuu, CO3/Ial0IIEro YCJIOBUA JJIA JIeTel peain30BaTh CBOU JIMYHBIE COI[HAIBHO-
3HAYHMMble HHTEPEChl W IMOTPEOHOCTU, COOTBETCTBYIOIIHE IIPOEKTY CaMOpas3BUTHsA. IIpu sTOM
BQJKHO CIIOCOOCTBOBATh MaKCUMaJIbHOMY IPOSBJIEHHUIO HHAUBHUAYAJIbHOTO (JIMYHOTO) IMOTEHIIHAIA
y BO3MOKHO OOJIBIIIETO KOJTUYECTBA YYaCTHUKOB JIarepHOTO chopa.

Pe3yabTarsi.

Kakwe ke mpouciieaime cCoObITHS CUNTAIOT CTapPIIEeKIACCHUKY HanboJiee 3HAUNMBIMH B UX
»ku3Hu. [lo pesdysbraTaMm ompoca 318 IMIKOJIbHUKOB HanboJiee 3HAYUMBIMH COOBITHAMHU JJISI HUX
oKazaJich (B MOpsaKe yObIBaHWA): MOCTYIUIEHHE B IIKOJY, CMEPTh OJIM3KOTO UeJIOBEKa, IepBast
JII00OBB, IIEPEE3]T B IPYTOU TOPO/I, MPUOOPETEHNE JKUBOTHBIX U T.II. BOJIbIIIE BCETO TTOTPSCIIO JIeTel
CMepTh OJIU3KOTO YeJIOBEKA, POXKEHNE POJICTBEHHUKA, IIepBasi JIIDOOBb, pa3BOJ] POUTENEMN.

MeTosKa TIEeAaroTMYECKOT0 COIMPOBOMKAEHUS COOBITHS B JKU3HU CTapIIIEKJIaCCHHUKOB
IIpelyCMaTPUBAET MOCJIE/I0BATEIBHOCTh HECKOJIBKHX 9TAIIOB:

Oman npobaemamudauuu. Ilegaroru BMecTe ¢ BOCIUTAaHHUKAMU OOHApPYKHBAIOT U
aKTyaJIU3UPYIOT IIPEJIMET IEJarOTMYECKOTO0 COIPOBOXKJIEHUS, KaKOBBIM sBJIsIeTCs IpobJiema,
TPYAHOCTh, O0HWZa MOJIOJIOTO 4YeJIOBeKa. BBISABJIsIETCS €ro CyTh, NPUYHHBI BO3HUKHOBEHUS,
0oOHaApyKUBAIOTCA MPOTUBOPEUUsi, Gopmyiupyercs mpobiiema.

ITouckoeo-sapuamueHwiit  aman.  OcyllecTBJsieTCS  IMMOUCK  BApUAHTOB  peIIeHUs
SK3UCTEHITUAJIbHON IPO0JIEMBI M OIIPEJIEeJIsIeTCsl CTEIeHb yJacTHsl B3POCJIOTO B 3TOM IIpOIiecce,
00Cy’K/1al0TCs CPEJICTBA COITPOBOKIEHUS.

IIpakxmuuecku-OdelicmeeHHblll  aman. BoCIUTAHHUKH  COBEPIIAIOT  peajyibHble WU
BUPTYaJIbHBIE (B CTydyae UMUTAIIMU CUTYaI[UH) JeWCTBHUs, HallpaBJIEHHbIE Ha PEIIeHHe TPO0JIEMBI.

Anaaumuuveckuit aman. Ilemaroru MOOYKIAIOT CTapIIEKJIACCHUKOB K pedJIEKCUBHOMY
OCMBICJIEHUIO KU3HEHHOW CHUTyalli HAa OCHOBE COOCTBEHHBIX IIEHHOCTEH Y4eTOM MOPaJIbHBIX
MPUHIIUIIOB  COITUOKYJIBTYPHOH CpeJbl, K NPHUHATHIO DSK3UCTEHIIUAJIHLHOTO PEIIeHus U
MIPOTHO3UPOBAHUIO A IbHEHIIIEH JKU3HEHHOH TPAeKTOPUHU HA €r0 OCHOBE.

OCHOBHBIM I1€JTaTOTUYECKUMU CPEJICTBAMU I1€/]JarOTUYECKOTO COITPOBOK/IEHUS JKU3HEHHOTO
CcOOBITUA paccMaTpuBaeTcs KOHCYJIbTHPOBAHHUE, IpeycMaTpUBaIoIIee BKJIIOUEHHE
COTIPOBOXKZIAEMOTO B JIMAJIOT, B IIpOllecceé KOTOPOTO OH CaMOCTOSITEJIbHO OCO3HAeT U
BepOIM3UPYET BHYTPUJIMYHOCTHBIE IIPOTUBOPEYHUs, WX MPUYUHBI, IPUPOAY, AaHATU3UPYET
MMEIOIINECs PECyPChl, HAMeUaeT OJImKalIe U OTAaJIeHHbIe )KU3HEHHbIE TTEPCIIEKTUBBI.
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B mpomecce sipasiora ¢ yuuTtesieM HIKOJIBHUK JIOJDKEH OCO3HATh COOCTBEHHBIE IOTPEOHOCTH,
00sA3aHHOCTH, a Takke ux npupozay (Yero a1 xouy u nmouemy? Uto u xkomy g 06s13aH»?), HA OCHOBE
3TOTO CIIPOTHO3UPOBATh AUHAMHUKY 00pa3oB «fI-mporiioe», «I-Hacrosimee», «I-Oyayiiee».

[IkonpHUKY HEOOXOIMMO YKa3aTh HA IPOBEPKY COOTBETCTBUS JKU3HEHHBIX IUUIAHOB CO
CBOMMH BO3MOXKHOCTIMH ¥ OrPAaHUYEHUAMU; CTUMYJIUPOBATh IIOUCK, AaHAJIU3 U OLEHKY
Pa3JIMYHBIX CIIOCOOOB MX OCYIIECTBJIEHUS, KOTOPBIE MIPEJCTaBIIAIT COO0M He YTO MHOe, KaK MyTH
pellleHusI BHYTPEHHErO MPOTHBOpeUns Mexay «S-Hacroamum» u «d-0OyayrumM»; moOyKaaTh K
000CHOBaHHOMY U OTBETCTBEHHOMY BBIOOPY O/THOTO U3 HUX.

3akJII0YeHHe.

Omnupasich Ha SK3WUCTEHIIMAJbHBIA TOAXO0/, HaMu ObUta pa3paboTaHa MeTOAMKA
MeJJarOTUYECKOT0 CTUMYJIUPOBAaHUSA camMoOpa3BUTHA JleTeld. CaMOpasBUTHE 5TO PpeaH3anus
pebeHKOM COOCTBEHHOTO ITPOEKTA COBEPIIEHCTBOBAHUSA HEOOXOAUMBIX €My KadyecTB. Kaskabril
pebeHOK UMeEeT CBOE MPEJICTABJIEHNE O CBOEM HJleasie, K KOTOPOMY OH CTPEMHUTHCS. BaskHas 3a/1aua
[Ie/IaTOTOB  KaK B IIKOJIE TaK B YCJIOBUAX HeDOPMaJBHOTO 00pa30oBaHUS CTUMYJIMPOBATH
IIPOEKTUPOBaHNE peOEHKOM IIyTH K 3TOMY Heary. CTUMYyJIPOBaHIE cAMOPa3BUTHE IIPE/IIIoIaraer
peanus3anuio KOMILJIEKCA HENOCPEJCTBEHHBIX U OIIOCPEIOBAHHBIX CPEZICTB I1€/]JarOTUIECKOTO
BJIUSIHUS, TIPU PEUIH3AIUN KOTOPBIX (OPMUPYETCS MOTHBALIHS CAMOCOBEPIIIEHCTBOBAHUS.

Kakue ke KOMIIOHEHTHI BKJIIOUAeT B cebs pa3paboTaHHas HaMU MeTojuKa. IIpex/e Bcero,
3TO CTUMYJIMPYIOIIasA AMArHOCTHKA. Bbuin pa3paboTaHbl aHKeThI, KOTOPble CTUMYJIUPOBAIU
MIPOEKTUPOBAHUE CAMOPAa3BUTHA JieTel. B HUX mpejiarajoch OTPa3uTh KA4eCcTBa, KOTOPBIE OHU
xoTesiu Obl Pa3BUTH y cebs1 B OIIpe/ieJIeHHBIN MTepUoy, CBOeH KU3HU. [Ipu 3TOM OHH MOTJIN yKa3aThb
(akTOpBI, KOTOPBIE MOTYT IMOBJIUATH HA PEATH3AIIHUIO CO3/IAHHOTO JIETBMU IIPOEKTA CAMOPA3BUTHSA.

BaKHBIM KOMIIOHEHTOM CTHMYJIMPOBAaHUS CAaMOPA3BUTHS SABJIAETCA CO3AaHHUE IOJIS
caMopeasIu3anum, CO3/AI0IIEro YCJIOBUA IS JleTeld pean30BaTh CBOU JIMYHBIE COIUATBHO-
3HAUYNMble HHTEPEChl U IMOTPEOHOCTH, COOTBETCTBYIOIIHE IPOEKTY caMopas3BUTHUA. [Ipu 3TOM
BOJKHO CIIOCOOCTBOBATh MAKCUMAJIbBHOMY IMPOSBJIEHHUIO HHAUBUAYAJIBHOTO (JIMYHOTO) IMOTEHIHAIA
y BO3MO?KHO 0OJIBIIIETO KOJIMYECTBA YIACTHUKOB JIarepHOT0 cOopa.

PediekcuBHBIH KOMIIOHEHT I1€/]JalOTHYECKOr0 CTHUMYJIMPOBAHUSA CAaMOPa3BUTHUA JleTel
WM KOMIIOHEHT IIOCJIeZIENICTBUSA, IPEIIoaraeT OCMbIC/IEHHE PeOEHKOM IMPOUCXOAAIINX C HUM
U3MEHEHUH U TPOEKTUPOBAHUE OIPE/IEIEHHBIX IEHCTBHUH.

CrumynupoBaHue pedeKCUur >XKU3HEHHBIX COOBITUM U IPOTHO3UPOBAHUA OyAyIIero
ABJIAETCA CAMOCTOSITEJIbHBIM KOMIIOHEHTOM METOAUKHU I1€/JarOTUYEeCKOr0 COIPOBOXKIEHUS
)KU3HEHHOTO  CaMOOIIPE/IeJIeHUs]  CTapiieKkaaccHUKOB. C  3TOU  [eNbl0  PEKOMEHJIYIOTCS
apTTepaneBTHYECKHE, pedeKCHUBHbIE, MPOEKTHhIE IICUXOTEXHUKH, a TaKKe JUAarHOCTHYECKUE
MEepOIPUSATHS, IPE/INOJIATAIOIINE UX COUETAHUE.

IIpumeyanusn:

1. AOynbxaHoBa-CnaBckas K.A. [luajmexkTuka uyesiopedeckod »kusHu [Teker] /
K.A. A6ysipxanoBa-CiaBckasi. M.: MbICiib, 1977.

2. AbysbxanoBa-CinaBckasi K.A. [Ipo6siema akTUBHOCTH KU3HHU, METOJOJIOTHSA U CTPATETHs
vcceoBanus // AKTUBHOCTD U »ku3HeHHas no3unus [Tekcr] / K.A. AGynbxanoBa-CnaBckas. M.,
1988.

3. ApyxunnH B.H. BapuanTs! xusHu: OuepKy 5K3UCTEHIIHATBHON MCUX0JI0TUH. M., 2000.
C.133.

4. PoxxkxkoB M.M. KoHnennus 3K3UCTEHITMAJIbHOUM II€IAaTOTUKUA [DJIEKTPOHHBIA pecypc]:
Pexxum nmoctyma: http://www.yspu.yar.ru.

5. Pyounmretia C.JI. beiTie u co3Hanue. O MecTe ICUXHYECKOTO BO BCEOOIed B3aNMOCBSA3H
sapiaeHnit MatepuanabHoro mupa [Teker] / C.JI.Pyounmreiin. M.: za-so AITH CCCP, 1957. 328 c.

6. CanoxknukoBa T.H. MeToapl Megaroruueckoro COMPOBOXKIAEHUA KU3HEHHOTO
caMOOIIpe/iesIeHHs cTapiinekaaccHuKoB [Teker] // AnpMaHaxX COBpeMEHHON HayKH U 00pa30BaHUS.
N© 4 (11). 2008. Yacrts 2. C. 212-214.

7. Captp 2K.-II. Ik3ucreniuaau3m — 3to rymanusm: Cymepku 6oros [Tekcr] / 2K.-I1. Caprp;
noj pent. A. A. Akosinesa. M.: [lonutusaar, 1989.

8. ®panki B. Yenosek B mouckax cmpiciaa. M., 1990. C. 36.

227




European Journal of Contemporary Education, 2013, Vol.(6), Ne 4

References:

1. Abul'khanova-Slavskaya K.A. Dialektika chelovecheskoi zhizni [Tekst] /
K.A. Abul'khanova-Slavskaya. M.: Mysl', 1977.

2. Abul'’khanova-Slavskaya K.A. Problema aktivnosti zhizni, metodologiya i strategiya
issledovaniya // Aktivnost' i zhiznennaya pozitsiya [Tekst] / K.A. Abul'khanova-Slavskaya. M.,
1988.

3. Druzhinin V.N. Varianty zhizni: Ocherki ekzistentsial'noi psikhologii. M., 2000. S. 133.

4. Rozhkov M.l. Kontseptsiya ekzistentsial'noi pedagogiki [Elektronnyi resurs]: Rezhim
dostupa: http://www.yspu.yar.ru.

5. Rubinshtein S.L. Bytie i soznanie. O meste psikhicheskogo vo vseobshchei vzaimosvyazi
yavlenii material'nogo mira [Tekst] / S.L.Rubinshtein. M.: 1zd-vo APN SSSR, 1957. 328 s.

6. Sapozhnikova T.N. Metody pedagogicheskogo soprovozhdeniya zhiznennogo
samoopredeleniya starsheklassnikov [Tekst] // Al'manakh sovremennoi nauki i obrazovaniya. N¢ 4
(11). 2008. Chast' 2. S. 212-214.

7. Sartr Zh.-P. Ekzistentsializm — eto gumanizm: Sumerki bogov [Tekst] / Zh.-P. Sartr; pod
red. A. A. Yakovleva. M.: Politizdat, 1989.

8. Frankl V. Chelovek v poiskakh smysla. M., 1990. S. 36.

ComuajipHO-IIEeJaroruueckoe COIIPOBOKACHUE ( KUSHCHHOI'O CaMOOIIpEaAC/ICHUA
CTapIICKJIACCHUKOB

! Muxaun Mocudosuy PoxxkoB
2 TatbaHa Hukostaesna CamoskHUKOBA

lIHCTHTYTa IICUX0JIOTO-TIe/larorunyeckux mpobsem sercrBa PAO, Poccuiickasa @enepanus

JIOKTOP ITeIarOTHYECKUX HayK, IIpodeccop, IJIaBHBIH HAYyYHBINA COTPYHUK

E-mail: mir-46@mail.ru

2 IHCTUTYyTa TOBBIIIEHUS KBAJIM(MUKAIIUA COIUAJIbHBIX pPaOOTHUKOB mpu IIpaBUTEBCTBE T.
Mocksa, Poccutickas ®@enepamnus

JIOKTOp TleIarOTHYeCKUX HayK, Tpodeccop

E-mail: sapozhnikova-tat@mail.ru

AnHOTamusa. B craThe aBTOpHI, OMUPasCh HA KOHIIEMITUIO SK3UCTEHITNATbHON T1eIarOTHKU,
000CHOBBIBAIOT TEOPUIO COIIMAJIPHO-TIE€IaTOTTYECKOTO COIIPOBOKIEHUS JKHU3HEHHOTO
CaMOOIIpe/ieIeH!sT CTapIIEeKJIaCCHUKOB, MOJIEJIb 3TOTO COIPOBOXK/IEHUS, IIPUBOJISITCS PE3YJIBTAThI
HACCJIeOBAHNH OTHOIIEHHUA JIeTeH K COOBITUAM B UX KA3HH.

KiroueBple  cjOBa:  COIHMAJIBHO-TIEIATOTUYECKOE  CONPOBOXKEHHWE,  KU3HEHHOE
caMooIIpe/iesIeHe; )KU3HEHHOE COOBITHE; CAMOPA3BUTHE.

228




European Journal of Contemporary Education, 2013, Vol.(6), Ne 4

% * »  Copyright © 2013 by Academic Publishing House

@ * Researcher e
e & + Allrights reserved.
Published in the Russian Federation TR
European Journal of Contemporary (-'()\-!,-{,-‘_\51,()“_'\]“-
Education A\ YA T
ISSN 2219-8229 EDUCATION

E-ISSN 2224-0136
Vol. 6, No. 4, pp. 229-234, 2013
www.ejournall.com

WARNING! Article copyright. Copying,
reproduction, distribution, republication (in whole
or in part), or otherwise commercial use of the
violation of the author(s) rights will be pursued on :
the basis of Russian and international legislation. D RRR 0 "mm
Using the hyperlinks to the article is not considered i
a violation of copyright.

Intermediate Schoolchildren’s Optimism Expression
in the Classes of Physical Training

1Romualdas K. Malinauskas
2 Arturas V. Akelaitis

! Lithuanian Sports University, Lithuania
Dr. (Pedagogy), Professor
E-mail: romas.malinauskas@Isu.lt
2 Lithuanian Sports University, Lithuania
PhD student
E-mail: Arturas_akelaitis@hotmail.com

Abstract. The paper strives to answer the question what is optimism expression among
students of middle school age in physical education classes. The following hypothesis was tested:
optimism expression of boys would be higher than those of girls. The aim of this study was to
examine the optimism expression among students of middle school age during physical education
lessons. The participants of the study were 236 students of middle school age (14—15 years old).
The measure of optimism expression was evaluated using Dember’s Optimism/Pessimism Scale
(Cronbach’s alpha was 0.79 for optimism scale). Respondents were given 56 items, which had to be
evaluated on a 4-point Likert scale. The hypothesis, that optimism expression of boys would be
higher than those of girls was confirmed. During the lessons of physical education the optimism
expression among males students of middle school age were higher than among female. Evaluating
the optimism expression among students of middle school age it was found that middle school-
aged students (boys, girls) who attend physical education lessons are more optimistic.

Keywords: physical education classes; optimism; middle school age.

ITocraHOBKa 1 000CHOBaHUE MIPOOJIEMBI.

HayuHble uccenoBanusa B obyiacTé o0pasa KU3HHU U 3/0POBbsl yUAIIUXCs, IPOBEIEHHBIE B
JlutBe 3a mocJieJlHHE JIeCATHh JIeT, MOKa3ajad, YTO IICUXUUYeCKOoe 3/10pPOBbe y JleTell IIKOJIBHOIO
BO3pacTa B IIOCJefiHee BpeMs HMeeT TeHJEHIUI0 K yxyAumeHuwo [1]. B xozme cpaBHeHus
nokazatesieit o Jiutse u ipyrum EBpornelickuM cTpaHaM OTMeUeHO, YTO COCTOSTHUE IICUXUYeCKOTO
3710POBbSl JINTOBCKUX y4dalUXCs HEY/IOBJIETBOPUTEJIbHO. B Hamell cTpaHe y feTell U MOJAPOCTKOB
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JIMAaTHOCTHUPYETCSI MHOKECTBO INPHU3HAKOB IICUXHYECKHUX PACCTPOMCTB: YYBCTBO OJHMHOYECTBA,
cTpecc, Jempeccusi, MBICJIH O caMoyOuicTBe. JIMTBA Iomasia B psAbl TeX CTPaH, IJie yJalluecs B
IIIKOJIaX HE YYBCTBYIOT ce0s1 B 0€3011aCHOCTH, OHU HECUACTHBI, [yMasi O CBOEH TeKyIleH KU3Hu [1].

dusnueckasi aKTUBHOCTbD ITOJIOKUTEIBHO BJIUSET HA MCUXUKY [2]. PeryssipHble dhuznyeckrie
Harpy3ku IOJaBJAIOT OBITOBble M IpodeccroHasbHbIE IIpobJieMBbl, cTpecchl. B xoporeit
(usmyeckoil hopMe U IpPU XOPOIIEM CAMOYYBCTBUHM MOJKHO CIIOKOWHEE PeIlaTh IMOBCEIHEBHbIE
mpobsieMbl. Pu3mYeckass aKTUBHOCTh MOMKET CTaThb ITPEKPACHBIM CPEJICTBOM JJIsi BPEMEHHOTO
OTHAJIeHusI CTpecca, KOTOPOe YJIydlllaeT CaMOYYBCTBHE, oOJierdyaer IUIAaHUPOBaHUE PadoT,
MPENATCTBYET PACIpPOCTPAaHEHUIO cTpaxa W jaenpeccur. Puszmyeckass aKTUBHOCTh OTBJIEKAET OT
IIOBCEJTHEBHBIX IMPOOJIEM, WU 3TO IIOMOTraeT OOPOThCSA CO cTpeccopaMu. J[aHHBIE MPOBEAEHHBIX
HCCJIEJIOBAHUI IOATBEPXKAAIOT [3], uTO (u3uyeckas aKTUBHOCTH IIOJIO’KUTEJIBHO BJIMSET Ha
sMonuu. Bcero secaTs MUHYT XOZbOBI MPOOYKAAIOT ONTUMH3M, OIIYIIEHHE CYACThs, 00JIErdaioT
pellleHre JIMYHBIX MPO0JIeM U YIyUIIaiT GU3NUECKOe CAMOYYBCTBUE [4].

OnTuMHU3M — CIIOCOOHOCTh 3aMeuaTh IIOJIOJKUTEbHbIE CTOPOHBI JKM3HU M ITO3UTHUBHO
OIlEHWBATh PeaJbHOCTh. B BTOH cTaThbe ONTUMH3M OTOXKAECTBJISETCS C IIOJIOXKUTEIbHOU
CaMOOIIEHKOH, MO3UTUBHBIMH 3MOIUSIMH, OTCYTCTBHEM 3MOIMOHAIBHBIX IpobsieM. ONTHUMU3M
MpUAaeT YeJIOBEKY YBEPEHHOCTb, CUJIbI, BBI3BIBAET MO3UTHBHOE OTHOIIEHHE K OKPYKaIIIeH
peasibHOCTH, TpobsiemaMm u Oyaymiemy [5]. ONTHMHUCTBI JIydllle KOHTPOJIUPYIOT IOJIOXKEHUE,
ycrentHee O0PIOTCS ¢ COOBITUSAMU, BBIBBIBAIOIUMHU CTPECC, OTJIUYAIOTCA JIYYIIUM 3/I0POBHEM H
HacTpoeHueM [6]. OHU JOCTHUTAIOT JIYUIIHUX HPOMECCHOHAIBHBIX, aKaJeMHUYECKUX, CIIOPTHBHBIX
pesysbTaToB. OHU TOJIB3YIOTCS TOMYJISIPHOCTHIO, Yallle COCTOSAT B XOPOIIMX OTHOIIEHUSX C
JIpyTUMH JIIOABMH [6].

I'pynma yJamuxcsi cpeiHero mKoJIbHOTO (IIOJPOCTKOBOTO) BO3pacTa SABJSETCA YHUKATHHOM.
Eifi xapakTepHO COIaJbHOE, IICUXOJIOTUUECKOe U (PHU3HOJOTUYECKOEe Pa3BUTHE JIHYHOCTH.
[TosToMy 5Ta BO3pacTHas Tpymnma H TpeOyeT TIIATEJIbHOTO H3Y4YeHUs B KOHTEKCTE YPOKOB
uskynpTypbl. I1OCKOIBKY IO3UTHBHOE BOCIPUITHE COOCTBEHHOH 3HAYHMMOCTU PETYJIUPYET
MOBeZleHWe YeJlOBeKa B PA3/IMYHBIX O00JIACTSX JKU3HU, CWJIBHO BJIMSET HA MEXKJIMYHOCTHBIE
OTHOIIIEHHsI, BBIOOD TIleJIel ¥ HampaBJeHUN JAeATEJIbHOCTH, €€ IIPOU3BOJIUTEIBHOCTD,
MIPEJIOTIPEiE/IAET TO3UINIO0 B KPU3UCHBIX CUTYAITUAX, MOYKHO I10JIaraTh, YTO OT ONTUMHUCTUYECKOTO
OTHOIIIEHHs K cebe Ha ypokax QU3KYJIbTYPhI Oy/ieT 3aBHCETh JaJbHEHIee Pa3BUTHE IIIKOJIBHUKA,
€ro IMOJIOXKUTEJIbHAs caMoolieHKa [7]. [osioxkuTesibHAsE caMOOIIEHKa — 3TO CIIOCOOHOCTh UHANBHUA
IocJIe ONpee/IeHHBIX COOBITHH MBICJIEHHO CKa3aTh cebe IOJIOXKUTEIbHbIE CJIOBa O cebe camoM,
YTO, B YACTHOCTH, 0COOEHHO MOTJIO OBbI OOMIPAThCS yuuTesaeM Gu3KyabTypsl [7]. Camoe riiaBHOE B
TOM, YTO ITOJIOKUTEIbHAsA CAMOOIIEHKA, CIIOCOOHOCTH 3aMeuaTh MOJIOKUTEIbHbIE CTOPOHBI YKU3HU
U TPY/I0JII00Me Ha YpoKaxX (PU3KYJIBTYPHI PEAONPEAEAIOT YBEPEHHOCTh B ce0e U OUeHb ITIOMOTaloT
IIOZPOCTKAM B TPYAHBIX JKU3HEHHBIX CUTYaIlUsAX, HAIIPUMEP, Kor/a Hy»kHO cka3ath HET HukoTHHY,
QJIKOTOJIIO WJIU APYTUM HapKoTHKaM [8].

B cpesHeM MIKOJIBHOM BO3pacTe pPa3BUTHE KOTHUTHBHBIX HAaBBIKOB CIIOCOOCTBYET TOMY, UTO
ydamgecss MOTYT TIOHATh M OIEHHTh, HACKOJIBKO CYIIeCTBEHHBI HW3MeHeHUs, 00 yMaThb
MIPEJICTOAIIE COOBITHS, IyMaTh O Kapbepe, KU3HU U JPYTUX BAKHBIX PElIeHHsAX. B 3Tom Bo3pacre
BOCIIPUATHE IETHMH COOCTBEHHOM KOMIIETEHIIU 3aBUCUT OT TOTO, HACKOJILKO II€HHBIMU OHH ce0s
OIIYIIAIOT, ITO3TOMY Ba’KHO, YTOOBI Ha YpOKax (U3KYJIbTYPhl COXPAHHJIOCH ITOJIOKUTETHLHOE
onTuMHCcTHYecKoe oTHomeHue. Cuuraercs [9], 4To moapocTKaM, KOTOpPble BOCIPUHUMAKOT CBOIO
KOMITIETEHIIMIO B OOJIBIITMHCTBE 00J1aCTeN KaK XOPOIIYI0, XapaKTePEH ONITUMU3M U TOJIOKUTEIbHAS
caMOOIIeHKa, OHU Jierdye MPUHUMAIOT BBI3OBBI JKHU3HHU, IIpoliecc 0OyUYeHUsI UM WHTEPECEeH, OHU He
OosiTCsA TpyAHOCTEH. B cpeHeM ITIKOJILHOM BO3pacTe Pa3BUTHE YBEPEHHOCTU B cebe, ONTUMHU3MA U
KOHTPOJIAA TPEBOKHOCTH Ha YpPOKaX (pU3KYJIbTYPhl HOCUT MOTHBHUPOBAHHBIN Xapakrep. ONTHMH3M,
IMO3UTHUBHAs CaMOOIIEHKAa, WAeaJbHbIH 00pa3 coOcTBeHHOTO fI, BHYTpEHHSS MOTHBAIIUA
aKTUBHPYET TaKHe MOTPeOHOCTH KaK YBEPEHHOCTH B cebe U KOHTPOJIb TPEBOKHOCTU. BHYyTpeHH s
MOTHUBAIMsI TIOHUMAaHUS COOCTBEHHOTO fI CTUMyIHMpyeT aKTHUBHYIO (PU3UYECKYIO esTeIbHOCTh U
CTAaHOBUTCS CaMbIM Ba*KHBIM (DaKTOPOM, IIOCKOJIbKY YeJIOBEK C CHJIbHON BHYTPEHHEN MOTHBAIlUEN
JIETUe COXpaHsSEeT CAMOYBOKEHHE U CIIOCOOHOCTD K aJIalITalliy, YTO TIOBBINIIAET YBEPEHHOCTD B cede
1 KOHTPOJIb TpeBOKHOCTH [10]. A 5TO 3HAUMT, UTO peayn3anus MOTPeOHOCTH OBITh YBEPEHHBIM B
cebe ¥ KOHTPOJIUPOBATh TPEBOXKHOCTH HA YPOKaxX (QU3KYJIBTYPhl HEBO3MOXKHA 0€3 MOJIOKUTEIbHOM
CaMOOIIEHKH ¥ ONTUMHU3Ma. [103TOMy MOKHO yTBEpIK/IaTh, UTO CTPYKTYpa JUUYHBIX ITOTPEOHOCTEMN
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ydalerocsi cpefiHero IIKOJIBHOTO BO3PAacTa OCHOBBIBAETCS HAa YBEPEHHOCTH B cebe M KOHTpOJIe
TPEBOXKHOCTH, IOJIOKUTEJIBHOU caMOOIleHKe U OIITUMU3Me Ha ypoKaX GUBKYJIbTYPHI.

B mocsiemHUX MeXKIYHAPOAHBIX HAYYHBIX IyOJIUKAIUAX IIO-TIPEKHEMY HEJIOCTATOYHO
CBE/IEHUH O BBIPAKEHUH ONTHMM3MA y yUalIUXCA CPeJHEero IIKOJIBHOTO Bo3pacTa (MaJbuUKOB U
JleBoueK) Ha ypokax duskyasTypsl. He yziasocs HaiiTH nHGOPMAIUIO O MOIOOHBIX HCCIeIOBAHUAX
B JIuTBe, MO3TOMY aKTyaJbHOCTb W3Y4YeHHUs BBIPAKEHUs ONTHMHU3Ma y Y4YallUXCA CpeJHero
IIKOJIBHOTO BO3pacTa Ha YpoKaxX (pU3KyJIbTYPhI HE BHI3bIBA€T COMHEHUU.

IIpoGiema wucciieroBaHUSA — KAaK BBIPAXKAETCA ONTHMHU3M VY YYaIIUXCSA CPEJHEro
IIKOJIBHOTO BoO3pacra (MOCeIIAloINX U IPOIYCKAIOIIUX YPOKU (PU3KYJIBTYPHl, MaJbUUKOB U
JleBOU€EK) Ha ypoKax (GUBKYIbTYPBHI.

IIesp craTbu — PACKPHITh BBIPAKEHHE ONTHMHU3MA Yy YUYalllUXCS CPEJHEro IIKOJIBHOTO
Bo3pacTta (MaJIbuMKOB U JIEBOYEK) Ha YPOKaX GUBKYJIBTYPHI.

MeTtoauka ¥ OpraHusanua uccjiegoBanusa. lccienoBanue 66110 IPOBEJIEHO B OKTAOpe
2012 1. MeTOZIOM CJIydyaliHOTO OTOOpa. B Wcciie/loBaHMY NPUHSIIN YYacTHE yJalllhecs CpPeHEero
mKoypHOrO Bo3pacra (14—15 ser) IapiABckodl cpemHeli mkonbl «Moryuro» u TapisBckoi
rumHasuu uM. lOoszaca Jlykmm Kaynacckoro parioHa. BeIOOpKY /isi mccieOBaHUS COCTaBUJIU
236 yuamuxesa 8-9 kiaccoB o0mieobpa3oBaresnbHbIX ITKON (119 neBouek u 117 MasIbUMKOB).
PecrioH/IEHTHI 110 KPUTEPUIO MOCEIIEHNS YPOKOB (PU3KYIBTYPhI ObLIN pa3/iesIeHbl Ha /IBE TPYIIIIBL:
ydamiuecsi, KOTOpble MecAll U 0oJsee He TOCeHaJM YPOKU, OBbUIM OTHECEHBl K TpyIIe
MIPOIYCKAIOIINX, & OCTaJIbHBbIE — K IPYIIIe NOCEMAIIINX YPOKU QUBKYIIBTYPHI.

JIJ1s1 OlleHKH ONITUMM3Ma UCIOoJIb30BaHa aHKketa J/lembepa u ero xosuter [11]. PectioHzieHTaM
OBLIO MpeCTaBIeHO 56 YTBEPIK/IEHUH, KOTOPBIE OBLIN OIeHEHHI 10 4-0aIbHON MIKaste JlalikepTa.
3aTeM Bce OIeHKH OBLJIM CyMMHPOBAHBI U MOJIyYeH MTOKa3aTe b ONTUMU3MA. HaZie’KHOCTh IITKAJTBI
nocrarouHa: anbda Kponbaxa omrummama — 0,791, J[yisi MpOBEPKH CTAaTUCTUYECKUX THUIIOTE3
(Haze:)KHOCTU Pa3IMYUM MeXJly JeBOUKAaMU U MaJIbuMKaMU CpeJHEero IIKOJBHOTO BO3pacTa)
HCII0JIB30BaH t-kpurtepuii CThIOZieHTa.

PesyasTaTsl. B Xo/le aHa/M3a JAHHBIX ¢ MOMOIIBIO t-KpuTepus CThIOJIeHTa BBIACHUJIOCH,
YTO ydaluecs CpeJHero IIKOJBHOIO BO3pacTa, KOTOPbIE IIOCEIIAIT YPOKU (PUBKYJIBTYDHI,
omnyaloTcsi 0Oosiee BbIpakeHHbIM ontuMusMoM (p < 0,05). IlosyyeHHBIE pe3yJIbTATHI
IIpeZicTaBJIeHb! B TabsmIe 1.

Tabauua 1
Pe3yspTaThl BhIpa:KeHHUE ONITUMHU3MA Y J€TEl KOTOPHIE MOCEIIAI0T U MPOILYyCKAIOT
ypoku ¢puskyiabrypsi (M £ SD)*

Yuariuecs, KOTOpbIe Vyamuecs, 3HaueHHue p
MIPOIYCKAaIOT YPOKHU KOTOpHbIE t-KpuTepus
(puU3KyIBTYPBI nocemanT ypoku | CTeiofieHTa
(pu3KyIBTYPBI
IToxaszaresn
n =87 n =149
OnrtumMusm
(M + SD) 48,23 +5,87 49,96 + 5,87 -2,18 p <0,05
ITeccumusm
(M + SD) 44,12 + 6,04 43,69 +6,12 0,52 p > 0,05

*3ameuanue. (M + SD) — cpeiHee U cTaH/IapTHOE OTKJIOHEHUE.

C nomompio t-kputepus CThIoZleHTa Obla IIPOAHAJIM3UPOBAHA U HAJ/IEKHOCTh PA3JINYUU B
BBIPQKEHUHU OIITUMU3MA CpeZld MaJIbuMKOB U /IeBOYEK CpeIHEero IIKOJIBHOI'O0 BO3pacTa Ha ypoKax
(u3Ky/IBTYPHI. BBIACHMIIOCH, YTO ONTHUMHU3M y MaJbUUKOB CPEJHEro NIKOJIBHOTO BO3pacra Ha
ypokax (GUBKYJIbTYPHI BBIIIE IO CPABHEHUIO C ONTHMH3MOM HX CBEDPCTHUIL AeBOYEK (P < 0,05).
ITosyueHHBIE PE3YIbTATHI IPEICTABIEHBI B TAOUIIE 2.
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Tabauua 2
Pe3yibTaThl BIpaKeHHE ONITUMHU3MAa y MAJIBbYHKOB U IeBOYEK Ha yPOKaX
$uskyapTypsl (M + SD)*

3HayeHHe p
Manpuuku HeBouku t-kpurtepusa
ITokasaresnb CThIOJIEHTA
n=117 n=119
Ontumusm
(M + SD) 49,15 £ 5,92 47,63 +£5,88 1,98 p <0,05
ITeccumusm
(M + SD) 42,89 + 6,16 43,51 + 6,17 -0,77 p>0,05

* 3ameuanue. (M + SD) — cpejiHee U cTaHIAPTHOE OTKJIOHEHUE.

OOGcy:xaeHue. Pe3ysbTaThl JAaHHOTO HCC/IEIOBAHUS MOATBEPUIIM, YTO CYIIECTBYET CBS3h
MEKy TOCEIaeMOCThI0 YPOKOB (PUBKYJIBTYPHl M, BMECTE C TeM, 0OJiee BBHICOKOH (DUBUUECKOU
aKTUBHOCTBIO HA YpOKaxX (DUBKYJBTYPhI U ONTUMHU3MOM. Pe3yJsIbTaThl JJAHHOTO HCCIENOBAHUS
COOTBETCTBYIOT BBIBOZIJaM aHAJIOTHYHBIX HCCIENOBAHUM JPYTHUX aBTOPOB, B XOJie KOTOPBIX ObLIa
YCTaHOBJIEHHAS TIOJIOJKUTEIbHAS CBSA3h MEXKIy (U3UUYECKOW AaKTHBHOCTHIO U ONTHMH3MOM [12].
Uro 1mo mepe yBesumueHHUs 00beMa (pU3NUECKON AaKTHBHOCTH, MBINLJIEHHE YYAIIUXCSA CTAHOBHUTCS
0oJiee ONTHUMHCTHYHBIM, MaKCUMAaJILHO COOTBETCTBOBAJIO JIAaHHBIM HccaeqoBaHUM KaByccany u
Makoueii [12].

BeiiBUHYTasT B XO7le MCCIENOBAHUS THIIOTE3a, YTO Y MAJbUMKOB Ha YPOKaxX (DUBKYJIBTYPHI
ONTUMH3M OOJIBIIIE YEM Y JIEBOYEK, ITOATBEPANIIACH, IOCKOJIBKY OBLIIO YCTAHOBJIEHO, UTO ONITUMHU3M
Yy MaJIbYUKOB CPEJTHETO IIKOJHHOTO BO3pacTa Ha ypoKaxX (PU3KYJIbTYphI BBIIIE II0 CPAaBHEHHUIO C
ONTUMH3MOM UX CBEPCTHHIL JIeBOUEK (P < 0,05). I[Toxokue pe3yIbTaThl ObLIM MOJIyYeHBI B IPYTOM
HCCIIeZIOBAHUM [13], B KOTOPOM OTMEYasIOCh, UTO SMOIMHU Y 3aHUMAIOIIUXCSA CIIOPTOM MOJIOABIX
JIIoiel mo3uTuBHee (p < 0,05), YeM Y 3aHUMAIOIIUXCS CIIOPOTOM JIEBYIIIEK TOTO Ke Bo3pacra. Kak
3a pybOexoM, Tak W B JIUTBe NPOBEJEHHbIE WCCIIEIOBAHUA IIOKA3BIBAIOT, UTO PETyJsApHAas
(usmyeckass aKTUBHOCTDh CPEU IOJIPOCTKOB (MaJIbuUMKOB U JE€BOYEK) IOJIOKUTEIHLHO CBA3aHA C
TTOJIOKUTETbHBIMU 3MOIUSIMU (OIITHUMHU3MOM) U OTCYTCTBHEM 3MOITMOHAJIBHBIX ITP00JIEM [14, 15].

[TogpocTKH, KOTOpbIE 3aHUMAKOTCS CIOPTOM, MEHee IIO/IBEPKEHBI 3MOIMOHAIBHBIM ¢
moBejieHYecKUM 1mpobsiemam [16]. Ilo JaHHBIM TOMOOHBIX WCCIEIOBAaHUN [17], ydaliuecs
(MaJIBYMKKM U JIEBOYKH), KOTOpPbIe He M30eraiT CIIOPTUBHOTO CaMOOOpa30BaHUS, MOTYT JIydIlle
KOHTPOJINPOBATh CBOH SMOIIUH.

MBI oJiIep;KHUBaeM IO3UIUIO HccaeaoBaresieii [18], UTo ecyiu MoJIoKUTEIbHAS CAMOOIIEHKA
¥ ONITUMH3M y yUeHHKa CPEHEr0 IMIKOJIBHOTO BO3pAcTa YMEHBIIIAETCs, TO YCHJIUs 9TOTO YUeHUKa
Ha ypokax (U3KYJbTYPhl WX BO BPEMs CIHOPTHBHBIX YIPa’KHEHUH TEPSIOT CBOIO IIEHHOCTD.
[TosToMy BBIpabOTKa y yYalMXCSA ONTHMH3MA U IIOJIOKUTEJIHLHOH CaMOOIIEHKH Ha YPOKax
(pu3KyIBTYPHI WK BO BpeMs (PU3NUECKUX YIPAXKHEHUU fABJIAETCA OJHOU U3 aJallTAllMOHHBIX Mep
[19]. DTO mpenompeaesnsieT UHTEPECH! YUYAIEToCs, €r0 e U CTPEMJIEHUS, CIYKUT UCTOUYHUKOM
COOTBETCTBYIOIIEH JIeATEILbHOCTH, HAIIPAaBJIEHHOW HAa Pa3BUTHE, a TAK)Ke€ aKTUBUPYET OCTAIbHbBIE
IIPUOPUTETHBIE MMOTPEOHOCTH BOCITMTAHHUKA.

B 3akioueHre MOXKHO YTBEPXKIATh, YTO (PU3UYECKAs aKTUBHOCTb B CPEJHEM IIKOJIbHOM
BO3pacTe TECHO CBs3aHA C IIOJIOKUTEJIbHBIMH SMOIUAMH (ONTUMHU3MOM) M OTCYTCTBUEM
SMOITMOHAJIBHBIX MpoOsieM. OmHAKO, IIOCKOJIBKY WCCIEJOBAaHUN B O00JIACTH CBS3U MEXKIY
(usHMUecKo aKTUBHOCTHIO U TOJIOKUTETbHBIMH 3MOIUSAMHE (ONITUMHU3MOM) y IIOZPOCTKOB BCE €IIle
HesiocTaToyHO [18], Gosiee mosiHOE U TUIyOOKOE HU3y4YeHHe 3TOU 00JIaCTH SBJAETCS OOBEKTOM
JIAJIbHENIIIEr0 HAyYHOTO UCCIeI0BAHUS.

BBIBOBI.

1. ITo pe3ysibTaTaM OIEHKU BBIPAXKEHUS ONTUMHU3Ma Ha YPOKaxX (PUBKYIbTYPHI YCTAaHOBJIEHO,
YTO ydaliuecs CPETHETO IIKOJBHOTO BO3pACTa, KOTOPhIE MOCEMAIOT YPOKU (DUBKYJIBTYPHI, O0OJiee
onTUMUCTUYHBI. OT/IEJIbHO aHAJU3UPYs JIaHHBIE 110 MaJbUYUKaM U J€BOYKAM, BBISCHUJIOCH, UTO

232




European Journal of Contemporary Education, 2013, Vol.(6), Ne 4

KaK MaJpbuMKaM, TaK U JI€BOUKAaM, IIOCEIAIIINM YPOKU (UBKYIbTYPHI, XapaKTepeH OOJIBbIIII
ONTUMU3M.

2. BBUIO yCTaHOBJIEHO, YTO y MaJbUMKOB CPEJHEro IMIKOJBHOIO BO3pacra ONTHUMU3M Ha
ypokax GbU3KyJIbTYPHI BbllIE (P < 0,05), 10 CPABHEHUIO C X CBEPCTHUIIAMU JIeBOYKAMU.

References:

1. Petrauskiene A., Matuleviciute D. The links between learning load and well-being of high
school seniors. Medicine (Kaunas), 2007. Vol. 43, N2 4. P. 323—337.

2. Zaborskis A. Mental health of adolescents. Vilnius: Baltijos kopija, 2001.

3. Ussher M. H., Owen C. G., Cook D. G., Whincup P. H. The relationship between physical
activity, sedentary behaviour and psychological wellbeing among adolescents. Social Psychiatry
and Psychiatric Epidemiology, 2007. N@ 42. P. 851—856.

4. Thayer R. E. Problem perception, optimism, and related states as a function of time of
day (diumal rhythm) and moderate exercise: Two arousal systems in interaction. Motivation and
Emotion, 1987. N 11. P. 19—36.

5. Chang E. C., Sanna L. J. Optimism, Pessimism, and Positive and Negative Affectivity in
Middle-Aged Adults: A Test of a Cognitive-Affective Model of Psychological Adjustment.
Psychology and Aging, 2001. Vol. 16, N2 3. P. 524—531.

6. Scheier M. F., Carver C. S. Effects of optimism on psychological and physical wellbeing:
Theoretical overview and empirical update. Cognitive Therapy and Research, 1992. N¢ 16. P. 201—
228.

7. Malinauskas R., Klizas S The psychosocial adaptation among pupils of middle school age
during physical education lessons. Jounal of Young Scientists (Jaunyjy mokslininky darbai), 2009.
Vol. 1, N 22, P. 114-117.

8. Thompson J. Positive coaching: Building character and self-esteem through sports.
Dubuque, IA: Brown and Benchmark, 1993.

9. Weiss M. R., Amorose J. A. Children's self-perceptions in the physical domain: between-
and within-age variability in level, accuracy, and sources of perceived competence. Journal of Sport
& Exercise Psychology, 2005. Vol. 27, N2 2. P, 226—244.

10. Munakosa E. IlcuxoconuanbHad afjantanusa JUYHOCTA JEBOUKHU-NOAPOCTKA B CUCTEME
aZIeKBaTHHOTO  MOTPEOHOCTHO-MOTHBAIIMOHHOTO coZeprKaHusa pusnueckoit KYJIBTYPHI:
JucepTanpoHHasA pabora kaH. ez, Hayk. Kumuués: HI®BCPM, 2006.

11. Dember W. N., Martin S. H., Hummer M. K., Howe S. R., Melton R. S. The measurement
of optimism and pessimism. Current Psychological Research and Reviews, 1989. N¢ 8. P. 109—119.

12. Kavussanu M., McAuley E. Exercise and optimism: Are highly active individuals more
optimistic? Journal of Sport and Exercise Psychology. 1995. Vol. 17, N¢ 3. P. 246—258.

13. Malinauskas, R., Malinauskiene, V. Mental health and sense of coherence among
sporting youths. Health sciences (Sveikatos mokslai), 2007. Vol. 3, N2 50. P. 936—938.

14. Sagatun A., Sggaard A. J., Bjertness E., Selmer R., Heyerdahl S. The association between
weekly hours of physical activity and mental health: a three-year follow-up study of 15-16-year-old
students in the city of Oslo, Norway. BMC Public Health, 2007. N2 7. P. 155—164.

15. Tao F. B., Xu M. L., Kim S. D., Sun'Y., Su P. Y., Huang K. Physical activity might not be
the protective factor for health risk behaviours and psychopathological symptoms in adolescents.
Journal of Paediatrics and Child Health, 2007. Vol. 43, N2 11. P. 762—767.

16. Desha L. N., Ziviani J. M., Nicholson J. M., Martin G., Darnell R. E. Physical activity and
depressive symptoms in American adolescents. Journal of Sport & Exercise Psychology, 2007. Vol.
29, N@ 4. P. 534—543.

17. Vojcik M., Brtkova M. Longitudinal observation of the influence of yoga exercises and
autotraining in training of young basketball players - man. TVS Telesna Vychova & Sport, 2002.
Vol. 12, N2 2. P. 15—18.

18. Horn T. S. Developmental perspectives on self-perceptions in children and adolescents.
In M. R. Weiss (Ed.), Developmental sport and exercise psychology: A lifespan perspective, 2004.
P.101-144.

19. Goldfield G. S., Henderson K., Buchholz A., Obeid N., Nguyen N., Flament M. F. Physical
Activity and Psychological Adjustment in Adolescents. Journal of Physical Activity and Health,
2011. N2 8. P, 157—-163.

233




European Journal of Contemporary Education, 2013, Vol.(6), Ne 4

YK 799.3
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AnHOTamuA. B crarbe paccmaTpuBaeTcs BBIPaXKEHHE ONTHMH3MAa Y JleTeldl CpeJlHero
IIKOJIBHOTO BO3pacTa Ha ypokax ¢usKyabTypbl. O0beM BBIOODKHU I HcciejoBaHus — 236
ydqamuxcsas 8—Q KJIaccOB CpEeIHUX IIKOJI. B KauecTBe WHCTpyMeHTa BbhIOpaHa aHKeTa I
ompezieJieHHs BBIPAKEHUs ONTUMHU3Ma Y ydYalluxcd. BpIABIEHO, 4TO ydwamuecs CpeIHero
IIKOJIBHOTO BO3PACTa, MOCEIIAI0IINE YPOKH DUBKYIBTYPHI, O0€€e ONTUMUCTHYHBI, U Y MAJIBUNKOB
ONTHUMU3M BBIIIIE II0 CPABHEHUIO C UX CBEPCTHUIIAMHU JIEBOYKAMMU.

KiroueBsble cj10Ba: ONTUMU3M; YPOKU (PUBKYJIBTYPHI; CPEAHUN IITKOJIBHBIN BO3pACT.
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Abstract

Problem Statement: Moving schooling age to an earlier time as a result of the transition to
the practice of 12-year non-continuous compulsory education in 2012-2013 academic year has
brought the discussions on whether students’ readiness is sufficient or not. However, the teachers’
readiness is also an issue as important as a student’s readiness and has to be questioned.
Considering the children’s developmental characteristics, personal differences, their interests and
needs, the first 12 weeks of the first grade in primary school are spared for adaptation and
preparation practices. These game-based practices are supportive in all areas for the students who
start to school at an earlier age and they ease the adaptation process for them. Nevertheless, it has
not been considered in detail what primary school teachers, who are responsible for designing,
implementing and carrying out these game-based practices, think about game-based education,
and how they feel about it.

Purpose of Study: The purpose of this study is to identify the teachers’ opinions on
configuring primary school first grade practices with games as proposed in the new program after
reorganization of Turkish Education System as “4+4+4”.

Methods: This is a descriptive survey model study aiming to find out the attitudes of 157
(106 female, 51 male) primary school teachers towards the construction of primary school first
grade practices with games in terms of various variables. These teachers are working at schools
connected to Isparta Provincial Directorate of National Education. According to the reliability
analysis on the data obtained by personal information form and teacher questionnaire, Cronbach'’s
Alpha coefficient is found out as .81.

Findings and Results: The data obtained from this research were analyzed with SPSS 15.0
Windows package program. In the analysis of data, independent t test, One Way ANOVA,
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frequency analysis and descriptive statistics were used. The predetermined level of (p<0,05) was
taken as basis for significance. Research findings show that there is a significant difference between
the participants’ level of attitudes towards teaching first reading and writing with games according
to their gender. Moreover, no significant difference found between teachers’ attitude levels towards
game-based education according to their professional seniority, the schools’ socio-economic levels,
their students’ pre-schooling backgrounds and the number of students in the classroom.

Conclusions and Recommendations: The results show that the attitudes of primary
school teachers towards game-based education in teaching first reading and writing are lower than
the average. The reason for this can be interpreted as the teachers’ lack of experience on game-
based education, since the research findings show that teachers, in fact, believe in the importance
of game-based teaching and need games in all phases of first reading and writing. Therefore, books
that enrich the first reading and writing process, show guidance and have sample applications can
be suggested to the primary school teachers. Especially, hands-on trainings to enhance knowledge
and skills on game-based education can also be very fruitful.

Keywords: 4+4+4 education system; teaching first reading and writing; game-based
education; teaching profession.

Introduction

The most natural and active learning environment is the game time that supports child’s
emotional and physical development (Keskinkilic & Keskinkilic, 2005, p.79). Children gain
experience with the help of actions they join and like personally (Durmus, Isillak & Gokgegoz
Karatekin, 2005, p.7). Words are also as important as actions in games (Itir & Seyran, 2004, p.8).
Therefore, it has been emphasized by many researchers (Demirci, 2006; Memis, 2006; Ozcan,
2001; Ozdogan, 2000; Ozeng, 2007; Seving, 2004; Tan, 2001) that games contribute to child’s
linguistic, mental, social, emotional and physical development. Researchers point out the various
benefits of using games in teaching Turkish (Ozcan, 2001) and especially using them in the process
of teaching first reading and writing (Ozeng, 2007; Tan, 2001).

Games are used as a technique in order to attract students’ attention to the topic that is being
learned, to dynamize them and to enable students to learn in a comfortable environment with joy
(Giines, 2013, p.302). The most common view in the literature is that games are supportive in
students’ development in all areas (Calp, 2003; Camliyer, 2001; Keskinkili¢ & Keskinkili¢, 2005;
Seving, 2004). The positive effect of games on learning, success and attitude has been pointed out
by many researchers (Demirci 2006; Doganay, 2002; Ozcan 2001; Tasli, 2003; Yildiran 2004;
Yildiz 2001). It can be stated that first reading and writing process based on games will be more
fruitful for teacher, student and family when the advantages of using games in teaching different
subject areas is taken into consideration.

Students take the new information without getting bored in game-based learning
(Kurudayioglu, 2003). Games contribute to permanency of knowledge and skills that students gain
(Ulutas, 2011). After all, students have to investigate, try and explore in order to gain knowledge
and skills. Therefore, games can help students to find answers to the questions related to the world,
to test new ideas and notions, and to develop their problem solving and reasoning skills (Akman,
2002; Ulutas, 2011; Karakaya, 2007; Sisman & Ozyavuz, 2010).

Games are widely used in pre-school education (Karamustafaoglu & Kandaz, 2006).
Similarly, game-based educational practices should be included in first reading and writing
activities in primary schools. Playing games will develop children’s cognitive skills and creativity as
well as their physical skills (Esen, 2008). Thus, primary education should be reinforced with
games. Children will improve better in social, emotional and physical aspects with the curriculum
enriched by games.

First reading and writing education has a wider content than just teaching students reading
and writing skills. In this process not only teaching reading and writing but also developing basic
skills like using Turkish in a correct, effective and good way, communication, problem solving,
decision making are anticipated (Akyol, 2011, p.87). In other words, with teaching reading and
writing, teaching mental skills like reasoning, understanding, questioning is aimed as well as
teaching basic reading and writing skills and other learning domains of the language (Sahin, 2011,
p.122). For this reason, game-based learning activities will also contribute to children’s gain of
mental skills (Walsh et al, 2006).
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First reading and writing education has been implemented by using running italic letters and
with sound based sentence technique since 2005-2006 academic years. The most important phase
of first reading and writing education with this technique is producing syllables, words from
syllables and forming sentences from words (Yildiz, Okur, Ar1 & Yilmaz, 2010, p.109). A more
fruitful first reading and writing process can be provided for teacher and student especially with
the help of games. At this point, it is highly important for the teacher to use his/her creativity,
professional competence, knowledge and skills.

Educators have considerably important duties in merging education with games that support
children’s development in all areas. At this point, identifying teachers’ opinions and their attitudes
towards game-based learning is very significant. Studies based on teachers’ views on game-based
learning (Demirci 2006; Ozeng 2007) show that teachers do not have enough knowledge on game-
based learning and they need training and sources in order to improve themselves. Concordantly, it
can be said that in order for educational applications to be more functional, the amount of research
conducted to find out the existing needs in the perspective of the implementers should be
increased.

In 2012-2013 academic years the schooling age has been moved to an earlier time with the
transition to the practice of 12-year non-continuous compulsory education. Of course, the child’s
adaptation to school depends on child’s personal traits, the family’s attitude towards raising a
child, child’'s general health condition, the qualification of child and the family’s social
environment, if any, the child’s previous school life and child’s readiness academically (Inal, 2013,
p.85). At the same time, children’s developmental traits, personal differences, interests and needs
are very important in this process. Taking all these features into consideration, the first 12 weeks of
primary school first grade practices have been spared to adaptation and preparation. These game-
based practices support students that start going to school at an early age and ease the adaptation
process for them. However, no study has been conducted on the readiness of teachers who will
carry out these game-based practices. In other words, the level of readiness of primary school
teachers, who will design, implement and manage an educational process according to the
developmental characteristics, personal differences, interests and needs of their students starting
school at an early age, have not been studied before. However, teachers’ readiness being as
important as students’ readiness should be questioned. Besides, in order to make the process
successful, investigation of teachers’ efficacy on configuring education with game is obligatory.

First reading and writing education, including life-long experiences, forms the first and main
transition process of a child’s education life. This period has critical importance on gaining basic
knowledge, skills, attitudes and habits. The teacher has the most important duty in making the
process successful. After the changes of laws and regulations in Turkish Education System in 2013,
mostly the sufficiency of children’s readiness has been discussed. However, the teachers’ readiness
is important at least as students’ importance and should be examined.

This study aims to investigate the teachers’ opinions on game-based learning proposed to be
applied in all phases of first reading and writing process after the transition to 4+4+4 non-
continued compulsory education system in 2012-2013 academic years. In this context, the attitudes
and views of primary school teachers on adaptation, preparation and using games in first reading
and writing activities were examined in relation with different variables. It is considered necessary
to find out the opinions of primary school teachers on constructing first reading and writing
process with games along with adaptation and preparation practices as stated in the new
curriculum. Furthermore, identifying teacher views on game-based education is significant for
finding out what is needed in the transition process and what kind of enhancements should be
done. Also, evaluation of innovations in education from the implementers’ point of view will be a
guide for the new studies.

Method

Research Design: This is a descriptive survey model study aiming to find out primary
school teachers’ opinions on first grade practices constructed with games after the reorganization
of Turkish Education System as “4+4+4” with respect to different variables (Karasar 2005, p. 77).

Sample: The study was conducted in 2012-2013 academic year on 157 (106 female, 51 male)
primary school teachers working at schools connected to Isparta Provincial Directorate of National
Education.

Characteristics of Participants
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Percentage Distribution of participants according to their genders

Gender f %
Male 51 32,5
Female 106 67,5
Total 157 100,0

Most of the participants are female (67,5%). 32,5% of the participants are male.

Percentage Distribution of participants according to their age groups

Age groups f %
21-30 12 7,6
31-40 33 21,0
41-50 112 71,3
Total 157 100,0

Most participation came from the age group between 41-50 (71,3%). The least participation came

from the age group 21-30 (7,6%).

Percentage Distribution of participants according to their Professional seniority

Professional seniority f %
0-5 6 3,8
6-10 13 8,3
11-15 10 6,4
16-20 or more 128 81,5
Total 157 100,0

Most of the participants have spent more than 16-20 years in the profession.

Percentage Distribution of participants according to their schools

Schools f %
Training Institute 14 8,9
Fgculty of Science and 7 45
Literature

Faculty of Education

Primary School Teaching 95 60,5
Faculty of Education Other 19 12.1
Departments

Other Faculties 22 14,0
Total 157 100,0

More than half of the participants were graduated from Faculty of Education (60,5%). The
percentage of participants graduated from other departments in Faculty of Education is 12,1% and
the percentage of participants graduated from Training Institute is 8,9%. Generally participants
were graduated from departments related with education.

Percentage Distribution of participants according to their
post-graduate educational status

Post-graduate

. f %
educational status
Post-graduate or still in 10 6.4
progress
Not a post-graduate 147 93,6
Total 157 100,0
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Participants who are post-graduate or still in progress are relatively few (6,4%). Most of the
participants do not have an MA degree (93,6).

Percentage Distribution of participants according to number of first
grade students they recently had

Number of students f %

20 and less 45 28,7
21-30 76 48,4
31-40 36 22,9
Total 157 100,0

Almost half of the participants had 21-30 first grade students recently (48,4%).

Percentage Distribution of participants according to their students
taking pre-school education

Number of Students f %
None of them 8 5,1

A few of them 33 21,0
Most of them 116 73,9
Total 157 100,0

While most of the participants have students who had pre-school education (73,4%), very few
participants have no students who did not have pre-school education.

Percentage Distribution of participants according to their schools’
socio-economic levels

Number of Students f %
Lower 53 33,8
Middle 91 58,0
Upper 13 8,3
Total 157 100,0

While 33,8% of the participants work in schools with lower socio-economic levels, 58,0% of
participants work in middle socio-economic level schools and 8,3% work in schools with upper
socio-economic status.

Research Instruments: Teacher questionnaire and personal information form developed
by Ozeng (2007) were used in this study.

Personal Information Form: This form consists of 11 questions aiming to find out
teachers’ personal characteristics.

Teacher Questionnaire: This questionnaire is a 5 point likert scale consisting of 36 items
that aim to identify teachers’ attitudes towards game-based first reading and writing education.
The highest grade one can have in this scale is 105 and the lowest grade one can get is 21.

The validity and reliability of research instruments: According to the reliability
analysis on the data obtained from this research, Cronbach’s Alpha coefficient is found out as .81.
This scale can be accepted to have high level reliability since the reliability coefficient is higher than
0.80 (Tavsancil, 2002, p.29; Alpar, 2001, p.284).

The problem of case study: The general purpose of this study is to identify the opinions
of primary school teachers on the construction of primary school first grade classroom practices
with games as proposed after the reorganization of Turkish Education System as “4+4+4”. In
accordance with this purpose the answers of these questions are tried to be found: What are the
opinions of primary school teachers on the method of teaching first reading and writing with
games? Is there a significant difference among primary school teachers’ views on the method of
teaching first reading and writing with games according to their gender, professional seniority,
schools’ socio-economic levels, students’ pre-schooling background and classroom size?
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Data Analyses: If data do not fit in normal distribution, parametric tests are not used, and
instead non-parametric tests are used (Yilmaz & Yilmaz, 2005). Therefore, before determining the
statistical analysis to be used in the research, data were checked whether they fit in normal
distribution or not by using One-Sample Kolmogorov-Smirnov test. Since the data obtained from
this research fit in normal distribution (p=0,101), in order to compare two independent variables
Independent t test and to compare more than three independent variables One Way ANOVA were
used. The results were interpreted according to average values while the general views of
participants on teaching reading and writing with games were being evaluated. Approximately, it is
interpreted as none between 1-1,79; as a little between 1,80-2,59; as average between 2,60-3,39; as
high level between 3,40-4,19; and as very high level between 4,20-5,0.

Findings and Results

The first question in this research was asked to find out the teachers’ opinions on
game-based education method in teaching first reading and writing. In teacher questionnaire,
participants were allowed to select more than one item. The percentage distributions stated in the
tables below are estimated by involving all the answers.

The percentage distribution of participants using games to teach
first reading and writing

Using games f %

No 23 14,6
Partially 46 29,3
Yes 88 56,1
Total 157 100,0

While very few participants do not use games to teach first reading and writing (14,6%),
most of the participants use games (Partially=29,3%; Always=56,1%).

General attitudes of participants towards using games to teach
first reading and writing

Variables n X Ss

I use materials for the games in teaching first reading and writing 134 1,74 765
If there are any students who had pre-school education, I am

having difficulty in motivating them for the lesson, since they are 134 3,37 1,044
accustomed to games

I believe that by using games in teaching first reading and writing |

attract the attention of some students who have difficulty in 134 1,93 ,864
comprehension

I need different sources related with games in teaching first reading
and writing

When | implement the games outdoors while teaching first reading
and writing, students will be more motivated

I have difficulty in communicating with my students when I am
teaching first reading and writing with games

I am having difficulty in evaluating students when | benefit from
games in teaching first reading and writing

Students’ interests to the lesson increase after the games in
teaching first reading and writing

134 1,72 719

97 2,09 ,843

134 4,01 813

134 3,99 766

134 1,79 ,786

Generally, participants have medium level difficulty in motivating their students who had
pre-school education. In addition, participants have high level difficulty in teaching first reading
and writing with games and evaluating their students at the same time.
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The percentage distribution of participants’ answers to the question “when do you
need most game-based education while teaching first reading and writing?”

Variables f %
Preparation 91 25,3%
Feeling and recognizing the a8 24.4%
sound

All of them 66 18,3%
Forming syllables, words 50 13.9%
and sentences from sounds

Reading and writing sounds 47 13,1%
Forming texts 18 5,0%
Total 360 100,0%

Most of the participants think that they need game-based teaching at the stages of
preparation, feeling and recognizing the sound.

The percentage distribution of participants’ answers to the question “how do you
define the behaviors of your students who come to first grade already knowing
reading and writing?”

Variables f %
Willing 61 35,3%
Interested 59 34,1%
Unwilling 27 15,6%
Uninterested 26 15,0%
Total 173 100,0%

Most of the participants think that students coming to the class already knowing how to
read and write are willing (35,5%) and interested (34,1%).

The percentage distribution of participants’ answers to the question “while teaching
first reading and writing, for which skills do you use games to develop them?”

Variables f %

All of them 70 23,4%
Speaking 57 19,1%
Reading 56 18,7%
Visual presentation 43 14,4%
Writing 38 12,7%
Listening 35 11,7%
Total 299 100,0%

While 23,4% of the participants use games in order to enhance all skills during first reading
and writing, 19,1% of the participants use them for development of speaking skill, and 18,7% of the
participants use games to develop reading skill.

The percentage distribution of participants’ answers to the question “what are the
reasons for not using games in teaching first reading and writing?”

Variables f %
Lack of materials or sources 23 25,6%
Anxiety _for keeping up with 21 23.3%
the curriculum

Lack of time 18 20,0%
Difficulty of the program 14 15,6%
Lack of knowledge on 11 12,2%
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teaching with games
Other 3 3,3%
Total 90 100,0%

The most important reasons for participants for not using games are lack of materials and source
(25,6%), anxiety for keeping up with the curriculum (23,3%) and lack of time (20,0%).

The second question in this research was asked in order to find out whether primary
school teachers’ views on game-based education method in teaching first reading and writing show
significant difference according to gender, professional seniority, their schools’ socio-economic
levels, their students’ pre-schooling backgrounds and size of their classes. The tables below show
the results in relation with the answers to the second question.

Comparison of average scores of participants’ attitudes towards game-based
education in teaching first reading and writing

n Lowest Highest X Ss

157 21 77 42,12 9,052

The average score of participants’ attitudes towards game-based education in teaching first reading
and writing is found as 42,12+9,05. Participants show lower than middle level attitude towards
game-based education in teaching first reading and writing.

Total score

Comparison of average scores of participants’ attitudes towards game-based
education in teaching first reading and writing according to gender

Gender n X Ss t b
Male 51 40,02 7,336
Female 106 43,13 9,640 -2,038 ,043

The average attitude score of male participants is 40,02+7,33, while female participants’ score is
estimated as 43,1319,64. Statistically female participants’ average attitude score is significantly
higher than male participants’ average score (p<0,05).

Comparison of average scores of participants’ attitudes towards game-based
education in teaching first reading and writing according
to their professional seniorities

Professional

Lo X Ss F P
seniority

0-5 6 41,33 7,367

6-10 13 40,69 8,179

11-15 10 39,30 6,977 ,526 665
16-20 or more 128 42,52 9,366

The participants who spent 0-5 years, 6-10 years, 11-15 years and 16-20 or more years in the
profession have average attitude scores respectively 41,33+7,36; 40,69+8,17; 39,30+6,97 and
42,52+9,36. Participants who spent 16-20 or more years in the profession have the highest attitude
score. There is a difference between participants’ attitudes towards teaching first reading and
writing with games according to their professional seniority, but statistically this difference is not
significant (p>0,005).
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Comparison of average scores of participants’ attitudes towards game-based
education in teaching first reading and writing according to the number of first grade
students in their recent classes

Number of

students X Ss F P
20 and less 45 41,38 8,046

21-30 76 41,70 9,357 ,965 ,383
31-40 36 43,94 9,577

The average attitude score of participants who recently had 20 and less first grade students is
41,38+8,04; who had 21-30 students is 41,70+9,35; and who had 31-40 students is 43,94+9,57. As
the number of students that participants recently had increase, the participants’ level of attitudes
towards game-based education in teaching first reading and writing increase as well. However,
statistically this increase is not significant (p>0,05).

Comparison of average scores of participants’ attitudes towards game-based
education in teaching first reading and writing according to their students’ pre-
schooling backgrounds

Having pre-

schooling n X Ss F p
backgroound

None of them 8 39,38 7,708

A fewof them 33 42,06 10,900 ,396 ,674
Most of them 116 42,33 8,597

The average attitude score of participants none of whose students had pre-school education is
39,38+7,70, whose a few students had pre-school education is 42,06+10,90 and whose most of the
students had pre-school education is 42,33+8,59. While the participants none of whose students
had pre-school education have the lowest attitude score, the participants whose a few or most of
the students had pre-school education have close attitude scores. However, statistically there is no
significant difference between average attitude scores of the participants according to students’
pre-schooling backgrounds (p>0,05).

Comparison of average scores of participants’ attitudes towards game-based
education in teaching first reading and writing according to their schools’
socio-economic status

Socio-

economic n X Ss F p
status

Low 53 43,34 8,199

Middle 91 41,88 9,475 1,370 ,257
High 13 38,85 9,054

The average attitude score of the participants who work in lower level socio-economic schools
is 43,34+8,19; who work in middle level socio-economic schools is 41,88+9,47 and who work in
higher level socio-economic schools is 38,85+9,05. As the socio-economic level of the school
increase, the attitudes of participants towards teaching first reading and writing with games
decrease. Although there are differences among the attitude scores of participants according to
socio-economic status of the schools, statistically these differences are not significant (p>0,05).
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Conclusions and Recommendations

The results show that the attitudes of primary school teachers towards game-based education
in teaching first reading and writing are lower than the average. The reason for this can be
interpreted as the teachers’ lack of experience on game-based education, since research findings
show that teachers, in fact, believe in the importance of game-based teaching and need games in all
phases of first reading and writing. Therefore, books that enrich the first reading and writing
process, show guidance and have sample applications (Akyol, 2012; Durmus, Isilak ve Gokgegoz
Karatekin, 2005; Itir & Seyran, 2004) can be suggested to the primary school teachers. Moreover,
hands-on trainings to enhance knowledge and skills on game-based education can also be very
fruitful.

Research findings show that there is a significant difference among the participants’ level of
attitudes towards teaching first reading and writing with games according to their gender. In other
words, female participants show higher attitude level in benefitting from games in reading and
writing practices than male participants. Similarly, Ozen¢ (2007) also found out that female
teachers show higher aptitude levels in using games in the lessons than male teachers. On the other
hand, Akc¢adag (2010) did not find any significant difference between the attitude levels of teachers
and gender. Therefore, the effect of gender on selecting methods and techniques in education
applications are suggested to be researched. If gender has a leading effect on teachers’ selection of
the best technique for themselves, this situation should be questioned with its reasons.

The efficiency of educational processes depends mostly on the methods and materials used in
education (Kagar & Dogan, 2007). Research show that no method used in lessons is perfect and the
important thing is the way how a teacher teaches (Duffy & Hoffman, 1999). It is quite significant
for teachers to analyze materials and methods suitable for the lesson and find out the best method
according to their students’ needs (Senel, 2004). Therefore, using games in the lessons can change
not just according to teachers’ genders, but also according to their professional seniority, classroom
size, etc. For this reason, when the effect of variables that are thought to have an impact on views of
teachers on game-based learning was examined, these results were found:

In the end of this study no significant difference was seen among teachers’ attitudes towards
using games with reading and writing practices according to their professional seniorities.
Moreover, it was found out that teachers who have spent 16-20 years in profession have the highest
attitude score. In similar studies, also no significant difference has been found between game-
based education and teachers’ professional seniorities. The main reason for these results is that
some teachers have the traditional way of teaching and they cannot see themselves as game players
(Akcadag, 2010). In a similar study conducted on teachers teaching in different subject areas, also
found out no significant difference between teachers’ professional seniority and the educational
methods they use in the classroom (Onen et al. 2009). Today, it is known that schools are places
that prepare children for the real life and games play a crucial role for children to learn the life
(Sisman & Ozyavuz, 2010). In this sense, it is an important necessity for teachers to tend towards
game-based education in their own subject areas.

It was found out that the more primary school first grade students that teachers have in their
recent classrooms, the higher attitude levels they show towards using games in teaching first
reading and writing. However, this raise is not seen statistically significant. Attracting many
students attention for the lesson at the same time is the main reason why teachers have this view,
because while playing games, skills like speaking, thinking, sharing, interaction with the
environment and problem solving can be easily developed (Darwish et al, 2001; McFarlane et al.
2002). For this reason, in order to both enhance student attendance in the lessons and convey
information in a more efficient way, it is quite important to increase game-based educational
practices as the number of students increase. Also, Mounsurd (2006) emphasized the necessity of
games in the education system.

In this study, there is no significant difference found among teachers’ level of attitudes
towards using games in reading and writing activities in terms of students’ pre-schooling
background. In other words, it can be asserted that there is no significant difference between the
number of students who had pre-school education and teachers’ attitudes towards game-based
education. It is known that games are used in pre-school education in teaching mathematics
(Akman, 2002) and foreign language (Ilter & Er, 2007), in their social development (Giilay, 2009),
and in many other areas (Kurudayioglu, 2003). Considering that children learn better with games
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and games play a significant role in their personal development (Keles et al, 2006; Pivec, 2007),
games should be used in first reading and writing activities without paying attention to whether or
not children had pre-school education.

The study results reveal that with the increase in socio-economic level of schools the attitudes
towards game-based education decrease, but this decline is not found to be statistically significant.
In a similar study, contrary to the results of this research, it is identified that compared to lower
socio-economic level schools higher socio-economic level schools use more game-based
educational materials (Ozeng, 2007). Games should be significant part of the curriculum (Basal,
2007), since children love playing games (Cevik, 2007), games are as important as studying for the
child (Karakaya, 2007), and main learning skills in children develop though life experiences.
Therefore, it appears as an important situation that there should be more game-based learning
activities in higher level socio-economic schools and government should support schools with
lower socio-economic level with game-based education materials.

In conclusion, it was found out that there is a significant difference among participant
teachers’ attitude levels towards game-based education studies in terms of gender. Furthermore,
no significant difference found between teachers’ attitude levels towards game-based education
according to their professional seniority, the schools’ socio-economic levels, their students’ pre-
schooling backgrounds and the number of students in the classroom. The results of this study are
thought guide new studies. In this context, academicians are suggested to carry out theoretical and
applied studies aiming to support teachers in teaching first reading and writing process. In the
main step of primary education that involves first four years, studies related with construction of
education system with games will contribute to teachers’ experiences in the implementation of this
new method.
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AnHoTtamusa. [TocranoBka mpobsiembl: CMelleHre IIKOJIBHOTO BO3pacTa B CTOPOHY OoJiee
PaHHETO B pe3yJIbTaTre Mepexojia K MpaKTHKe 12-JIETHETO TPEPBAHHOTO 00s13aTETLHOTO O0yU€eHHs B
2012-2013 akafileMU4YeCKOM IOy BBI3BAJIO CIOPBI O TOTOBHOCTH ydaiquxcdA. Tem He MeHee,
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TOTOBHOCTh yUHTesel ABJAETCA TAaKUM »Ke BaKHBIM BOIIPOCOM, KaK M T'OTOBHOCTb y4YalllUXCA U
TpebyeT paccMoTpeHUs. PaccmaTpuBas ypoBeHb Pa3BUTHA YUAIIUXCS, JMYHOCTHBIE 0COOEHHOCTH,
UX MHTEPECHI U IOTPEOHOCTH, IEPBBIE 12 HEZIeTh IEPBOT0 KJIacca HAYaJIbHOU IITKOJIBI OTBOZATCSA Ha
aZlafiTaliiio ¥ MOATOTOBKY. DTU UTPOBble MPAKTHKHU ABJIAIOTCA OCHOBHBIMU BO Bcex cdepax s
yJaluxcs, HaYMHAIMUX ob0ydyeHre B 60jiee paHHEM BO3pacTe U OOJIETUAIOT IIPOIECC aIaIlTaI[UH.
Tem He MeHee, He U3y4YeH BOIPOC O TOM, YTO YUUTeJs HAYIBHON IIKOJIBI, OTBETCTBEHHBIE 3a
MOJIEJTUPOBAHNE, BHEJAPDEHHE W INPETBOPEHWE B JKU3Hb 3THX WUTPOBBIX MPAKTHK, AYMAIOT 00
00pa30BaHNU HA OCHOBE UTPOBOTO METOZ[a M KAKOBO X MHEHHE Ha STOT CUET.

enpb uccnemopanus: 1{eqp10 JAHHOTO UCCIIEIOBAHUSA ABJISIETCSA U3yUeHNE MHEHUS YUUTEIeN
006 00y4eHUH UTPOBBIM METOJIOM B IIEPBOM KJIAaCCe HAYAIBHOU IIKOJIBI, KaK MPEIJIOKEHO B HOBOU
IporpaMMe IT0CJIe PEOPTaHU3aIUH TYPEIKOH CUCTEMBI 00pa3oBaHus “4+4+4",

Mertonsl: JlaHHOe WCCIeIOBaHUE SBJISAETCS OIKCATEbHBIM, €ro IeJib — BBIICHHUTH
OTHoIlleHHe 157 (106 >KeHIIWH, 51 MYXKUWH) yIuUTeJeld HaYaJbHOW IMKOJIBI K UTPOBOU CHCTEME
o0yueHHs B IEPBOM KJjlacCe HAYaJbHOM IIKOJIBI B KOHTEKCTE PA3JIMUHBIX IlepeMeHHbIX. /laHHbIe
yuutesnss paboTalOT B IIKOJAX, OTHocAmuxcsa K IIpoBuHInuaspHON pAupeknuu Vcemaptsl
HallMoOHAJIbHOTO 0Opa3oBaHuA. CoIVIaCHO aHaIW3y JAHHBIX, IOJIyYeHHBIX C IOMOIIbI0 OJIaHKa
JIMYHOUM MHGPOPMALNU U aHKETHI /I yauTesen, koagdunuent HagexxHocTu Kponbaxa cocrasiser
.81

[Tosy4yeHHBIe AAaHHBIE U pe3yJIbTaThl: J[aHHbBIE, TIOJIyUeHHbIe B Pe3yJIbTaTe HCCJIeIOBAHUSA,
OBUIN MPOAHAJU3UPOBAHBI ¢ MOMOIIBI0 [TakeTra mporpaMM 0OpabOTKU CTAaTUCTUYECKHUX JTAHHBIX
0OIIIeCTBEHHBIX HAyK 15.0 mporpaMMHoro komiuvriekra Windows. /Iy aHaim3a AaHHBIX ObLIH
HCII0JIb30BAaHbl HE3aBUCUMBIH t-KpUTEPUM, 0THOMAKTOPHBIN JUCIIEPCUOHHBIN aHAJIN3, YaCTOTHBIN
aQHAJIN3 U OTHUCATEIbHASA CTATHCTHKA. 3apaHee YCTAaHOBJIIEHHBIN YpPOBeHb (P<0,05) ObLI IPUMEHEH
KaK OCHOBHOM /I CTaTHCTUUYECKOM 3HAaUYMMOCTU. Pe3yspTaThl HCCI€I0BaHUA II0Ka3aIu
CYILIECTBEHHOE Pa3JInyre MeX/y YPOBHEM OTHOIIEHUS YIACTHUKOB K 00YyIEHUIO YTEHUIO U ITUCHMY
UTPOBBIM €IIOCOOOM IIO IOJIOBOMY IpU3HAKY. Bosiee Toro, 6puta oOHapy:KeHa HecyllecTBEHHAs
pa3HHIla MeK/ly YPOBHEM OTHOIIEHUSA yUUTesled K 00y4eHUIO0 UTPOBBIM METOZOM B 3aBUCHUMOCTU
OT BBICJIYTH JIET, COLIUAJIBHO-3KOHOMUYECKOTO YPOBHSA IIKOJI, IOIIKOJIBHOTO OIBITA UX YYEHUKOB U
KOJINUECTBA yJalluXcs B Kjacce.

BeIBOZIBI U pekOMeHanuu: Pe3ybTaThl MOKa3aiv, YTO OTHOIIEHUE YJYUTeJIed HavaJbHOU
IIKOJIBI K OOYyYEeHHIO0 YTEHHWI0O U MHUChMY HUTPOBBIM METOJIOM HIUIKe cpeaHero. IlpuumHa 3TOTO
KPOETCS B HEJOCTAaTKE OIbITA YUYUTEJeH, TaK KaK pe3yJIbTaThl HUCCIAEJOBAHUA IIOKA3aJIM, UTO,
dakTyecku, yuuTens BepAT B BAXKHOCTh OOyYEHHs WUTPOBBIM METOJOM U B HEOOXOMMOCTD
BHEJIDEHUsI UTPOBOTO METO/Ia BO Bce (a3bl 00yueHUsI YTEHUs U nucbMy. Takum o6pa3oM, KHUTH,
KOTOpPbIE O0OTAaIAI0T IpoIecc OOyYeHUs YTEHWIO U IMHChMY, COJIepKAT YKa3aHUSA, U IPUMEPHI
MIPUMEHEHUs MOTYT OBITh IPE/JIOKEHBI YUUTEISIM HAaYaIbHOU IIKOJIbI. OCOOEHHO MPAKTHYECKUE
3aHATHA JJIS YJIydIIeHUs] 3HAHUU U HABBIKOB OOYYEHUs WUTPOBBIM METOJIOM MOTYT OBITH OYEHB
pe3yJIbTaTUBHBIMHU.

KialoueBble cjoBa: o0Opa3oBaTesbHasA CHCTeMa 4+4+4; oOyueHUe UYTEHUIO U IHCHMY;
o0OyueHHe UTPOBBIM METOZI0OM; TPOdeCcCus yUUTeI.
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Abstract. The article is devoted to the problem of junior schoolchildren’s communicative
culture formation in terms of bilingual education and to the process of its practical implementation
by applying integrative approach. The article describes the main methodological approaches to
junior schoolchildren’s communicative culture formation with a detailed focus on its components,
criteria and indicators.

Keywords: Communicative culture; Bilingual / Polylingual Education; Foreign language;
Linguistic personality; Communication; Junior schoolchildren’s communicative culture;
Culturological/ Cultural approach; Integrative approach.

BBeaenue. Bpicokuii ypoBeHb KOMMYHHKATUBHOU KyJIBTYPBl — BaKHelIllee KauyecTBO,
KOTOPBIM JIOJDKHA 00J1a71aTh COBPEMEHHAsl JIMYHOCTh JJIA YCIHENIHON JKU3HEeATETHbHOCTH.
B HOpMaTHBHBIX JOKYMEHTaX 10 HayaJbHOMY 00pa30BaHUI0 (GOPMHUPOBAaHHE KOMMYHUKATHBHOU
KYJBTYPbl, KOMMYHUKATUBHBIX KOMIIETEHIIMH pacCMaTPUBAaeTCsl KaK OJHA W3 IPHUOPUTETHBIX
3a71a4 IIKOJIBI, peaIN3aluI0 KOTOPOH cile/lyeT HAUMHATh yKe B MJIaIIIeM IIIKOJIbHOM BO3pacTe.

HavaspHOe 0Opa3oBaHUWe B COBPEMEHHOW POCCHUUCKOH IKoJie (OCOOEHHO 3TO Kacaercs
TUMHAa3U{ ¢ YIVIyOJIeHHBIM M3y4eHHeM HWHOCTPAHHBIX A3BIKOB, YACTHBIX IIIKOJI) IIOCTEIIeHHO
CTAHOBUTCA IOJHA3BIKOBBIM: HMHOCTPAHHBIM fA3BIK M3Yy4aeTcsA C IepBOro Kjacca U J0CTATOYHO
yrayOJeHHO, CO BTOPOTO KJIacca BBOJUTCA BTOPOM HHOCTPAHHBIA A3BIK. C OJHOU CTOPOHHI,
H3yuyeHHe B HAYAJIBHOM IIKOJIe ABYX U Oosiee (B pamMkax (akKyJIbTaTHBA) WHOCTPAHHBIX S3BIKOB
pacmpsaeT BO3MOXKHOCTH /111 OPMUPOBAHUA KOMMYHUKATHBHOU KyJIbTYypbl. C IPYyTrOi CTOPOHHI,
TaKde YCJIOBUSA CO3/IAI0T JIONOJIHUTEIbHbIe 0Oapbhepbl (HOPMHUPOBAHHUSA KOMMYHHKATHBHOU
KYJBTYPBI, CBSI3aHHBIE C Pa3JIUYUEeM IPOU3HOCUTEIBHBIX, STHUKETHBIX HOPM, OCOOEHHOCTeN
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peuyeBbIX B3aMMOOTHOIIEHUH B Pa3HbIX KyJIbTypaX. B YCJIOBHAX IMOJUA3BIKOBOTO 00pa30BaHUs
HeoOXoIUM 0cOObId MOAX0A K (OPMHUPOBAHUIO KOMMYHUKATUBHOM KYJIBTYPBI MJIAJIINAX
IIKOJIbHUKOB, 00€eCIeunBaIoni CKOOPANHUPOBAHHOCTD MPOIIECCOB ee (POPMUPOBAHUS HA YPOKaX
PYCCKOTO ¥l HHOCTPAHHBIX S3BIKOB, B yUeOHOU 1 BHEYyYeOHOU paborTe.

Marepuajabl W MeTOAbI. lccieoBaHUE COCTOSAHUSA KYJIbTypbl U €€ BJIHUAHUS Ha
YeJIOBEYECKYIO JIMYHOCTh MOJKET OBITh PACCMOTPEHO B CJIEAYIONIMX AacCIleKTaX: CaMOIIEHHOCTD
KyJBTYpHI, ee coruanbHble GyHKuu (paborst M.M. Baxruna, I'.I. I'amamepa, B.C. ConoBbeBa,
W.Tsna wu pap.); BiIUSAHHE KyJIbTYpbl Ha JIMYHOCTh B ee paszButuu (paborer M.C. Karana,
H.U. Kusmenko, B.M. Mexyesa, B.Il. Muxanesa, JI.C. CplcOeBOM U JIp.); AYXOBHBIN MOTEHIIHAI
JIMYHOCTH, B3pamuBaeMbli B KyabType (paborsr E.B. BompapeBckoi#i, A.H. JleoHTbeBa,
B.T. JIuxauesa, }0.C. ManyiinoBa, A.A. Menuk-IlamaeBa, B.A. I[TerpoBckoro, B.I1. FOcoBa u ap.).

Jlna pellleHUs TIOCTaBJIEHHBIX 3a7a4 HCIOJIb30BAJICA KOMILJIEKC B3aUMOOTIOTHIOIINX
METO/IOB MICCJIEJIOBAHUSA: TEOPETUUECKUX — AHAJIU3 U CUHTE3, aOCTparupoBaHUe M KOHKPETU3AIus,
COIIOCTaBJIEHHE, THIIOJIOTU3aNusA, 000OIeHHe, MOJIeJIMPOBaHUE; SMIIUPUYECKUX — H3yUYeHUe
HOPMATHBHBIX JJOKYMEHTOB, yueOHOM JIOKYMEHTAI[UH (TeMaTUYeCKHX IJIAHOB, YYeOHBIX IIPOrPaMM,
KOHCIIEKTOB YPOKOB, BHEKJIACCHBIX MEDOIPHUATHI); H3yUYeHHe OIbITa pabOThl Yy4YUTEIeH u
coOCTBEHHOU ITPAKTHUKH IPENOaBaHusA; HAOII0/IeHNe, KAUeCTBEHHBI M KOJIUUYECTBEHHBIN aHATN3
MPOAYKTOB Y4eOHOU [IeATEJIbHOCTH MJIAJIINX IITKOJHbHUKOB, II€Aarorudeckas SKCIIEPTU3a,
KOHCTAaTUPYIOIUN U (POPMUPYIOINN MeJaroTHIeCKuid SKCIEPUMEHT, OIIPOCHO-TUAaTHOCTHYECKUE
MeTos; (QaHKETHPOBaHHE, TEeCTUPOBAHWE, HWHTEPBBIOUPOBaHUE, Oecenbl, HaOJIIOZeHHE, OIPOC
MJIQ/IIINX IIKOJIbHUKOB, POAUTENIEN, YIUTEIIEN).

OO6cy:xxaeHue. KomMyHUKAaTHBHAA KYJIBTypa €CTh BOyKHEUINIAsA XapaKTEPHUCTHKA S3BIKOBOU
JIMIHOCTH, COBOKYITHOCTh KauyecTB, KOTOpasg HOCHUT BEAYIIUU, CHUCTEMOOOPA3yIOIINN XapakTep,
BKJIIOYasi B ce0s OCTaJIbHbIE ACHEKTHl SA3BIKOBOW, TEKCTOBOM M KOMMYHHKATHBHOU IOJITOTOBKU
cyObekTa OOINeHuss B 00JIacTH PEYeBOro B3aMMOJEHCTBUsA. B TO ke BpeMsA Ta WJIM WHAsA
KOHKDETHAsI S3BIKOBAs JIMYHOCTh (POpPMHUpYeTCA B TI0JIe KOMMYHUKATHUBHOU KYJIBTYDHI,
BBIpAOOTaHHON OOIIECTBOM HA TEKYIIUW MOMEHT ero pa3BuUTHs. [IoOHATHE KOMMYHUKATHBHOU
KYJIBTYPbI SIBJISIETCS MOTPAHUYHBIM JJI TEOPUU KOMMYHUKAIIUU, PUTOPUKH, TICUXOJIMHTBUCTHKHU,
STHOJIMHTBUCTUKU, STUKHU, IICUXOJIOTUH, I€JJaTOTUKHU.

[To MHEHUIO psZja ICUXOJIOTOB, MOKHO TOBOPUTh O KOMMYHUKATUBHOHN KyJIbTYpe JIMYHOCTU
KaK O CHCTeME KauyecTB, BKJIIOUAIOIENH: TBOPUYECKOE MBINJIEHUE; KYJIbTYpy PEYEBOTO JEUCTBUS;
KyJIBTYPY CAMOHACTPOUKU HA OOILIeHHEe U IICHUXO03MOIMOHAIBHOU PETyJAIUU CBOETO COCTOSHUS;
KYJIBTYPY JKECTOB U IUIACTUKU JBYIKEHWH; KYJIbTYPY BOCIPHUATHSI KOMMYHHUKATUBHBIX JIEHCTBUU
MapTHEpA MO OOIIEHUI0; KyJAbTYpy SMOIUiA. TO ecTh KOMMYHUKATHBHYIO KYJIBTYPY MOKHO
MMOHUMAaTh KaK WHTETPAIbHOE KA4YeCTBO (XapaKTEPUCTHKY) JUYHOCTU WJIM CHUCTEMY KAdecTB
(COBOKYIIHOCTh XapaKTEPUCTUK). B JaHHOM cjIyyae TEpMHH «KadecTBO» YIOTpeOssercs B
3HAUEHUU «XapaKTEPUCTUKA», COBOKYITHOCTh 3HAHUH, YMEHUH, IIEHHOCTEH, YOeIXKIeHUH, H/IeasloB,
YCTaHOBOK H T.JI.

MeXAUCHUIUIMHADHBIN  aHaJIW3  JIAHHOTO  TOHATHA  TO3BOJWJI  3aKJI0YUTh, UTO
KOMMYHUKATHUBHAsA KyJIbTypa S3bIKOBOM JIMUHOCTH - OJHA U3 €€ BEeIyIINX XapaKTEPHUCTUK,
CHUCTEMHAsI COBOKYITHOCTb KauyecTB, OOecreuyuBamIIUX Iejlecoo0pa3Hoe, BO3/ENCTBYIOIIEE,
rapMOHU3UPYIOIIlEe PeUEBOE MOBEEHIE HA OCHOBE PUTOPUUECKHX STATIOB TPAHCHOPMAITUUA MBICTH
B CJIOBO B PA3JIMYHBIX CUTYANAX MEKIUYHOCTHOTO OOIIEHNS B MOHOJIOTHYECKOM / TUATIOTHYECKOM
peXumMax, perernTUBHOM /IIPOAYKTUBHOM PETUCTPAX, YCTHOH / MUCbMEHHOU popMax.

B  HayyHOU JmTEpaType  CYyIIECTBYIOT  pa3JIMYHblE IOAXOABI K  IOHUMAHUIO
KOMMYHHUKATUBHOU KYJIbTYPHI:

— TPagUIIMOHHBIA JIMHTBUCTUYECKUHA TIO/IXOJ], COIJIACHO KOTOPOMY KOMMYHUKATHBHAS
KyJIbTYpa JINYHOCTH PAaCCMaTPUBAETCSA KAK pean3anus €0 KOMMYHHKATHBHBIX Ka4eCTB peud —
MIPaBUJIBHOCTH, UHCTOTHI, TOYHOCTH, JIOTUYHOCTH, OOTaTCTBA, BBIPA3UTEJIBHOCTH, SICHOCTH,
ymectHocTtH u ap. (bapsiakuna U.B. [1], Borun I'.U. [2], Kapaysos F0.H [3] u 1p.);

— TICUXOJTMHTBUCTUUECKUH TTOAXO/, C MMO3UIIUH KOTOPOTO KOMMYHUKATHUBHAs KyJIbTypa €CThb
KyJIbTypa PeYeBOU AeATETbHOCTU — TOBOPEHUS U CIIyIIAaHUsA, IUChMa B UYTEHHs — Ha KOKA0U (ase
Ux peanu3anuu (OpUEHTUPOBKA, IUIAHHUPOBaHUE, peanusanus, KoHTposb) (Berroackuit JI.C. [4],
Taspnepun IA. [5], Kuakun H.U. [6], JleouTbeB A.A. [7], [8] u ap.);

— JIMHTBOIIPAarMaTHYECKUU II0JIXOJI, IMOHHUMAIOIMUNA KOMMYHHKATUBHYIO KYJIbTYypy Kak
rapMOHU3UPYIOIIEee, SMOIMOHAJIBHO IIPUBJIEKATEIbHOE PEYEBOE BO3/IEUCTBHIE HA coOeCeTHUKA JJIA
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JIOCTHKEHUS 3aIJIAHUPOBAaHHOTO KOMMYHUKAaTHBHOTO 3(pdekra (3Hamenckas C.B. [9], Kazapresa
O.M. [10], ITaccos E.H. [11], Cadponosa B.B. [12] u ap.);

— PUTOPUYECKHUU IIOJIXOZl, B COOTBETCTBHHU C KOTOPHIM KOMMYHUKATUBHAsl KYJIbTypa €CTh
KyJIbTypa OCYIIECTBJIEHUSI BCEX HTAOB PUTOPUYECKOTO KaHOHA, WJIH YHUBEPCAIHHOTO
HIE0OPEUYEBOTO IMKJIA «OT MBICJIH K CJIOBY», — W300peTeHus cojiep:KaHus (MHBEHITHUsA),
pacrnosiockeHus1  (AUCIIO3UIUSI), BBIpAKEHUA (AJIOKYIMsA), B3allOMHUHAHUSA, IPOU3HECEHHUS
(Bapenpmkan K.A. [13], Boskos A.A. [14], MypamoB A.A. [15] u ap.).

KaxxapIii 13 BINIIEHA3BaHHBIX ITOIXO/IOB BBIIBUTAET Ha MEPBBIH IUIaH TOT WX WHOUM acIeKT
KOMMYHUKATUBHOH TIIOJITOTOBKM U BCJIEACTBHE STOTO KMMEET OIpe/eIeHHbIe HeIOCTaTKU.
JIMHTBUCTUUECKUA U IICUXOJMHTBHUCTHUYECKUI HOAXOAbI HE OXBAaTHIBAIOT 3TUYECKUE aCIEKTHI
OTHOIIIEHH I cOOECETHUKOB B IPOIIECCE OOIIEHNS, HE YUUTHIBAIOT COITUATBLHBIH KOHTEKCT OOIIEeHU S,
HE paccMaTpUBAalOT KOMMYHHKAIIMIO KaK CpPEACTBO JIOCTHXKEHHs IIparMaTUYECKUX Iiesiel
JIMYHOCTU, HE YAEJSIOT JIOJDKHOTO BHUMAHUS HJIEOPEUYEBOMY ITUKJIY «OT MBICIA K CJIOBY».
JIMHTBOIparMaTUYeCKU IIO/IXOJ] pPacCMaTPUBAET IIPOIleCcC OOINMEHHs TOJBKO KaK CpPeJICTBO
JIOCTYDKEHUS IieJled KOHKPETHOW JIMYHOCTH 0e3 yuera Iiesiedl cobecefHuKa (T.e. UTHOPUPYIOTCSA
HPABCTBEHHbIE ACIEKTHl B3aUMOOTHOIIEHUN B IIpoliecce OOIeHus). Putopuyeckuit moaxona B
OOJIbIIIEN CTEIIEHW OXBATHIBAET TEKCTOBYIO KOMIIETEHIIUIO, T.€. CIIOCOOHOCTH CO3/1aBaTh TEKCTHI
PA3JINYHBIX TUIIOB, BUZOB U ’KAaHPOB B 3aBUCHUMOCTH OT Iiejiel 001eHus. B To ke BpeMsi B HeM, Kak
U B JPYIHX I[IOJX0ZlaX, He 3aJIeCTBOBAaHA AHTPOIIOJUHTBUCTHYECKAs KATETOPUA SI3BIKOBOU
JIMYHOCTH, HE BBICTPOEHA WepapXus JIUHTBUCTUYECKHUX U PUTOPUYECKHX JJIEMEHTOB K
KOMMYHHUKATUBHOH KYJIBTYPE JJUYHOCTH KakK 1eJIoM. TakuMm o6pa3oM, B IIPUBEJIEHHBIX MOAX0/1aX
abcostroTu3upyercss JubOO s3bIKOBasi, JIMOO pHUTOPHUYECKas COCTABJISIONIAs KOMMYHHKATHBHOMU
KyJIbTypblI, TPUYEM B JIMHTBUCTUYECKOM U IICHUXOJWHTBUCTHYECKOM TIIO/IXO/IaX OCTAIOTCA 3a
CcKOOKaMH STHYECKUe, HpaBCTBEHHbIE acIleKThl 00IleHHs. Bce Ha3BaHHBIE MOIX0/IbI HE BKJIIOYAIOT
B CBOIO KOHIIENITYaJIbHYIO 0a3y KaTETOPUIO S3BIKOBOUM JIMUHOCTH, €€ CUCTEMY U CTPYKTYpy U TE€M
0oJiee He HalleJIeHbl Ha WHTETPAIUI0 OOyUeHUs PYCCKOMY W HMHOCTPAHHBIM SI3bIKAM B acCIIEKTe
(bopmupoBaHus A3BIKOBOU JIMIHOCTU 00YUAIOIIETOCH.

PazpabaTbiBaeMbIli HAMH WHTETPATUBHBIN IIOXO0J] IIOCTYJIMPYET B KauecTBe BeAYIeH IeTu
JIMHTBUCTUYECKOTO O00OpaszoBaHus (GOPMHPOBAHHE KOMMYHUKATHBHON KYJIBTYPhl S3BIKOBOM
JIMYHOCTHA OOydYalollerocsi Kak pe3yJbTHPYIOIIEH CHCTEMHOH COBOKYITHOCTH €€ HeO0OXOIUMBIX
CBOMCTB M XapaKTEPUCTHK. B Hallled KOHIEIIUH COJiep:KaHhe SA3BIKOBOIO 00pa3oBaHUA
OpraHu3yeTcsi 110 TPHOPUTETHBIM HAIPABJIEHUSAM WHTETPAIIMU: Ppa3BUTHE KPEaTUBHOTO
MoTeHIMasia pebeHKa B 00JIaCTH MEXKYJIbTYPHOTO OOIIEeHUs; STHYecKas HalpaBJIeHHOCTD
KOMMYHHUKATUBHOU IIO/ITOTOBKH; PAa3BUTHE ITOJUKYJIHTYPHOH KOMIIETEHITUM W TOJIEPAHTHOCTH B
o01eHny; couetanre GOPMUPOBAHUA M caMO(POPMHUPOBAHUS KOMIIOHEHTOB KOMMYHUKATHUBHOM
KyJIBTyPbI MJIQZIIIIETO IIKOJIbHUKA. TPajIMIIMOHHOE «PA3BUTHE PEUM YUAIUXCSA» OCYIIECTBIIAETCS
Kak (GOpMHPOBaHUE UX JIMHIBOPUTOPUYECKONW KOMIIETEHIIMH C YYETOM pas3HbIX PEKUMOB,
PErucTpoB, CTHJIEH ¥ TUIIOB PeYeBOM KOMMYHHKAIIMU. PUTOpHU3ANMI0 JIMHTBHCTUYECKOTO
obpaszoBaHus oOeclieyrBaeT IieJleHAIIPABJIEHHOE Pa3BUTHE B IPOIECCE S3BIKOBOU ITOATOTOBKU
MOHOJIOTUYECKOH U JUAJOTUYECKON PEUH JIeTeH B paMKax YHHUBEPCAJIBHOTO HAEOPEYEBOr0 UK
«OT MBICJIH K CJIOBY» (KJIACCHYECKHUH PUTOPUYECKUN KAHOH: HHBEHIUSA, TUCIO3UIIIS, SJIOKYIIHS).
MojenupoBaHue PeYEBBIX COOBITHN PAa3HBIX THUIIOB CTAHOBUTCS BEAYIIUM METOJOM S3BIKOBOU
IIOJITOTOBKH.

KomMMyHUKaTHBHAs KyJIbTypa OTPa’kaeT CIIOCOOHOCTDb JIMUHOCTH 3G (PEKTUBHO OCYIIECTBIIATD
peueByr0 KOMMyHHUKaIuio. [IoHSATHEe KOMMYHHUKAI[UA — OT JIaT. COMMUNICO, T.e. JieJIal0 OOIIHM,
CBA3BIBAIO, OOIIAIOCh — COOTBETCTBYET PYCCKOMY THOHATHUIO oOImeHue. B jaHHOM B3HaYeHWU
KOMMYHHUKAIIUSA TOHUMAaeTcss KaK aKT OOIeHUs, CBSA3b MEXKAY ABYMs WIN OoJiee WHAWBUIAMHU,
OCHOBaHHAS HA B3aMMOIIOHMMAaHWU; COOOIIeHne NHHOPMAITUKU OJHUM JIUIIOM APYTOMY WJIH PSITy
g [16].

[TockoJIbKY MJIQIIIHAE IITKOJIBHBIM BO3PACT XapaKTEPHU3YeTCs BayKHOW POJIBIO OOIIEHUS CO
CBEpCTHHUKAMU, OOJIBIIMM pa3HOooOpa3ueM ¢ IIHPOKHUM JUAlla30HOM KOMMYHUKATHBHBIX
JlelicTBUl, mpeobJialaHUEM PEYEBBIX CPEJICTB OOINEHWs HaJ HepedyeBbIMU, HHHUIIMATUBHBIX
JIECTBUN  HAJ  OTBETHBIMH, 5HMOLMOHAJIBHONM HACBHIIIEHHOCTHIO, HECTAHJAAPTHOCTBIO U
HeperJlaMeHTUPOBAaHHOCTbIO, CUTYaTHBHOCTHIO, CTPEMJIEHHEM K B3aUMOIIOHMMAHHUIO W
COIIEPE}KUBAHUI0O CO B3POCJBIMH U CBEPCTHUKAMH, 3TO JIaeT BO3MOKHOCTH IapaIeIbHOTO
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(dopmMupoBaHus KOMMYHUKAaTUBHOU KyJIBTYPHI B IIpOllecce OBJIAZIEHUSA PYCCKUM M MHOCTPAHHBIM
SI3BIKAMH TTOCPE/ICTBOM YUEOHOTO PEYEBOT0 PYCCKOSA3BIYHOTO M HHOSI3BIYHOTO OOIIEHUS.

[IpyMeHUTENBbHO K MJIAJIIIEMY IIKOJIBHOMY BO3PAacTy KOMMYHUKATUBHYIO KYJIBTYPY CJIEAYET
MMOHUMATh KaK HHTETPATTbHOE JINYHOCTHOE 00pa30BaHue, KOTOPOE MO3BOJISIET PEOEHKY B MPOIIECCE
TIOBCEJTHEBHOTO OOIIEHHSA HA PYCCKOM M M3y4YaeMbIX WHOCTPAHHBIX SI3bIKAX COBEPIIATH pPeYeBbIe
IIOCTYIIKU  I1eJ1ec000pa3HOro, BO3/EHCTBYIOLEro, TapMOHU3UPYIOIIETO XapakTepa. JlaHHOe
JINYHOCTHOE €IMHCTBO KAaK CHCTeMa KadecTB 0a3upyeTcsd HA COBOKYIHOCTH IIOJyYeHHBIX Ha
HAYQIBHON CTyImeHU OOpa30BaHUSA JIMHTBUCTHYECKMX W PUTOPHUYECKUX 3HAHUN, YMEHHH U
HaBBIKOB, ITOJIOKUTEJIBHOTO OIIBITA IIOJIUA3BIKOBOTO PEYEBOTO IOBEJEHUS, SMOIMOHATBHO-
[IEHHOCTHOTO OTHOIIEHUS K KYJIbTYPE MEXJIMYHOCTHBIX KOHTAKTOB Ha PYCCKOM U WHOCTPAHHBIX
sI3bIKAX.

KommynukatuBHas kysabTypa (KK) mutagmux IIKOJBHHKOB MOKET HauboJiee a/IeKBaTHO
dopmupoBaThcsi Ha OCHOBe pPa3pabOTAaHHOTO € YYETOM KOHIENIUH JIMHIBOPUTOPHUUYECKOTO
oOpa3oBaHUs WHTETPATUBHOTO MOAXoAa. Bo miaBy yryia HEOOXOIMMO IOCTaBUTh 00ydJaIoIerocs
KaK SI3bIKOBYIO JINUYHOCTh — PUTOPA, AKTUBHOTO CyOBEKTa IMUCKYPCUBHBIX IIPOIIECCOB, B TOM YHCJIIE
Ha WHOS3BIYHOM, MEXKYJIBTYPHOM ypoBHe. B mporecce o0ImeHus oH peanusyeT cBowo JIP
KOMIIETEHIINIO, KBUHTACCEHIINEN KOTOPOU BBICTYIIAa€T KOMMYHUKATUBHASA KyJIbTypa KaK BBICOKUM
yPOBeHb C(OOPMHUPOBAHHOCTH KOMMYHUKATUBHON CyOKOMIIETEHIINY, HePAPXUYECKH BKJIIOUAIOIIEN
TEKCTOBYI0 U S3BIKOBYI0 CYOKOMIIETEHIIUM — COIVIACHO IICUXOPUTOPHUYECKOMY MeEXaHU3MY
peanusaruu JIP komnereHIuu B KOHIenmuu A.A. BopoxxbutoBoii [17].

Crpykrypa KK Mitafimmx MIKOJIPHUKOB YTOYHEHAa B HabOpe CJIEYIOIINX KOMIIOHEHTOB:
IIEHHOCTHO-3TUYECKUH KOMIIOHEHT: 3HAHHE U COOJII0/IEHNE B Iporiecce OOIIeHUs] HPABCTBEHHBIX
HOPM B3aMMOOTHOIIIEHUU, HOPM PEYEBOTO JTUKETA; IMPHUHATHE I[EHHOCTEU IeJ1ecO00pa3HOH,
BO3/IEUCTBYIOIIEN, TapMOHU3UPYIOIIEH  KOMMYHHKAllMd;  MOTHUBAIMOHHO-pedIEKCUBHBIN
KOMIIOHEHT: COIMAJIbHO- M JIMYHOCTHO 3HAYMMble MOTHBBI OOINEHHUS; OIBIT 3MOIMOHAIHHO-
IIEHHOCTHOTO OTHOIIIEHHS K IPOIECCY U Pe3yJIbTary OOINEHHs, MEeXJIMYHOCTHBIX KOHTAKTOB;
CIIOCOOHOCTh K aJ[eKBaTHOM caMOOIleHKe ce0s1 Kak CcyObeKkTa OOINeHUs; CTpeMJIEHWE CTaTh
MacTepoM OO0IIeHNsA; KOTHUTUBHBIN KOMIIOHEHT: 6a30Bble PUTOPUYECKUE TOHATUA (O A3BIKE, peuH,
peYeBON JeATEIbHOCTH, MOHOJIOTUYECKOM W JIHAJOTUYECKOM peXHMax KOMMYHUKAIUH,
KOMMYHHUKATUBHOU KommeTeHIUH U KK; 0 pedeBbIx COOBITHU, CUTYaIU, TIOBEJIEHUH, TTOCTYIKE,
aTuKeTe; 00 OpaToOpcKoU peuu, becese, CIIOpe U JIp.); 3HAHUS: pUTOprYecKue (0 pa3IMYHbIX BUAAX
TEKCTOB M METOJUKE MX CO3/IaHUS; O PA3JIMYHBIX BHJAX PEUYEBBIX CUTyallUl U JEHUCTBUUA B HUX;
3HAHUE IPU3HAKOB U 00pa3IoB IeJIecO00Pa3HOTO, BO3AEHCTBYIOIIEr0, TapMOHHU3UPYIOIIETO
00IIeHN s, TPU3HAKOB OTKJIOHEHUS OT ONTHMAIbHON KOMMYHHKAIIUU, KPUTEPUEB U IOKa3aTeJler
3(pdeKTUBHON KOMMYHUKAllMU) U JIMHTBUCTUUYECKUE (3HAHWE S3BIKOBBIX OIEpPAIUA U HOPM);
MOBEZIEHUYECKUI KOMIIOHEHT: YMEHUs U HaBBbIKA: PUTOpPHUYECKHe (pacro3HaBaTeJIbHBIE,
MPOEKTHUBHBIE, TEKCTOBbIE, KOMMYHHUKATHBHBIE, TICUXOJIOTUUECKON KOPPEKIIUU MEXKJIMYHOCTHOTO
o0IeHuss U Ap.) ¥ JIMHTBUCTHUYECKHE (COBEPINATh sI3bIKOBBIE OIEepallni, cOOJIOAATh SI3bIKOBHIE
HOPMBI, BOCIIDUHHUMATh U CO3/I1aBaTh BBICKA3BIBAHUA); IOJIOKUTEJIBHBIA OIBIT ITOJUA3BIKOBOTO
peueBoro nosefeHus (TPEHHPOBOYHOTO ¥ TBOPUECKOTO).

YtoObl 0OOCHOBAHHO CTPOUTH Ipoliecc (OPMHUPOBAHUSA KOMMYHUKATUBHON KYJIBTYPHI
MJTIQIIITAX IITKOJIBHUKOB, OBLT ITPOBE/IEH aHAIU3 UMEIOIIENCsl TPAKTUKYU ee GOpMUPOBaHUS Ha Oase
yueOHbIX 3aBefeHU T.Coun. AHAIN3 IIKOJIBHOW JIOKYMEHTAIIUM TO3BOJIMJI 3aKJIIOYUTh, YTO
dopMupoBaHHE KOMMYHHUKATUBHOW KyJIBTYPhl YYaIUXCS HAYaJbHBIX KJIACCOB SI3BIKOBOU
ruMHa3uu NO1 r.Couu OCYIIECTBIISIETCA C OTOPOU Ha CIIEAYIONIHE BeMyIHe WJeU: TYMaHU3aIHs
00pa30BaTeIbHOTO IPOIlecca, COIUAIM3AIUA JIMYHOCTH OOYJaIoIIerocs, KyJIbTypOJOTHUECKUN
MOAXO/, a TakKe TMOKasaJa, 4YTO 1ejdb (HOPMHUPOBAHUSA KOMMYHUKATUBHOU KYJIBTYPHI
JIEKJIapUPYETCs YCTAHOBOUHBIMH IIPOTPAMMHBIMHU U BHYTPEHHUMU IKOJIBHBIMU JOKYMEHTAMU.

PesysbTaThl aHaIM3a MO3BOJWIMA 3aKJIIOYUTh, YTO B peaJnu3yeMOd KOHIENIUU He
HCIIOJIB3YETCA HAyYHO-TEJarOTHYEeCKUA TOTEHIIMAT HMHTETPATHBHOTO JIMHTBOPUTOPUYECKOTO
IIO/IX0/Ia K CHUCTEMHOMY U CKOODAMHUPOBAaHHOMY (OPMHPOBAHUIO KOMMYHUKATHBHOU KYyJIBTYDPBI
A3BIKOBOU JIMUHOCTU OOydYalolllerocss Ha MaTepuajie M3y4dyaeMbIX IPeJIMETOB U BO BHEYPOUHOU
paborTe, UTO HE MO3BOJIAET IOCTUTATH JKEJIAEMOTO Pe3yJIbTaTa.

AHKeTHPOBaHUE yUnTEIeH HAYaJIbHOU IIKOJIBI IIPOBOUIIOCH C IEIBI0 OIEHUTH 0COOEHHOCTH
ux paboTsl MO (QOPMHUPOBAHHI0 KOMMYHHKATHBHOM KYJIBTYPbl MJIQIIINX IITKOJIBHUKOB.
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B aHKeTUpOBaHUM Y4YacTBOBAIM 30 YuWTeslell HAYaJIbHOTO 3BeHA WU HHOCTPAHHBIX A3BIKOB
o6pa3oBaTesIbHBIX yUpesxieHuil r.Coun.

BOJIBIIMHCTBO y4yWTesNeM CYUTAIOT, 4YTO C IeJbl0 (GOPMHUPOBAHUA KOMMYHHKATHUBHOU
KyJIBTYPhl MJIQIIINX IIKOJBHUKOB B YCJIOBUAX IOJHUA3BIKOBOTO 00pa30BaHUA HeEOOXOIUMO
JIOIIOJTHUTEJIBHO BKJIIOUUTH B co/iep:kaHue o0yueHus daKyJIbTaTUBHBIN Kypc, HHTEIPUPYIOIIUN 1
JIONOJTHAIONIUN COJlep>KaHUe YPOKOB PYCCKOTO U HHOCTPAHHBIX A3BIKOB, KOMIIEHCUPYIOIIUI
HEJIOCTAaTKU MPAKTUUYECKOTO OCBOEHUSA JIETBMHU M3YYEHHOTO MaTepHajia [0 PeUYeBOMY STHKETy U
MyOJIMYHOMY BBICTYIUIEHHIO KaK Ha PYCCKOM, TaK U HAa AHIVIMACKOM S3bIKaX, IeJIAION[UH
BO3MOXKHBIM IIPHOOpeTeHre U 3aKpelIeHre HeOOXOIUMBIX COIIMOKYJIBTYPHBIX 3HAHUN, BHUMAHUE
KOTOPBIM HE YZEJAEeTCS B CBA3U C HEXBATKOW YacOB B PaMKax aBTOPU30BAHHBIX MPOrpaMm (BCero
3 yaca B Hezen0). Takke, IO MHEHUIO YUYUTEJIEH, HEOOXOIMMBI: €IUHAS TEOPETUKO-OIEePaIMOHHAS
OCHOBA KYJIbTYPbl P€UY€BOM KOMMYHHKAIIUH; OOIMeE ISl TPEX A3BIKOB HHCTPYKIIUU, aJITOPUTMBI
MyOJIMYHOTO BBICTYIUIEHUS, TAMSTKHU.

AnHanu3s npakTUKu GOpMUPOBAHUA KOMMYHUKATUBHOU KyJIBTYPhl MJIQ/IIINX IIKOJIBHUKOB B
YCJIOBUAX TOJHMA3BIKOBOTO 00pa30BaHUsA II0OKa3aJl ee HeJAO0CTaTOUHYl 3¢ @eKTUBHOCTh 10
IIPUYMHAM HECKOOPJAVWHHUPOBAHHOCTU IPOIIECCOB M3YYEHUS PYCCKOTO U MHOCTPAHHBIX A3BIKOB,
y4eOHOM U BHEKJIACCHOM fA3BIKOBOM pPabOThI, HETOCTATOUHOTO BHUMAaHUA K (POPMHUPOBAHUIO
PUTOPUYECKUX 3HAHUHN U YMEHHUH, K 0CO3HAHHOMY HaKOIIJIEHUIO MJIA/IIIMMH IIKOJIbHUKAMU OIIBITA
peayu3anuy 3TUYECKUX U STUKETHBIX HOPM B IIpoIjecce OOIIeHHs Ha PyCCKOM U WHOCTPAHHBIX
SA3bIKAX B WX B3aWMOCBA3HU. 1A pelleHHWs JAHHOW MPOOJEMBl Ha KOHIENTYAJIBHOH OCHOBE
MHTErpaTUBHOTO IOJX0Aa pa3paboTaHa Mojiesib (POPMUPOBAHUA KOMMYHUKATUBHOU KYJIBTYPBI
MJIQJIIIAX IIKOJbHUKOB B YCJIOBHUAX ITOJUA3BIKOBOIO OOpa30BaHHUA - C yYETOM ITPOEKTHBIX
XapaKTEPUCTHK WHHOBAIIMOHHOTO 1eJIaroruyecKoro mmporiecca B paspaboTke
10.C. Tronnukoga [18].

KoHnentyanpHblil 610K Mozean 6asupyeTcs Ha IMOJIOKEHHUAX WHTEIPATHBHOTO IO/XOJA U
O0IIeTUTAKTUYECKUX TPUHIUIAX JIOCTYITHOCTH, CHCTEMHOCTH, MPAKTHUKOOPUEHTHPOBAHHOCTH,
Hay4YHOCTH, II0CJIeI0BATEIbHOCTH, HAIJVIA/THOCTH, CO3HATEJIBHOCTHM U AaKTHBHOCTU Y4YaluXcs,
coueTaHUsA MEeTO/IOB U cpefcTB oO0yueHusA. OH pacKpbIBaeT OCHOBHbIE METOUYECKHE IOJAXOAbl K
GopMHUpOBaHUIO CTPYKTYPHBIX KOMIOHeHTOB KK Miagmiux MIKOJIPHUKOB B  YCJIOBUAX
MIOJTUA3BIKOBOTO O0Pa30BaHUSA IO CJIEAYIONIUM MPUOPUTETHBIM HAIPABJIEHUAM HHTETPAIlUH €ro
COZleP>KaHUA:

1. Pa3BuTHE KpeaTHUBHOTO MOTeHIMasa pebeHKa B 00JIACTH MEXKKYJIBTYPHOTO OOIIEeHUA
JIUKTyeT HeOOXOAUMOCTh CO3/IaHUsI  HEOOXOAUMBIX YCJIOBUH JJIsI PA3BUTHS PEUEBOTO TBOPYECTBA
JleTeld HA MaTepHasie Pa3HBIX A3BIKOB (MpeabsBIeHHEe 00pa3l0B TAKOTO TBOPYECTBA; CO3J/IaHUE
CUTyallil BBIOOpA MOieiell KOMMYHHUKATUBHOTO IOBE/IEHUs; BBIIIOJTHEHE TBOPUECKUX 3aJ[aHU;
IIpUBJIEYEHNE JleTeld K IOATOTOBKE U IPOBEJIEHUIO IPA3/THUKOB, UTP U JPYTHX BHEKJIACCHBIX
MEepOIPUATHH; WCIOJIb30BAaHME HA YPOKaX PYCCKOTO U WHOCTPAHHBIX SA3BIKOB He TOJIBKO
IIO/ITOTOBJIEHHBIX BBICTYIJIEHUY Ha 3apaHee U3BECTHYIO TeMY, HO U BBICTYIUIEHUH 5KCIIPOMTOM, Ha
CBOOOJTHYIO TEMY U JIP.).

2. JTUYecKas HAIPaBJIEHHOCTh KOMMYHHKATHUBHOH IOATOTOBKH IIpelyCMAaTPUBAET, UYTO B
nporecce GOpMUPOBAHUA KOMMYHUKATUBHOUM KyJIBTypbl Ha IEPBBIM IJIAaH BBICTYIIAeT YCBOEHUE
JleTbMH HPAaBCTBEHHBIX HOPM B3aWMOOTHOIIIEHUH B IIpoIecce OOIIEeHUs M HOPM PE€YEBOT0 STHUKETA,
OOIIEKYIbTYPHBIX STUYECKUX [IEHHOCTeH, (pOpMUpOBaHME Y HUX TAKUX HPABCTBEHHBIX KAYECTB,
KaK TYMaHHOCTb, SMIIATHS, CIIPABE/JINBOCTb, OT3BIBUMBOCTb, APYKETI00HE, OTBETCTBEHHOCTH U JIP.
BrInosiHsAsT peyeBble YIIPAKHEHUS, YIACTBYS B PEUEBBIX COOBITUAX, IETH JIOJIKHBI BCET/IA OLYIIATh
nerictBue «dakropa azpecaTa», CTPEMUTHCSA IPOABIATh HMIATHI0O U TUOKOCTh B OOIIEHUH,
YUUTHIBas IPU 3TOM TakKKe HHOKYJIBTYPHbIE OCOOEHHOCTH BO3MOKHBIX COOECeITHUKOB —
HOCHUTeJIEN TOTO MJIM UHOTO U3y4aeMoOTo A3bIKa.

3. PazBuTHe MONHKYJIBTYPHON KOMIIETEHIIMM U TOJIEPAHTHOCTH B OOIIEHUH IIPEJIIOJIaraer,
YTO MOJIMKYJIBTYPHOCTh BBIpa)KaeTcsi B oO0OeclieueHUU A3BIKOBOTO, KYJIBTYPHOTO H JIyXOBHOTO
MIOJIU3THUYECKOTO pa3HooOpasusa 00pa3oBaTeIbHOTO IIPOCTPAHCTBA IIIKOJIBI, a TaKXke B
HAIIpaBJIEHHOCTH 00pa30BaTeJIbHOTO Iporecca Ha (GOpPMUpPOBaHUE IOJIUA3BIKOBON JIMYHOCTH,
JIETKO QIANITUPYIOLeNcA B MEXKYJIBTYPHOU KOMMYHHUKALINU.

4. Coueranue QopMuUpoBaHuA U caMODOPMHUPOBAaHUA KOMIIOHEHTOB KOMMYHUKATHBHOU
KyJIbTYPbl MJIQJIIIIETO IIIKOJIbHUKA BBIPDAXKAETCS B UCIOJIb30BAaHUM, HApAAY C METOJaMU
dopmupoBanuss KK kyabTypbl, MeTo/0B ee camodopMupoBaHus (oOyueHHe pallMOHAJIbLHBIM
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nmpueMaM y4eOHOU /1eATeJbHOCTH, aHAaJIU3 PEeUeBOro IOBEJEHUS, CAMOKOHTPOJIb C IIOMOIIbIO
IJIaHa, KOHTPOJIBHBIX BOIIPOCOB U JIP.).

IleseBoii OJIOK MOJEJHM BKJIOYAeT IMHPaMHAY IeJled IPOEeKTUPYeMOro IIpoliecca:
reHEepAIbHYIO IeJb M KOHKPETHU3UPYIOIIHE €€ YacTHbIe IeJU. 1-d YpOBEHb JlepeBa Iejield —
reHepaIbHAsA 1eJIb MEeIarOTUYECKOTO IIpollecca — OompeziesisieTcss B pabote kKak ¢GOpMHUPOBAHUE Y
MJIQ/IIINX IIKOJIBHUKOB KOMMYHUKATUBHOH KyJIbTYyphL. 1]esin 2-ro u 3-ro ypoBHEU MPOEKTUPYIOTCA
C YY4€TOM IPOTPAMMHBIX JOKYMEHTOB HAaYaJIbHOU IIKOJIBI U YTOUHEHHOU B pabore cTpykTypsl KK
SAI3PIKOBOU JIMYHOCTU MJIAJIIETO ITKOJbHHUKA. 2-H YPOBEHb JiepeBa Iiejiell BKJIIOYAET YeThIpe
KOHKDPETU3WPOBAaHHbBIE TOAIEN, CBA3AaHHBIE ¢ (POPMUPOBAHHEM €€ CTPYKTYPHBIX KOMIIOHEHTOB
(IIEHHOCTHO-3THYECKOTO, MOTHUBAIIHOHHO-Pe(JIEKCUBHOTO, KOTHUTHUBHOTO, ITOBEJ€HUYECKOTO).
Ha tpeTbeM ypoBHE Ha3BaHHbBIE I1€JI1 KOHKPETH3UPYIOTCA B COOTBETCTBYIOIEM HabOpe 3HAHWH,
YMEHHH, HAaBbIKOB, KOMIIETEHITUH.

Copzep:raTesibHBIN OJIOK MO pa3pabaThiBajicsi HAa OCHOBE HECKOJBKUX OPUEHTHPOB
MPOTrPAaMMHOTO XapaKTepa, CPeNl KOTOPBIX OMOPHBIMU SBHJIUCH MPOTPAMMBI «fI3BIK M pedyb»
(B.1. Katmuoc, M.C. CosnoBeituuk, C.1. JIbBoBa), «/leTckas putopuka» (T.A. JlagpoKkeHCKas U AP.)
u nip. OT6op cozeprkaHUsA MPeAIosiaraJl MHTETPAIUi0 COOCTBEHHO KOMMYHHKATUBHOTO acIeKTa
JIAHHBIX TPOTPaMM U BOCIIOJIHEHHE HEJOCTAIINX 3BEHbEB C OIIOPON Ha peuyeBeuecKue
koHIenuuu (A.A. Bopox6urtoBa, A.K. Muxasbckas U Jp.) ¢ YI4ETOM JiepeBa IeJieil MOJeInpyeMoro
nporecca. Popmupyemble 3HaHUA U yMeHHA ObUTH AudGEpEeHIUPOBaHbl O ToZaM O0ydeHUs
HAYQIBHON IIKOJIBI M 10 OsiokaMm (pUTOpUYEcKHe HeH, OOIue CBEAEHUs O PEYH, OCHOBHBIE
PUTOPHUYECKHE YMEHHUS PENENTUBHOTO U MPOAYKTUBHOTO XapaKTepa).

Cogzep:xanue mporecca ¢GOPpMUPOBAHUSA KOMMYHUKATUBHOU KYJIBTYPBl B IIPOEKTUPYEMOU
MO/IETU CICTEMAaTU3UPOBAHO B ABTOPCKOU MPOTpaMMe, ITIOCTPOEHHOU 10 MO/Iy/IbHOMY IPHUHITUITY U
BKJIIOYAKOIIEH deTbipe Mojysisi: «TexHuka peum», «PeueBori aTHKeT», «IIpakThKa OOIIEHU:
MOHOJIOT, Juajnor», «B3aumMooTHomeHUss B mporecce obmeHusa». HasBanHble MoxyIU
peanu3yloTcsa Ha MaTepuasie, BO-IIePBbIX, OCHOBHBIX IIPDEAMETOB — « PycCKUU A3BIK», « AHIJIMUCKUMN
A3bIK» (€ 1-r0 Kjacca), «PpaHIfy3cKUi s3bIK» (CO 2-rO Kjacca), BO-BTOPBIX, IyTeM HU3YYEHUs
aBTOpPCKOro dakyjabTaTUBHOTO Kypca «Macrep oO0IieHuss», B KOTOPOM BBIJIeJIEHBI PYCCKO- U
WHOSI3BIYHBIE COCTABJIAIONINE, B TOM YHCJIe HEMEIKOSI3bIYHBIN KOMIIOHEHT (C 4-T0 Kiacca). [Tosem
TBOPYECKOTO NMPUMEHEHUs MOJIyIEeHHbIX 3HAHUH, YMEHUU M HABBIKOB B CHCTEME MOZEIUPYEMBIX
peueBbIX COOBITHI Pa3HBIX THUIIOB CJIYKAT BCE SA3BIKOBBIE U OCTAJIbHBIE IIPEJIMETHI, U3yIaeMbIe B
HaYaJIbHOU IITKOJIE, a TAaKKe BHEyueOHas pabora.

CTpYKTYpHO-JIOTHUECKUH OJIOK MOoAesrn (GOPMHUPOBAaHUS KOMMYHHKATHBHOU KYJIBTYPBI
MJIQJIIINX IIKOJIPHUKOB B YCJIOBHAX IOJIHA3BIKOBOTO 00pa30BaHUs KOHKDPETU3HPYET JTAallbl U
JIOTUKY IPOEKTHPYEMOTro IIpoIlecca: BBOJHO-IIPOIENEBTHUYECKUHA 3Tam (1 Kjacc) HalejleH Ha
BBe/IeHHE MJIQ/IIINX IIKOJIbHUKOB B TOJIUA3BIKOBYIO CpeZly; OHU 3HAKOMSATCS ¢ 0COOEHHOCTAMU
KOMMYHUKAIIUM Ha Ppa3HbIX s3bIKaX, OCHOBAMHU IIOCTPOEHHs PpEYH, IOJIYy4aloT IEPBUYHOE
TIpeJicTaBJIeHNEe 0 KOMMYHHUKATHBHOM KyJIbType; 6a30BbIN ATall (2 Kjacc) HAIpaBJIeH Ha YCBOEHUE
JIETHMU OCHOBHBIX JINHTBUCTHYECKUX W PUTOPUUECKUX 3HAHUUM, HOPM PEUYEBOT0 3THUKETA, ITPABUJI
OpaTopuM; JEeTU 3HAKOMATCA C PEUYEeBBIMU U HEPEUYEBBIMHU CPEACTBAMU OOIIEHUs, CEeKpeTamu
3(pHEeKTUBHOTO TOBOPEHUS U CIIYIIAHUSA, PEUEBBIMU KaHPAMU, TPABUJIAMU OOIIEHUS B PA3TUYHBIX
CUTyalHsAX; TPDEHUHTOBBIH 3Tal (3 KJacc) MpeArnosiaraeT BKJIIOUEHNE JleTeld B aKTUBHYIO IPAKTHKY
MOHOJIOTUYECKOH U JUAJIOTHYECKON PeUl; IeTH TPEHUPYIOTCA B IPUMEHEHUY 3HAHUA U YMEHUU B
PAa3JIMYHBIX PEUYEBBIX CUTYAIlHAX KaK MaTpPUIAX PEYEBBIX COOBITHH B YCJIOBUAX UMHUTAIIMOHHOU U
€CTECTBEHHON KOMMYHHUKAIIUUA HAa PyCCKOM M MHOCTPAHHBIX A3bIKaX; 0000IAIINH ATal (4 Kirace)
HaresJleH Ha 0000IeHUe, 3aKpelleHhe W aKTHBHOE NpPUMeHeHHe Ha IpPaKTHUKe YCBOEHHBIX Ha
MpEeAbIIYIINX 3Tanax 3HAHWUN, YMEHWH, HABBIKOB B 00JIaCTU KOMMYHUKATHUBHOH KYJIBTYPHI;
OoJipllloe ~ BHUMAaHUE  yJIeJIIeTCSA ~ aclleKTaM  CaMOPa3BHUTHA  SI3BIKOBOM  JIMYHOCTH,
caMopOpPMUPOBAHUSA MTOJTUAZBIKOBON KOMMYHUKATUBHOU KYJIBTYPHI.

VHCTPYMEHTAIbHO-TEXHOJIOTUYECKUN OJIOK MOJEIN BKJIIOYAeT CHCTEMHOE OIHCAHHE
[IeJJarorUuecKoro MHCTPyMeHTapus MOJIEINPYeMOoro Ipoliecca, AuddepeHnnpoBaHHOTO0, COIJIACHO
BBIJIEJIEHHBIM MOJYJISAM, Ha 4-€ TPYIIbI: 1) WHCTPYMEHTAPUU Pa3BUTHUSA TEXHUKU PEUYU: CEPUS
yIOpaKHEHUH 10 (OPMHUPOBAHHIO MMPOU3HOCUTEIFHON KYJIBTYPhI, paboTa CO CKOPOTOBOPKaMH,
(oHeTmyecKkre WIpHl, TPEHUHTH IO OBJIAJIEHUIO TOJIOCOM HAa Marepuaje pPa3HbIX A3BIKOB;
2) UHCTpYMeHTapuil OOydYeHHs OCHOBAM pEYEBOTO SJTHKeTa U oparopuu: 3aHATuA «Kiryba
3HATOKOB PEYEBOTO 3THKETa», Oecefbl STUUECKOH MPOOJIEMAaTHKH, KJIACCHBbIE Yachl, KOHKYPCHI,
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BUKTOPUHBI, UTPHI, yueOHbIE U TBOPUYECKUE 33/IaHNUsA, PEUYEBbIe CUTYAI[UH, NHCIEHUPOBKH, paboTa B
Ipynmax; 3) WHCTpyMeHTapuii (GOpMHPOBAHUA YMEHUH OOINeHUs B MOHOJOTHYECKOM U
JIUAJIOTUYECKOM peXuMax: pabora ¢ MaMATKAaMH U aJTOPUTMaMH, pedyeBble TPEHUHTU II0
COBEPIIIEHCTBOBAHUIO HABHIKOB BHEIIHEW pedyu (BBICTYIUIEHUE, Oecela, CIiop) M €e TOATOTOBKHU
(BHYTpeHHASI peYb) C BJIEMEHTAMH AaKTEPCKOTO MAaCTepPCTBA, YIPAKHEHUs, WIPbI, pedYeBbIe
CUTyallUl — eCTeCTBEHHble U MeTOANYECKH OpPraHU30BaHHbIE; 4) WHCTPYMEHTapUU pa3BUTUA
MICUXOJIOTUYECKUX KA4ecTB, HEOOXOAMMBIX [UIS TMOJUA3BIYHOTO OOIIEeHHs ¥ IOCTPOEHUSA
B3aMMOOTHOIIIEHUH: TPYHIOBblE Oece/bl, AVCKYCCUHM, «MO3TOBOU IITYpM», HUTPOBBIE CHUTYaIlHH,
UTPBI, yueOHbIE U TBOPUYECKUE 3a/JaHNUsA, HHCIEHIPOBKH, AaHAJIN3 CUTYaIl[Ui OOIIEHNs, B TOM UHCIIE
KOHQJINKTHBIX, yueOHOe MPOeKTUPOBaHue, (GaKyIbTaTUBHBIE 3aHATUSA, HAlleJICHHbIE HA PA3BUTHE
MICUXOJIOTHYECKUX KAYeCTB, HEOOXOUMBIX JIJIS KAUECTBEHHOTO OOIIEHUs HA HECKOJIBKUX SI3bIKaX U
MTOCTPOEHUST KOPPEKTHBIX B3AaUMOOTHOIIIEHUH.

OpraHu3anuoHHO-YIPaBJIeHYECKUH  OJIOK  MOJEJH  BKJIOYAaeT  OPraHU3aIHOHHO-
ynpasieHuyeckue ¢asbl, KOTOpble 33/1al0T TEOpPETUYECKHEe OCHOBAaHUS M OOIIyI0 JIOTHUKY
IIOCTPOeHUs mporecca GOpMHUPOBAHHUSA KOMMYHHKATHUBHOHM KYJIBTYPBI, €r0 IIEJIH, COJEPIKaHUE U
MeTo/iuueckoe obecrieueHue. OpraHu3aloHHO-IIesIeBass (a3a BKIIOYAET B ce0Os TEOpETHUYECKUE
OCHOBBI, I1€JIEBOM KOMIIOHEHT U IICUXO0JIOTO-TIe/IaTOTUYECKUEe YCI0BUA POPMUPOBAHUA Y YUAIINXCSA
KOMMYHHUKATUBHOU KyJbTyphl. CojlepKaTesbHO-TIOBeleHUecKass (a3za peryaupyer cofiep:KaHue
MO/IEJTUPYEMOTO Ipoliecca U IMeIarOTHYecKrie TEXHOJIOTHU €ro peain3aliu, IeJIeHaIPaBIeHHYI0
MTOITOTOBKY IIKOJIbHUKOB K YCBOEHUIO U MTPAKTHYECKOMY IIPUMEHEHUI0 HOPM IleJIeHaIPaBIeHHOH,
BO3/IEHCTBYIOIIEH, TapMOHHU3UDPYIOIEd  KOMMYHHUKAIM{, OpPraHU3alUI0  MIPUOOpeTeHHs
MMO3UTUBHOTO  ONBITA  KYyJIbTYpHOrO  o0OmieHus.  KoppekIuoHHO-pe3yabTaTUBHAs  ¢asa
OPHEHTHPOBAHA HA TEKYIIYI0 U HTOTOBYIO OIIEHKY U KOPPEKIUI0 mporecca (popMUpPOBAHUA
KOMMYHUKATHBHON  KyJBTYpbl ~MJIQJIINX IIKOJIBHUKOB. OOOCHOBAaHBI OpPraHU3AIOHHO-
IeflaroTuyecKre ycjioBus, obecrneuynBatomue 3GdekTuBHOe GOPMUPOBaHNE KOMIIOHEHTOB
KOMMYHUKATHBHOH KyJIBTYPHI MJIAJIIINX IIKOJIBHUKOB B ITPOIlECCE U3YIEHU HECKOJIBKUX SI3BIKOB:
CTUMYJINDOBaHUE JKeJIaHUs CTaTh MacTepoM OOIeHUs Ha HEeCKOJbKUX fA3bIKaxX, o0ydyeHue
caMOAHAIM3Y U CaMOOLIEHKe peYeBbIX JAeHCTBUM (MOTUBAIMOHHO-pedIIeKCUBHBIN KOMIIOHEHT
KOMMYHHUKATUBHOM KyJIBTYPbl); HAIPaBJIEHHOCTh IIPEIMETOB JIMHTBUCTUYECKOTO ITMKJIA Ha
BOCHUTAHNE KOMMYHUKATHUBHBIX KaueCcTB SA3BIKOBOM JIMYHOCTH: TOJIEPDAHTHOCTH, SMIIATUH,
HWCKPEHHOCTH, /JApYXeaobusa U Jp. (IIEHHOCTHO-3TUYECKHUH KOMIIOHEHT KOMMYHHKATHBHOU
KyJBTYPBI); O3HAKOMJIEHHME MJIQJIIINX IIKOJIbHUKOB C CHCTEMOH peueBeIUecKUX IIOHATUH,
KOMMYHHUKATUBHBIMUA HOPMaMH Pa3HbBIX KyJbTYP (KOTHUTUBHBIA KOMIIOHEHT KOMMYHHKATHBHOU
KYJIBTYPBI); BOOpPY:KeHHe crocobamMu camMopOPMHUPOBAHUS KOMIIOHEHTOB KOMMYHUKATHBHOU
KYJBTYPBI, JITOPUTMaMHU JEHUCTBUH; CTUMYJUPOBAHUE PEYEBOTO TBOPUECTBA JleTEH ITyTEM
CO3/7JaHUSA AUCKypca (TEKCTOB) Pa3HBIX CTHJIEN, THIIOB, )KAHPOB B PA3JIMUHBIX PEUYEBBIX CHUTYAIIHAX
(moBesleHUECKMYT KOMIIOHEHT KOMMYHHUKATHBHOU KYJIBTYPbHl); KOOPAUHHUPOBAHHE BCEX 3BEHHEB
y4eOHON U BHeyueOHON paboThl YUUTEJIEH PYCCKOTO M MHOCTPAHHBIX S3BIKOB B paMKax MOJEJIHN
dbopMupoBaHHA KOMMYHUKATUBHON KyJIBTYPbl MJIAJIINX IIKOJIBHUKOB (IIEJIM, COJIepIKAHUE,
WHCTPYMEHTapUil).

Anpobanus pa3paboTaHHOW HaMH MOAeN (POPMUPOBAHUA KOMMYHHKATHBHOU KYJIBTYPBI
MJIQJIIIUX IIKOJIBHUKOB B YCJIOBUAX IOJUA3BIKOBOIO 00pa3oBaHHA Obla IPOBEAEHA B XOJE
dopmupyromero skciepuMenTa Ha 6a3e rumHaszusa NO 1 r.Coun.

Jna  OLEeHKH YypOBHSA KOMMYHUKATUBHOW KyJbTYpbl OBUIHM BBIZIEJIEHBI KPHUTEPUU
cOPMHUPOBAaHHOCTH KOMMYHHUKATHBHOU KYJIbTYPHI.

[1eHHOCTHO-MOTHUBAIIUOHHBIN KpuTepuil. Ilokasarenn KOMMYHUKAaTHBHOU KYJIBTYDBI:
HMHTEpeC K U3yUYEeHUI0 PYCCKOTO0 U MHOCTPAHHOTO f3BIKOB; JKEJaHUE CTaTh «MacTepOM OOIIeHUd»,
IIOBCE/THEBHO COBEPIIEHCTBOBATHCS B OOIIEHUH HA PYCCKOM U MHOCTPAHHBIX A3BIKAX; CTPEMJIEHUE
CTaTh «3HATOKOM PEYEBOTO 3THKeTa», COOIONATh €r0 HOPMBI, YYUTHIBATH OCOOEHHOCTH KYJIBTYPhI
HOCHUTeJIeN A3bIKA B OOIEHUHN HA PyCCKOM M MHOCTPAHHBIX fA3bIKaX; CTPEMJIEHUE CTaTh YCIEITHbIM
OpaToOpoOM, BBICTYIIATh IIEpe]] AyAUTOPUEN Ha PYCCKOM U MHOCTPAHHBIX A3BIKAX; CTPEMJIEHUE CTATh
«MacTtepoM Oeceflbl», «IIOJEMHUCTOM-IIO0EIUTEIEM», AKTUBHBIM YYaCTHHKOM JHUCKYCCHH Ha
PYCCKOM W HWHOCTPAHHBIX f3bIKAX; IPUHATHE IEHHOCTEH Ie1ecoo00pa3Hol, BO3/IEHCTBYIOIIEH,
rapMOHU3UPYIOIIEN KOMMYHUKAIU (MOTHBAIIMOHHO-pedIEKCUBHBIN KOMIIOHEHT
KOMMYHHUKATUBHOH KYJIBTYPBHI); OIBIT 3MOIMOHAIBHO-IEHHOCTHOTO OTHOIIEHHS K IPOIECCYy U
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pe3ysnbpTary OOIIEeHWs, MEXJIMYHOCTHBIX KOHTAaKTOB (IIEHHOCTHO-3TUYECKUUA KOMIIOHEHT
KOMMYHUKATHUBHOH KyJIbTYPBI). MeTO/| IMarHOCTUKI: aHKETUPOBAHMUE.

3HaHueBbIl KkpuTepuii. IlokazaTeqm KOMMYHUKAaTHBHOH  KyJbTYphl —  3HAHUSA:
IIPOU3HOCUTENIHHBIX HOPM PYCCKOTO U HMHOCTPAHHBIX f3BIKOB; OCOOEHHOCTEH HAIMOHAJIBbHOMN
KyJBTYpbl HOCUTEJIEH PYCCKOTO UM HMHOCTPAHHBIX S3BIKOB; 3JIEMEHTAPHBIX OCHOB HCKYCCTBA
opatropun (3¢ddeKkTuBHOCT, OOIIEHUsA B MOHOJIOTHYECKOM pexume); Oecebl U cropa
(3 deKTUBHOCTD OOIIEHUS B JUATIOTHIECKOM PEKIME); O PA3JIMYHBIX BUJAX TEKCTOB U METOJ/IHKE
WX CO3/IaHUSA; O PA3JIUYHBIX BUJAX PEUYEBBIX CUTyallUd U JEUCTBUAX B HHUX (KOTHUTUBHBIN
KOMIIOHEHT KOMMYHUKATUBHOHM KyJIbTYPBI); HOPM PEUYEBOTO STHUKETA PYCCKOTO M WHOCTPAHHBIX
SI3PIKOB; HPABCTBEHHBIX HOPM B3aMMOOTHOIIEHUH B Ipoliecce oOIeHusA (I€HHOCTHO-3THYECKUN
KOMIIOHEHT KOMMYHUKATUBHON KyJIBTypbl). MeTO/IbI JMAarHOCTUKU: 3afaHusa «Hamumum
«BEXKJIUBBIE» CJIO0Ba», «COCTaBb CIPABOYHUK TIPAaBWI BEXJIUBOrO o6OmieHus», «CocraBb
WHCTPYKIIUIO JUIsl opartopa», «CocTaBb MaMATKH ISl YYaCTHUKA OeceJlbl, CIIOpPa, JAUCKYCCHUH»,
«BpIsBH 00111€€ U PA3INIHOE B KYJIBTYpPaX OOIEHHs PA3HBIX HAPO/IOB» U JP.; TECTUPOBAHHUE.

[Mpaktuueckuii kputepuil. [lokazaTresm KOMMYHUKATUBHON KYJIBTYPBI: COJIEP:KAaTEIbHOCTh
MOHOJIOTHYECKON U JUAJIOTUYECKON pevyy; KOMIIO3UIMOHHAsS OPraHU30BAaHHOCTh PEYH; TOUHOCTD,
MIPaBUJIBHOCTh, OOTaTCTBO U BBIPA3UTEJBHOCTh PEYM; BJIAJIEHHE TEXHUKON peun (ApIXaHHE,
TOJIOCOBEJIEHNE, IUKIHA, NPOU3HOIIEHNE); YMEHHe YUYUTHIBATh B OOIIEHMH OCODEHHOCTU
KyJBTYPBl HOCUTEJIEH fA3bIKA; MPOSABJIEHUE JT0OPOKENATETIHHOCTU U TOJEPAHTHOCTH B OOIEHUU
(moBemeHYECKNT KOMIIOHEHT KOMMYHHKATUBHOHM KyJIBTYpbhI); COOJIIOJIEHHE B OOIIEHHH HOPM
P€eUYeBOro 3TUKETA M HPABCTBEHHBIX HOPM B3aMMOOTHOIIEHUHN (IIEHHOCTHO-3TUYECKUH KOMIIOHEHT
KOMMYHHUKATUBHOH KyJIBTYpbI). MeTOABI IUATHOCTUKU: aHATIU3 ITPOAYKTOB PEYEBOH JEATETHHOCTU
(BBICTYIZIEHHE SKCIIPOMTOM, IIO/ITOTOBJIEHHOE BBICTYILJIEHHE, UAJIOT HA PYCCKOM M MHOCTPAHHBIX
sA3bIKax: Oece/ia, CIIOP, IMCKYCCHS).

PednexcuBupii kpuTepuil. IlokaszaTesm KOMMYHHKATHBHOH KyJIBTYpPBHI: CIIOCOOHOCTH
OLIEHUTh CBOM JIMHTBOPUTOPHUYECKHE 3HAHUA, YMEHHs, KayecTBa B 00JIACTH HOPM DPEYEBOrO
STUKETA, OpaToOpuHU, Oecesibl U CIIopa; CIIOCOOHOCTD JIaTh CAMOOIIEHKY cebe Kak CyObeKTy 0DIeHus,
opaTopy, Y4YacTHUKY Oecenpl, CIOpa, JAUCKYCCUU, IOCMOTPETh Ha cebsA cO CTOPOHBI Kak Ha
SI3BBIKOBYIO JIMYHOCTb, «IIOJIUIJIOTa» M T.I. (MOTHBAIIMOHHO-PE(IIEKCUBHBIA KOMIIOHEHT
KOMMYHHUKATUBHOH KyJIBTYpbl). MeToAbl AUATHOCTUKU: TeCThl «OIEHH CBOIO BEKJIUBOCTHY,
«OmeHn, KakoW ThI cirymaTesab», «OIeHH CBOI HaOJIIOAATEeTbHOCTh B OOIEHWUU»; MHHH-
counHeHUs1 «Mo# OPTpeT Kak opaTtopa», «YMeJIbli Jiu 1 cobecefHUK?», «KakoB(a) s B criope U B
IIUCKYCCHU?», «3HAIO JIU f KyJIbTYPHbIE TPAJAUIIUH PA3HBIX HAPOJIOB? ».

[TpuBenem omnucaHue SKCIIEPUMEHTAIPHON paboThl IO (POPMUPOBAHUI0 KOMMYHUKATUBHON
KYJIBTYPBI, PE3yJIbTATOB HTOTOBOU IMarHOCTUKU, IIPOBE/IEHHON B HauaJie TPEThEro rojia 00yueHus,
IOCJIE JIETHUX KAHUKYJ (OIIEHUBAINCH OCTAaTOYHbIE 3HAHUSA JIeTel) U UX UHTepIpeTaruo. OnuiieM
OCHOBHOH W 3aKJIIOYUTEBHBIN 3Tanbl (OPMUPYIONIETO SKCIEPUMEHTAa: OPraHU3alHIo IpoIecca
o0y4JeHUs M BOCIIUTAHHA B 1—4 KJIaccaX B I[€JIOM M Pe3YyJIbTAThl IOJCUYETOB JAHHBIX HTOTOBOH
MUAaTHOCTUKY Ha MPHUMeEpe SKCIIEPUMEHTAILHOU Tpynmbl 2 «b» kiacca (B KOTOpoM He OBLI elle
3a/7elICTBOBAaH HEMEIIKUH S3BIK).

B mporecc 00yueHHsA MIKOJIHPHUKOB 5KCIEPUMEHTAIBHBIX TPYIIIT OBLIM BHECEHBI CIIEAYIOIIHE
U3MEHEHHU:

— BBOJIWJICS JIOTIOJTHUTEJIBHBIN MaTepUaJl Ha yPOKaX PyCCKOTO, aHTJIMHACKOT0, (PAHITy3CKOTO
SI3BIKOB, UCIIOJIb30BAJICA CIEIUATLHO pa3pabOTaHHbBIN I1€/IarOTUYECKUA WHCTPYMEHTAPHH;

— JleTu u3yJasn paKyJIbTaTUBHBIN Kypc «MacTep o01meHus »;

— BO BHEKJIACCHOU paboTe IPOBOMIICS PsAJ BOCIIUTATEIbHBIX MEPOIIPUATHH, HAIIPaBJIEHHBIX
Ha (GOpMUpOBaHHE KOMIIOHEHTOB KOMMYHUKATHBHOU KyJIBTYpbI: IPA3/HUKU, KJIACCHBIE YaCHI,
aTudeckure Gece/ibl, 3aHATUA KIyba 3HATOKOB PEYEBOTO HTHKETA.

dakysnpratuB «Macrep 0OmEHUA» JETH SKCIEPUMEHTAJIPHON TIPYNIIBl IOCEIIATH C
VIOBOJICTBUEM H C HHTEpecoM O0Oydayich TOBOPEHHIO, TUCHbMY, UTEHHIO U ayAupoBaHuio. Kak
YUUTETb Mbl CTApaJINCh NPUBUTH JETAM HHTepec K Iporeccy oOyuyeHHs U K CaMUM A3BIKAM.
Benymum HampaBiieHHeM paboThl dakyJabTaTUBa ABJANACH WHTETpalis Pa3IMYHBIX aCIEKTOB
KOMMYHHKATUBHOH KYJIBTYpPbHI U HalIpaBJIeHU! ee GOPMHUPOBAHU Ha 6a3e pycCKOro, aHTJIUACKOTO,
(paHIy3cKOTO fA3BIKOB, C 4-TO Kjacca B paMKaxX (pakyjapbTaTMBa — TaKKe HEMEIKOrO S3bIKa,
HaresJeHHasA Ha GOPMHUPOBAHHE Y MJIQ/IIINX IIKOJIbHUKOB KOMMYHUKATHBHOU KYJIBTYDHI.
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Haunnas ¢ 3-ii yueOHOU HeZey, B HKCIEPUMEHTAJIPHOU TPYIIIIe YPOKH AHTJIUUCKOTO U
dpaHITy3cKOro A3BIKOB (HEMEIIKOTO — B paMKaxX (aKyJIbTaTHUBA) MPAKTUYECKU IOJHOCTHIO BEJIHCH
Ha WHOCTPAaHHOM f3bIKe, 32 MCKJIOUYEeHUeM TeX HEMHOI'MX MOMEHTOB, KOTJ|a HCIOJIb30BaHUeE
PYCCKOTO f13bIKa IIOMOTAJIO IIPU 00bsICHEHNH HOBOTO MaTeprasia, FpaMMaTH4YeCKOro, B YaCTHOCTH.

Bo BHekslaccHOM paboTe NPOBOAWINCH CIEKTAKJIM, My3bIKaJbHble MPa3AHUKU, «/IHU
[I033UHU» HAa WHOCTPAHHBIX fA3bIKax. IlosoxkuTespHOE BIMAHUE 3TUX GOpM O0O0ydyeHHsA Ha
¢popmMupoBaHHE KOMMYHHUKATUBHOUN KYJIBTYPBI 3aKJIIOYAETCS, BO-IIEPBBIX, B TOM, YTO B IIPOIECCE
MIOATOTOBKM  CIIEKTaKJeld  BO3HUKAIOT  JIONOJIHUTEJIbHBIE  BO3MOXKHOCTH  (POPMOBAHHUA
KOMMYHHUKATUBHOM KyJIBTYPBl MJIAJIIINX IIKOJHHUKOM, CO3/A€TCSI MOIIHBI MOTHBAIIMOHHBIHA
TOJTYOK JIJISl JIETCKOTO camMopas3BUTHA. II0ATOTOBKA K KaKAOMy HpPa3AHUKY («30JI0Tasg OCEHb»,
«Hama sspmapka uyzec», KyKoJIbHbIN TeaTp «Kiry0 Hamux yBiaedeHui », IpaMaTu3anus «Bpemena
roza» Ha AHIJIMHCKOM U (PPaAHIy3CKOM S3bIKaxX) OCYIIECTBJISJIaCh KAaK IMPOEKT: H3TOTOBJIEHUE
KOCTIOMOB U JieKopanuid, opopMieHHe adUIU, MPUTTIACUTEbHBIX OWJIETOB M IPOrPAaMMOK,
yKparieHnue 3aja u T.J. [Ippuuem B 3TOoM paboTe 00513aT€bHO MPUCYTCTBOBAJI CTPAHOBETUECKUU
acnekT: oopMJIeHUe NIPUIJIAIIEHUH OCYIIleCTBIIAIOCHh IO BCEM IPaBUIaM 3TUKeTa, U3TOTOBJIEHUE
KOCTIOMOB, pa3y4yuBaHUe IleCeH COIPOBOXK/JAJIOCHh 3HAKOMCTBOM C TBOPYECTBOM KOMIIO3UTOPOB
CTpaHbl H3y4YaeMOro sA3bIKA. PebATa NpoKUBaJK Bce COOBITHSA, pa3BOpayUBaIONIUecsd Ha
MIpa3HUKe, U MOIyvdaau OOJIBIIOe YAOBJIETBOPEHUE OT CI€JIAaHHOTO, YTO, 0€3yCJI0BHO, HAXOAUIIO
OTpaKeHUeE B MOBBIIIIEHUH HHTEPECA IKOJIbHUKOB K U3yUYEeHUI0 HHOCTPAHHBIX A3BIKOB.

CKOOpIMHUPOBAaHHAS B paMKaxX IeJarornyecKoro KOJUIEKTHBA II0J] HAIIUM PYKOBOJACTBOM
dopmupyromas pabora CTpOWIach MO YETHIPEM COAEPIKATEIBHBIM MOAYIAM: «TeXHHKa pedun»,
«PeueBoii  sTHKeT», «I[IpakTMka OOIIEHUsA: MOHOJIOT, JHaJIOr», «B3auMooTHOIIEHUS
Cco0EeCcCeTHUKOBY.

B pamkax wmoxmynsa «TexHuka peuu» ObLIa IIpOBeJleHA cepusA YIPAKHEHUH 110
(opMupOBaHUIO IPOM3HOCUTEIBHON KYJIBTYPhI Ha YPOKaX PycCKOI0, aHTJIUMCKOT0, GpaHIly3CKOTo
A3BIKOB. PaboTy Haj ApIXaHUEM, TOJIOCOM, AUKIHEH MBI KaK YUHUTeNb IPOBOJAMJIN Ha KaXKOM
YPOKe aHTJIMHCKOTO f3bIKa B TeUEHHE 3-X MecsAleB. YIpaKHEeHUs IPOBOJAWINCH B TeueHHe 2—5
MUHYT B Hauajle ¥ B KOHIIE YPOKOB, a TaK)Ke B KauecTBe GUBKYJIbTHAY3. B mporiecce TpeHUPOBOK
YUYeHUKU YCBOWJIM a3bl TEXHUYHON YCTHOHM peud, a B pe3yJbTaTe COOTBETCTBYIOIIUX Oecer
OCO3HAJIM BAXKHOCTh MPOU3HOCHUTEIFHON CTOPOHBI IyOJIMYHOTO TOBOPEHUS M YTEHUs: XOPOIIen
JUKINH, OTYETJIMBOTO BHITOBADHUBAHUA 3BYKOB, COOJIIOZIeHWs TpaBuil opdposnmuu —
MIPOM3HOCUTEIBHBIX HOPM JIMTEPATYPHOTO fI3bIKA, YMEHUS TOBOPUTH (M YUTATh) BHIPAZUTEIHHO,
JIOCTaTOYHO TPOMKO, BJIaJIETh MHTOHAIIUEH, [Tay3aMHu, JIOTUUYECKUMH yZIJapeHUsAMU U Jip. Takke Ha
ypOKax aHIJIMACKOTO SA3bIKA MPOBOAUJIACH CHCTEMaTHYecKas paboTa HaJl CKOPOTOBOPKAMHU.

[TpomeKyTOUHBIN KOHTPOJIb OCBOEHHUS MO/IYJISI OCYIIECTBIISJICS IIyTEM aHAJIU3 BBICTYIIEHUN
JleTeid DKCIpoMTOM Ha TeMmy «Mos aob6uMas wurpa». BpeICTynmuTh OBUIO TIPEJIOKEHO 6-U
ydammMecsi, II0Ka3aBIIMM HauboJsiee HHU3KHE pe3yJbTaThl B pe3ysbTaTe KOHCTATUPYIOIIETO
JKcIlepuMeHTa. Pe3ysibTaThl UTOIOBOI'O KOHTPOJIBHOTO 3KCIIEPUMEHTA MTOKA3aIU IOJIOKUTETbHYIO
JIMHAMUKY — TOBBIIIIEHUE OLIEHKHU IO IIOC/IeIHEMY IIapaMeTpy BBICTYILUIEHUS B 3 pas3a — y BceX
ydarmxcs.

Mogynp «PedeBOoll STHUKET» peayM30BBIBAJIICA Ha B3aHATUAX akynbratuBa «Macrep
o0IIeHnA», HA YPOKAX PYCCKOTO, aHTJIUMCKOTO U (PPAHITY3CKOTO A3BIKOB U BO BHEKJIACCHOU paboTe.
[IpumepHbIe pa3paboTKu ypoKoB 10 peueBomy sTukeTy T.A. JlagsrkeHckoi, E.B. Heuaesoii [21] u
JIp. TIOCJYKWIN JIJIsi HAaC OPHEHTAlMOHHON OCHOBOH clieHapueB BcTped B «Kirybe 3HATOKOB
peueBOro STHKeTa». DBbUIM TpOBeleHbl BCTpeud 10 TeMam: «QOOIieHne ¢ IOYTEHHEM.
Kak HayuyuTbcsA pasroBapuBaThb C JIOAbMU», «VICTMHHAs BEXJIUBOCTh 3aKJII0YAeTCd B
6Js1aroxkesiaTesJIbHOM OTHOIIEHUHU K JIIOAAM», «JloOpoTa — 3TO TO, UYTO MOKET YCJIBIIIATh IVIyX0H, U
YBHU/IETD CJIENOH», « ICKDEHHOCTh B OTHOIIIEHHUAX, ITPaB/ia B 00IeHUH — BOT Jpyxk0a» u fp. Takxke
B paMKax MoayJis «PeueBoil 3TUKeT» ObLIN IIPOBeZeHbl Pa3JINuHble KOHKYPChl, BAKTOPUHBI, UTPHI,
HMHCIIEHUPOBKHU.

BaxHOe MecTO B JJaHHOM MOJyJe OTBOJIMJIOCH AUAAKTUYeCKUM urpam. Paznoobpasue urp,
KOTOPBIE MbI MOXKE€M HCII0JIb30BaTh HA YPOKaX aHIVIMHACKOTO U (PPAHILy3CKOTO A3BIKOB, HEMEIIKOTO
B paMKax (aKyJIbTaTHBa, B HAYAJIBHOU IITIKOJIe OTPOMHO. TaK, NCIOIb30BaHNE TUTAKTHIECKUX UTP
Ha ypOKaX AaHTJIUMCKOTO fA3bIKA JaBaJ0 HAM BO3MOXKHOCTH OIPABAATh B JEHCTBUTEIHHOCTU
HeoOOCHOBaHHOe JIIsi pebeHKa TpeboBaHUE OOIIAThCA C MapTHEpAMHU HAa WHOCTPAHHOM SI3BIKE;
HaWTH crnocoObl M I0KAa3aTh 3HAYMMOCTh STHKETHBIX AHIVIMACKUX (pas3, MOCTPOEHHBIX IIO
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IIPOCTEHUIIINM MOJIEJIAM; C/IeJIaTh HMOIMOHAIIBPHO IPUBJIEKATEIBHBIM ITOBTOPEHNE OHUX U TEX K€
peYeBBIX MOJIeJIeH U CTaH/IAPTHBIX IHAJIOTOB.

3areM COBMECTHO C JIETBMHU OBLIH IIO/IBEJIEHBI UTOTH BCEX 3aHATUH — BcTped B Kitybe
3HATOKOB PEUYEBOT0 STUKETA, Mbl IOBTOPWJIHM IIPOHJIEHHBIE TEMBI U BEXKJIMBBIE CJIOBA HA Pa3HBIX
A3bIKAX, OTHOCAIIHECH K HAIIUM 3aHATHAM.

[To oKOHYAaHUM 3aHATUU B paMKax JJAHHOTO MOJIyJisl OBbLI IIPOBEJIEH UTOTOBBIN KOHTPOJIbHBIM
Cpe3 IO TeCTy, AHAJOTHYHOMY TeCTy KOHCTaTHUPYIOIIero skcrmepuMeHTa. OH mokaszan Oosiee
BBICOKHE pe3yJIbTaThl, IPEKPACHOE YCBOEHHE JIeTbMH HOBBIX cBefieHUH. [louTu Bce 3afjaHUsA HA
BBIOOp TOTO WJIM MHOTO BapHaHTa 3THKETHBIX (ppa3 ObLIM BBIIOJHEHBI BEPHO; JETH JOCTATOYHO
yIa4HO CaMOCTOATENHHO (OPMYJIMPOBIN TIPaBWA PEYEBOr0 STUKETA. ITO BO MHOTOM
0OBsCHSIETCA TE€M, YTO STHKETHbIE HOPMBI OKa3aJINCh B 30HE CIEIUAJIBHOTO BHUMAaHHUSA JIETEH U
MIPEITOTHOCUITHCH B UTPOBOI (hopMe.

Pe3yabTarbl. QOpMUPYIOIIUN SKCIIEPUMEHT OATBEPAM Pe3yJIbTATUBHOCTH ITPOBEIEHHOU
paboTel U HEOOXOAMMOCTh 0cOOOTO BHUMAHHSA U CUCTEMHOrO XapakTepa OOydYeHUs pedeBOMy
STUKETy B HAYAJIBHOU IIKOJIE, IPHYEM HE TOJBKO OTPAOOTKE MPAKTHYECKOTO NMPUMEHEHUs, HO U
YCBOEHUIO OTIPEJIeJIEHHBIX TEOPETUUECKUX OCHOB KOMMYHHUKATUBHOU KYJIBTYPBI B ACIIEKTE 3THKH U
HAITMOHAJIBHOU crieluUKHA HOPM OOIIEHHS U STHKETA.

Mopynp «IIpakTuka OOIEHUSA: MOHOJIOT, JUAJIOT» PeaJIM30BBIBAJICA HA YPOKax PyCCKOTro,
aHTJIUMCKOTO, (PAHIy3CKOr0 fA3BIKOB W Ha B3aHATUAX GakyapraTuBa «Macrep oOIIeHus».
B nporecce oOyueHusi ocob0oe BHUMaHHE YAEJSIJIOCh aCHEKTy KOMMYHUKATHUBHOU KYJIBTYPHI, IO
KOTOPOMY ydYalyecs IMOKa3aIu 0oJjiee HU3KHE Pe3YJIbTaThl B KOHCTATHUPYIOIIEM 3KCIIEDUMEHTE U
[0 JIaHHBIM BXOJIHOTO KOHTPOJIPHOTO Cpe3a — OPAaTOPCKOMY BBICTYIUIEHHIO (MOHOJIOTHUYECKUH
peXuM, MPOAYKTUBHBIA PETHCTP, ycTHas ¢opma peueBoi aesaresnbHOCTH). [Io cBHIETENHCTBY
ydurtesiell, paHee OHU He oOOpaIaJy CHEIUAJPHOIO BHUMAHHA Ha 5TOT MOMEHT, TaK YTO
olpezieJIeHHbIE YMEHHS U HaBBIKU B 00JIACTH IyOJIMYHOTO TOBOPEHUS CKJIAJIBIBAJINCDH Y YUAIIMXCS
CIIOHTAaHHO, II0J] BO3JleicTBHEeM TpeOOBaHWI NPaKTUKU (pa3sBepHYTBHIN OTBET WM IIepecKas y
JIOCKH).

B mporecce MOHOJIOTHYECKOTO OOIIEHUs JETH YUYWINCh YCTAHABJIWBATh U IO/JIEP>KUBATH
KOHTAKT CO CJIyIIaTeIsAMU, CBOOOTHO U CMeJIO Ziep:KaThCA Iepes] ayIUTOPHel, IPOABIIATh YyBCTBO
I0MOpa ¥ apTUCTUYHOCTH, BBICTPAUBATh C ITOMOIIIBIO JIOTHYECKUX YAAPEHUH PeU€eByIO IEPCIEKTHUBRY;
MOBBIIIATh 00PAa3HOCTh, PUTMHYECKYI0 OPTAHU30BAHHOCTD, BRIPA3UTEIbHOCTH CBOEU PEYH.

CiieryeT OTMETUTD, YTO peayn3anus Moayis «IIpakTuka oOIIeHUs: MOHOJIOT, HAJIOr» He
OTPAaHUYUBAJIACh PA3BUTHEM MOHOJIOTUYECKOW peYd. 3HAUYUTEJIbHOE BHUMAHHE Y/IEJSIJIOCh U
Pa3BUTHIO y JIeTed YMEHHH JUAJIOTUYECKOTO OOINEeHUs IIyTeM OPraHU3aI[UU WTP, JUCKYCCHH,
Pa3bITPhIBAHUS PEYEBBIX CUTYAIMH H JIP.

Moysib «B3anmMooTHOIIIEHHS COOECETHUKOB» PEaTU30BhIBAJICS, IIPEKE BCETO, HA 3aHATUAX
dakynpraTuBa «Macrep o0OmIeHUsI» U BO BHEKJIACCHOM pabore. B pamkax JaHHOTO MOTYJIA
OpraHU30BBIBAJIACH IIPOEKTHAS JIEATEJIbHOCTh JieTel, KOTopas CI0COOCTBOBasa pPa3BUTHUIO
SMIIATHUH, TOJIEPAHTHOCTH U KDEATUBHOCTH B MEXKKYJIBTYPDHOM OOIIEHHH, a TAKXKE IIOMOTaJia JIETKO
Y IPOYHO YCBAUBaTh 0COOEHHOCTU KYJIBTYD HOCUTEJIEH N3yYaeMBbIX A3BIKOB.

3axiaouenue. [lonBoas WTOTH, MOXKHO B3aKJIOYUTh, YTO HUHTETPATHUBHBIA IOJXOM K
dopmuposanmio KK miagmux mkoJIpHUKOB 00eclieunBaeT pa3Hble YPOBHU UHTETPALIMH: B PAMKax
O/THOTO  A3BIKOBOTO  IIpeAMETa; B TPyNIax JUCHUIUIMH  JIMHTBUCTUYECKOTO  IIHKJIA,
dumonornuecknx, ryMaHUTApHBIX; HA MaTepuajle BCEX U3yUaeMbIX IIPEMETOB; Ha YPOBHE €NHOU
CUCTEMBI y4eOHON M BHEKJIACCHOW pabOoThl HA JAHHOM TOZYy OOyYeHUs, B T€UYEHHE YEThIPEX JIET
HayaJIbHOTO OOydYeHWs; B AacleKTe IPEeeMCTBEHHOCTH CTyIeHeH JIOIIKOJIBHOTO, HAYaJIbHOTO,
OCHOBHOTO 00111eTO 0O6pa3oBaHus. MlceaenoBanme MoKa3auio, YTo B paMKax pa3paboTaHHOI Mozenn
[Ie/IATOTUYECKOT0 IIPOIlecca CUCTEMHO pEINaloTes € IMO3UIMH KOMILIEKCHOTO (OPMUPOBAHUS
IEPBUYHON M BTOPUYHOU MOJICTPYKTYP SA3BIKOBOU JIMYHOCTH MJIQJIIIErO IIKOJIPHUKA 3a7a4uu
dopMupoBaHUA KOMMYHUKATHBHOU KyJIBTYphl: oOy4amoimue (yCBOeHHe HOPM U aJrOPUTMOB
oOlLeHNsA, TpPaBWI PEUYEeBOr0 JTUKeTa, (OpPMHUPOBAHHE HABBIKOB MOHOJIOTHYECKOTO U
Jlnajoruyeckoro oOIeHuss U JIp.), BOCHUTaTesJbHble (YCBOEHHE HPABCTBEHHBIX HOPM
B3aMMOOTHOIIIEHUH B Tmporecce OOIIeHusl, [EeHHOCTENW Ie1eco00pa3HOl, BO3/IEHCTBYIOIIEH,
rapMOHU3UPYIOIIENH KOMMYHUKANU, GOPMUPOBAHNE SMOI[MOHATHHO-IIEHHOCTHOTO OTHOIIIEHUA K
IIPOIIECCY W Pe3YJIbTaTy OOIIEeHHA W /Ip.) U pa3BUBaIolye (pa3BUTHE IICUXOJIOTHYECKUX KAYECTB,
HeOOXOUMBIX ISl 3G (GEKTUBHOTO OOIIEHUs U IMOCTPOEHHS B3aMMOOTHOIIEHHH, COIUAIBHO U
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JINYHOCTHO 3HAYMMBbIX MOTHBOB OOIIEHHUA U JIP.) — HA YPOKAX PYCCKOTO M MHOCTPAHHBIX SI3BIKOB,
dakypTaTUBHBIX 3aHATHAX (Kypc «MacTtep o0IeHusi»), BO BHey4eOHOI aesTenbHOCTH («Kiyh
3HATOKOB PEYEBOTO ATHKETA», IPA3/THUKHU, KJIACCHBIE YaChI U J[P. MEPOIIPUSITHS).
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AnHoTamuAa. B cratbe paccmarpuBaercsa mporece (GpOpMUPOBAHUA KOMMYHHUKATHBHOU
KyJIBTYPBhl MJIQZIIIETO IIKOJIbHUKA B YCJIOBHAX IOJUA3BIKOBOrO 00pa30BaHUSA U €r0 peau3alius
HAa OCHOBe HHTETPaTUBHOTO moxaxona. I[IpexcraBiieHbl OCHOBHBIE MeTOAWYECKHE IOAXOAbI K
(GopMUPOBAHHI0O KOMMYHUKATUBHOM KyJIBTYPBl YYaIIUXCS, YTOUHAIOTCA €€ KOMIIOHEHTHI,
KPUTEPUH U ITOKa3aTeu COTJIACHO MJIAIIIeMy IIIKOJIbHOMY BO3pacTy.
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WnoctpanHblil A3bIK; fA3bIkOBasg JnuyHOCTh; KomMmyHukamnusa; KomMMyHUKaTHBHas KyJIbTypa
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